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eaning /

gCCE refers to providing care including health and nutrition as well as early learning opportunities
0 all young children. A protective and stimulating environment consisting of play-based and
developmentally appropriate activities are vital for children’s physical-motor, cognitive, socio-
emotional and language development. / ECCE &7 araqd aft @12 o B WY 3R TNl & J-
e IR G B SRR e ST TTH S 81 - o 3R e 1 @ I
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The term ECCE comprise§ of th-ree key terms:- ‘Early Childhood’, ‘Care’ and ‘Education’. / ECCE ¥ec
1 T Weg Mo §:- "WRIYS Sredrawyr, T@urer ok Riam |

Early Childhood |« Early childhood is the period from birth to six years. This is the most

/ TRIY® important period of life characterized by rapid growth and development.
TR / VRN STeaTa 5FF & 35 oY oo 31 ofaftl ¥ | 75 S 3 9ad Wewayut
3rafe & fored ffa ofg ik s S 21

Care / SEHTH » Care mean providing love and affection and ensuring a healthy, hygienic,
protective and stimulating environment for all children. / SEHTA & drqd
IR 3R We UaH S AR Wi sl & o7g e e, e, e 3R
R qTdaRl YA 31 3

Education / ﬁT&ﬂ e Education is a process of acquiring knowledge, skills, attitudes and
values through exploration, experimentation, observation, participation
and interaction. All such experiences help children learn more about

themselves and the world around them. / fRI& 3=awUT, TN, 3raaeH,

eI 3R 3fdt: b & AIerm 9 I, S, eRH0r 3R Tedl & gu

HIA DI U UfhaT ¢ | I8 T SHE T BT 30 TR T 3R 3T -
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Note: According to the National Policy on ECCE, 2013, there are three sub-stages of early years, each
With its own age-specific developmental priorities. These sub-stages are: / ECCE, 2013 W?T@ﬂ:ﬁf?f
SRR, TR & 3 A SU-=R &, o & e it oreh ang- Rk Ramares s 8
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@ Conception to birth / THYRT & &=

(b) Birth to three years / 571 9 fiH 9T a

() Three to six years / i 9 ©8 A a§
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Objectives of ECCE
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Ensure that children feel safe, secure, accepted and respected. / 4% gfda far W ¥ =
e SR FEIAd Tegd R

gRférd, I,

Ensure children have good and balanced nutrition. / ﬁﬁ'@ﬁ far we fo s=3f +t 3BT 3R

Tfera deor AT &l )
g children. / T % Wy

Inculcate healthy habits, hygiene practices and self-help skills amon
Hed, @ed] TRl Te SR W-Terad S S [de &l
Enable language development, skills of communication and expression. / EILINCE S Ty
3R Sifiyeafad & BITe P H&H P
ment of children as per their potential. / ¥=} &

Ensure optimum physical and motor develop :
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I GUT & & SR 3PaH IR 3R
abilities of children by providing engaging, participative and

Foster sensory and cognitive P - !
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(Components of ECCE / ECCE & TC®
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and Hygiene

( Health, Nutrition @re and Protectio@ Giarly Stirnulatioﬁ (Early Learning)

1. Health, Nutrition and Hygiene / T, Traur 3R ¥aeadl

This component consists of providing regular health interventions to both the mother and

the child. It encompasses providing prenatal and postnatal care to the mother in terms of
provision of healthy nutritious food, timely immunization of the pregnant mother, regular
health checkups, stress-free environment and safe child birth at a hospital or a health centre.
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s, mfad T &1 wa W e, Prafid W i, T Jad JIaraRor i e a
Wﬁgﬂ?@ﬁﬁ%ﬁ%ﬁﬂﬁ%ﬂaﬂﬁmaﬂmﬁmmmm
AT I

Care and Protection / S&@HTH UG TR&UT

It is essential for caregivers to ensure psychological and socio-emotional needs of children.

It can be dfone by responding to their needs through appropriate stimulation, supportive
and warm interaction and ensuring a healthy and safe environment. / ST GIC qal &

Ry =l @ HAATA SR WS- Ha e Saeaabasl &1 R AT Saws ¢
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Early Childhood Care and Education / W3 areurawut o Sarvme A fRram
;. Early Stimulation/ RINEL R ARG

farly stimulation refers to providing appropriate stimulating inputs through seeing, hearing,
touching, smelling and tasting to children especially during their first three years of life. The
goal of the stimulation is to promote children’s potential by enhancing positive interactions
with parents or caregivers, and opportunities for exploring the environment. / urifis
e A arad a5l @) AR ®u QA IF offat B ugd it aul & Qe 2m, 1, g, ge
AR e & mwd A IR IR gge e S ) wiange &1 as - ar danra
A T B T SRS i AR ufaw @) @iet & @yl &) agra? dail &1 AT &1
gl A e
4 Early Learning / Wil siftem

., Children in the age group of three to six years must be provided age- and developmentally
appropriate learning experiences. It is important to ensure access to quality education
comprising of play, concrete experiences, observation, manipulation and experimentation
/dF A o8 I & g a7l & T B 3G IR RS FU Y Iugad W & I TEH
fru o TR R, T SH, SHaciier, 5% e 3R st  gar Torarargef Rig 7 ggd
AR HT TS g

Farly intervention / WRTH® gx&iq

Developmental milestones are the age-specific acquisition of skills and competencies in each
domain. Children under normal circumstances are expected to achieve the milestones in their
respective domain i.e. it is expected that certain competencies would appear at particular age
ranges. If children lag behind the normal pattern of growth, they may have developmental delay. /

eI U3Td Ta® &7 & S 3R geraisl &1 smg-fafkry sifiwe €l g aRfRufaat & @<t
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Early intervention means taking necessary actions as early as possible to work on children’s
developmental and learning needs, thus reducing the effects of any developmental delay. It means
introducing the right kind of interventions in children’s life as early as possible when their mind is
most receptive to learning new things. / WRfl® & &1 31 § 9=l &) fasrares 3R Hfm B
AT IR T R 3 FoQ ForerT S ) T SaRT wifd 1, 58 W fopel ot fara faerar
T WM B 9 HYT| TGP Hd & 5 a & sitae F gurfiv WEl IR FT §EAT L& HI, 99
T e 7 it ) 3 g ward aiftv Tt €l

_R'-‘gular health check-ups of children should be undertaken and a health record should be
Maintained, Health examination should include general appearance, body structure, recording of
Pulse, bfeathing rate, temperature, measurement of height, weight, chest and abdomen. Examination

Neck, eyes, ears, nose, throat, teeth, skin, hair, nails, vision, hearing, mental responsiveness,
LHOJ:;“GM of limbs, urine and stool examinations should also be done. This helps. in early detection
faaﬂects. If any problem is diagnosed or reported early, it can then be immediately attended to.
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'ECCE in the Indian Context / HIRdTd Hg¥ ¥ ECCE
i\r;\__l-r-{dja‘”the eérly pioneers of early childhood education include Gijubhai Badheka, Tarabaj Modak

and Maria Montessori. / MR &, TR STearawT &1 fR1af & sl e—mgﬁfﬁﬁqméaaﬁm
Hres 3R Tikan Adiees miva g

e Gijubhai Badheka believed that good education is very important for the
proper development of children. For this, he founded 'BalMandir’, a preschool
in Bhavnagar, Gujarat in 1920. / ﬁlfg"l-l'lg IVHT F1 A U1 {5 Sl & Hﬂﬁ!ﬁ
R ¥ o ot Re S5 Heauyl 81 39 T S%IA 1920 # ORI &
VTR B U@ 78 Ui ey Sramfey o wie Sl

Tarabai Modak also made significant contributions in the field
-of preschool education in India. In 1926, she founded the Nutan Bal Shikshan
Sangh in erstwhile Bombay, now Mumbai. Here, children from different
backgrounds learnt through activities and real-life experiences. / ARTETS Aigs
3 yRa § qd wuftes e Rien & &= & +f meayul armer fean 1926 F, 391
AT s, € Hus & Ta- ara RIer 9 Sf w1e1 6t | gt [ gyt
¥F = I RRRIRET oik arafa® shad & SFyal & [T ¥ ¥had Bl

e The Montessori Method founded by Maria Montessori is an approach to
preschool education. It has had a profound influence on the lives of young
children all over the world. It is intended to support the natural development of
children in a well prepared environment. / wrfvar Afewdt gR1 ufquifed Aiesd g
fafty qd wrufires faemer e & fore v eR@ivr 31 gfan 1R 7 Bie =i & Sitaq
TR 3HSH] T8 UHTE UST § | TUPT I3 T 3! ok o qUR alaarul & s=] &
T fad fae &1 HdE HA g

The writings of great Indian educational thinkers such as Mahatma Gandhi, Rabindranath Tagore
and Zakir Hussain have also drawn attention to the care and education of children during the
formative years of life. They opined that education to children must be imparted in their mother
tongue and should be closely connected to their social and cultural environment and the community
in which children and their family live. / FgTET e, Y=Y TR 3R wfFR g8 O HgH
YR Afar RSl & @ 3 Wt Siie & URfS auf & SRE F=1 31 S@HE 3R fRign W &H
T fasan g1 ST 7 o1 & o= 1 Rien It Ay § § o =1l 3R g8 S FHIee
3R Tl TRa Ul 39 Tar & Feedr 3 o<t e it s o= 3iR 3% IRaR W o

ECCE in the Global Context / 3fi® wa;
The importance of ECCE has been recognized globally as well. It started in 1989 with the United
Nations Convention on the Rights of the Child (UNCRC) which is an international agreement for
child rights. It intended to protect and promote the wellbeing of children in terms of their survival,
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Early Childhood Care and Education / Wi aregrawyt 3 @uma 3R Riam

world Confere?ce on Education for All held in Jomtien, Thailand in 1990 emphasized that
Jeaming begins at birth’ and promoted early care and education as a must that needs to be provided

through the involvement_ of families and communities. /1990 H ¥ & Smfeys F smafoa
fre Rrar 3y TR H 59 99 W IR gy my f -

world Education Forum held in Dakar, Senegal in April 2000 also reiterated the importance of
ECCE. It reaffirmed that education is a fundamental human right, and set objectives for achieving

Education For All (EFA) goals to ensure basic education for all children. / 3iid 2000 & &R, A0 H
safera sy R1& ®IRA 3 4 ECCE & Tew @1 demn 99 fiiR 2 g} &t b Rien we A g
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CHAPTER

1.

Samagra Shiksha Abhiy

Government Acts and Plang “ !

an (SSA), 2018 7 Y fR1an AT (SsA), 2018

agra Shiksha Abhiyan (SSA) or Integrated Scheme for

School Education is an overarching programme for the school
tion extending from pre school to class 12. / gy fRian

educa
ST (sSA) T1 Tl e & Rig gastgd diorr gd wrufie
Rrere Q AP HET 12 D B Kgoll e & feg g D

GaERAl

The vision of the Scheme is to ensure inclusive and equitable quality education from pre.
school to senior secondary stage synchronized with the Sustainable Development Goal (SOG}
for Education. / QI @1 TP Ior e 3 forg e ety Ted (THSIS & W1y woafta of
arftre e @ gy W W) de SETaRl 3R FHE Torad ardt fRien ghfia s,
It subsumes three schemes: Sarva Shiksha Abhiyan (SSA), Rashtriya Madhyamik Shiksha
Abhiyan (RMSA) and Teacher Education (TE). The scheme visualizes the ‘school’ as 3
continuum from pre-school, primary, upper primary, secondary to senior secondary levels.

/58 i Ao i §: 9d e i (SsA), P wreafie Rien sifiae (R
e e (TE) | T AT B B gd Wufie faemerd, Wrufie, 3= mm,(mﬁf?f%

alks Areafie ©R 96 U ARaRal & =9 & @t ¢
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2. National Minimum Guidelines for Setting up and Running Creches under Maternity

Benefit Act, 2017 / ATdw aTH Sifufaw, 2017 & Siafa v B TG 3R e
AP geraw fe=nfader b

Ministry of Women and Child Development (MWCD) has released National Minimum
Guidelines for setting up and running creches in 2018 under Maternity Benefit Act, 2017
mandating that "e\{ery establishment having 50 or more employees shall have the facility of
;;che". / HiedT U4 §1e fasbr Ha1e (MWCD)) A AT o HfIfam, 2017 & dgd 2018 3
RfYT X SR T & e 1t eam fRenfrew s fore 8, fored @g1 man & &6 -s0

1 3fferep HHANAT a1t T T o 9 1 Giaer grft
Th?ﬁe guidelines are meant to facilitate the employer in establishing and managing creche
facility for their employees having children mainly from 6 months to 6 years against key
parar-neters such as location, timings, infrastructure, equipment, health and nutrition
practices, safety trained human resource, parent's engagement and others, to ensure holistic

development care of every child at the creche. / 3 fexnfAewr fFAaigar & -IF, ¥94 W
mmam Ry 3R GIor yyral, gRem uRide Ae S e J Tde I 1 99
O S o e S 2 e i R R

- o Taiftrd A | WA FA D
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¢ The Maternity Benefit (Amendment) Act
duration of paid maternity leave available fo

12 weeks to 26 weeks. / HIga @My =M sy 2017 3 Afgan
mm%ﬁqmﬁaqﬂ%ame{maﬂaﬁm 12 9@e
FGIPR 26 AITE H faar &

o The act extends the benefit to adopting and commissioning mothers
and provides a woman who adopts a child will be given 12 weeks of

paid leave from the date of adopting the child. / g8 A Me 3 acht 3R RN granai
I ATH UG HaT 3 aﬁ?ﬂgmuﬁm%ﬁ?aéaﬁ'ﬂaﬂ%mﬁqf%maﬁaﬁﬁfﬁaéﬁ

B ARG 9 12 IR &1 Hadf e SfaeTr gy s
e The amended Act has mandated creche facility for every establishment employing 50 or
more employees. The women employees should be permitted to visit the creche. The Act
has introduced a provision of “work from home” that can be exercised after the expiry of
26 weeks’ leave period. Depending upon the nature of work, a woman can avail of this
provision on such terms that are mutually agreed with the employer. / SN gy §
m%WﬁﬁWﬁﬁWW%ﬁmaﬁﬁﬁmaﬁaﬁmaﬁﬁ%l

2017 has increased the

4. Child Labour (Prohibition and Regulation) Amendment Act, 2016 / Tt 3 (Y L]

foramm) w=e siftrferas, 2016 -4

e Child Labour (Prohibition and Regulation) Act, 1986
prohibits the employment of children below the age of 14
years in hazardous occupations identified in a list by the law
and to regulate the services of children in non-hazardous
occupations. / &1 %9 (FRY SR o) sififoy, 1986 ' '
PITT GRI G H U5 7Y GRS awrdl § 14 96 § o7 39 $ w=6t F IR R g
T & SR TR -TaRATe aarardl 3 q=dt 3t darsht & Frafrd sear 2 '

5. The Rights of Persons with Disabilities (RPWD) Act, 2016 / f=ai iR aififran
(RPWD), 2016

* The Rights of Persons with Disabilities Act was enacted in 2016.

It promotes and protects the right to equality, life with dignity

and respect for integrity equally with others in various aspects

of life such as educational, social, legal, economic, cultural and

politicar./ﬁmmma{ﬁﬁmzomﬁa@ﬁuﬁm%mw 'é:. : Kali -
TRH & Wy Sfia AR SRESTT & T B gear a7 3R S W8 BT 2|




6. Na :
« The National Plan of Actio

The types of disabilities
to 21, with power to the

afafyam, 1995) 8 FGTER 2
gl 2016 / =i & ¢ Ifta w1 Tier, 2016

- nal Plan of Action for Children, | |
tiona n for Children, 2016 is committed to provide equal op

for all children and protect their rights. /i & R T 1 T, 2016 Wit ey e
TR TaH A AR T HIFRI B I HA S fo v g1 |

Objectives of NPAC under each priority area / UAS UTUAS 83 & Sl qum$3%m
+ Survival, Health and Nutrition / RG], WA 3R Uy

«  Education and Development / fRr&f 3R e

+ Protection / Y&l

+ Participation /

has been increased from 7 (The Persons with Disabjlitjeg Act 199
' 1995,

ntral Government to add more./ﬁ?IFTﬂTaqub‘R7
bl e m@sﬁﬁ@mgﬁ

Porty Nitie

7. Beti Bachao Beti Padhao Scheme, 2015 / &<t ar3it &t ugrait TIeT, 2015

Beti Bachao-Beti Padhao Scheme was launched in 2015 to addrefss
gender imbalance and discrimination against the girl child. I-ﬁm
SR IR arfereprel & uia WEHE B X A & fag 2015 7 &
Fa0- ugren e I 1 TS ot

The objectives are prevention of gender-biased sex-selective
elimination, ensuring survival and protection of the girl child, and
ensuring education and participation of the girl child. / SHPI I
fermT-verraqyl fRi-ToeTE S P AU, S & SHRiE R e # ghig
T AR s 3t e R wriierd g S e

8. The Juvenile Justice (Care and Protection of Children) Act, 2015 / e =g @< it
gaEHTe A |van Sfufgw, 2015

The Juvenile Justice (Care and Protection of Children) Act, JUVENILE JUSTICE
2015 creates a robust legal framework for the protection e Lt
of the rights of all children whether alleged or found to
be in conflict with law or children in need of care and
protection, by catering to their basic needs through

proper care, protection, development, treatment, social W’

re-integration, by adopting a child- friendly approach in the adjudication and disposal
of matters in the best interest of children and for their rehabilitation through processes
provided, and institutions and bodies established therein which will adopt child friendly
processes. / fH2IR =amg ﬁﬁfﬁé@nﬁrahm&mn iffam, 2015 T+t =t & SifieRI @t
RN & fore U orge PILA U T S, =R I FRE & a1 i b w3 qre g
B 1 I SR GRe P ST ) Tl 23t e s | S I, TRa, R,
SYER, WHINE T7: U1V & HIeqH § §Rardt sasaesars, qei % g g 3 Al
ot iR P 3 arer-srige eReu e ol wam 1 1 ufel 3 mem @ 9T
Wﬁ%m?mqlsmwﬁf&h?ﬁwﬁaﬁwwaﬂm% foredt smer Aeftqof wftsarel @1
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Early Childhood Care and Education 7 TRt wreamer = Sunumes o v
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o, Protection of Children from Sexual Offences (POCS0) Act. 2012 7 T Tyl | o=t &1
ST (POCs0) SRR, 2012

Protection of Children from Sevual Offences (POCS0) Act. 2012
was enacted by the Government of India to provide an extremely
strong legal framework for the protection of children from
offences of sexual assault. sexual harassment and pormography,
while safeguarding the interest of the child at every stag; of the
judicial process, by incorporating child-friendly mechanisms
for reporting. recording of evidence. investigation and speedy tnal of offences through
designated Spedial Courts. / TH R } T 3T TWW (POCS0) ¥RFTR 2012 WRa
iﬂm Gwli%ﬁ'\iﬁw‘m‘&@ﬁ? TSI, GF SIS IR FWIT 1w & ST
TSRS RS IO T S Aoy o) S0 TgF 50 ¥ R sRifyais R
UT| MRS Wieh a1 & & RO ¥, e Sy et & wrgsy @ R, wisdi ot Rt wig
SR SR B @RG G & R0 S1- o0 o @) e 53|

10. Right to Free and Compulsory Education Act (RTE), 2009 / F¥:Xee ¢ Sifard fRiam s
Sfaf=aw (RTE), 2009

The Constitution of India provides free and compulsory education
to all children in the age group of 6 to 14 years. 'Free education’
means that no child shall be liable to pay any kind of fee or
charges or expenses which may prevent her/ him from pursuing
and completing elementary education. / HRd &I WAy 6 ¥ 14
¥ 3t g & T 5= &) gua SR 3ifard Riet wem S 2
g Rar o1 3 & & <18 ff s=1 5 f R St v
Yoo TN T D1 A B S 170 TR a1 ST Sl I8 URTHS
e U B SR W FA I A THar gl

‘Compulsory education' means it is the responsibility of the appropriate‘ Government and
local authorities to provide free elementary education and ensure admission, attendance

and completion of elementary education by all children in this age group. / 3ifard Ruer &1
3l § b U8 TR R SR WY Sifeival @t forier € i 3 qu i Rier vem

&Y AR 39 g a7l & ot w1 & forg v, SufRify ofk TR Riem T s giifda 3

11. Integrated Child Protection Scheme (ICPS), 2009 /E’ﬂﬁ’ﬁmm&fﬂm (ICPS), 2009

The Integrated Child Protection Scheme (ICPS) is a centrally
sponsored scheme launched in 2009. It aimed at ensuring
protective environment for children in difficult circumstances,
and other vulnerable children. / TIdd STe HR&UT FISHI (ICPS)
& $g graierd diei & S 2009 B = @t 18 | 3961 IT™
e yffRufaal & T=i iR 3 FHOIR Tl & [T YREMHS araravvr JRYT & 8|

ICPS brings together multiple existing child protection schemes of the Ministry under one
comprehensive umbrella, and integrates additional interventions for protecting children and

preventing harm. / ICPS namaﬂaﬁﬂr@amm&fmﬁﬁmaﬁaﬁwﬁmm%, 3R a=
P GReM R THIH B AP & AT sifafvad gwadhdl Ft waipd Ha 8|
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hild Marriage Act, 2006 / aTa faTs fFdy sifufray

. The Prohibition of C |
" The Prohibition of Child Marriage Act, 2006 came into force
in 2007. The object of the Act is to prohibit solemnization of

ected and incidental matters, / 2007

hild marriage and conn r
;rafaawﬁﬁuafmmﬂ, 200613[@15'&”1.3@1?1@3513%‘2?1 g
et R IR SR S SR MR ATl X A T & 7478

d from society, the Government of India enacteqd i

To ensure that child marriage is eradicate -
rriage Act 2006 by replacing the earlier legislation of Child Marriage'?

revention of Child Ma
Zestrain:;ct 1929. /%ﬁﬁ@ﬁw*ﬁﬂ!ﬁ?ﬂmﬁmmﬁma HRAWSRY
et e PRI SRR 1929 3 TR I 1 TR 33 1 faarg Jebum sty

2006 AT faa|
13. Pre-Conception & Pre-Natal Diagnostic Techniques Act, 1994 / mfenvor l{é T4 U9q o

e ae-e Sififaaw, 1994

Pre-Conception & Pre-Natal Diagnostic Techniques Act, 1994

(amended in 2002). was passed to stop female foeticide and

control the declining sex ratio in the country. The Act banned .
the use of sex selection techniques before and after conception.

/ T YT §1 Y Wb 3R =1 H wed Rifmgura &t Fifia s

& fog gd miuRor 8k Tea gd g asie sififam, 1994

(2002 ¥ G=Nferq) ailka fasar mar un iR A miyror & ued :
3R &1 A o7 =0 ab-ie! & SN IR sy @ fear|

The Act also bans advertisement related to pre-conception and pre-natal deténnination
of sex. There is strong emphasis on changing mindset through training, s'ensitization and

 raising awareness. / g SifafAas gd miyror 3k uwg gd feir Frefeor @ g&fta fasmoi or o
mmgélmmﬁﬁammwmm$mmﬁmﬂmmﬁu?@ﬁ
@3 : |
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1. The National Policy on Education (NPE), 1986 / ea Rrem Hify (NPE), 1986

» The Government of India had formulated the National Poli
on Education (NPE) in 1986 to promote education :c:) ::Tz National E:E{ﬂ:qy@ﬂ
welfare of all its citizens. / YRT TXHR 3 30 Taft ElitEal Education m
& Tearon & R e ) agran 3 R 1986 2 wmita e 1355
Hifd (NPE) TR @Y ot

* It stresses on promoting a child-centred and play-based
ECCE programme. It discourages the use of formal methods and introduction of the 3Rs at
an early stage. / U8 SIq-dbiod 3R Qa-3Mia ECCE HTmH $Y EHCI R ER IR
SR T F ITANT IR TRy TR0 A 3R FY TRl B galeaed Rl B

2. National Nutrition Policy, 1993 / IT¥¥a diwur ify, 1993
» Adequateandhealthy nutrition isvital for holistic development
of children. / S=al & ¥ fawmy & fore wafe ik @ drur
Teaqul g
o The policy was formulated by the Government of India to
tackle the problem of under nutrition and malnutrition in
the country, thereby aiming to improve the nutritional status

across society. / T8 Hlfd HRd TSR gRI < H 37eq Urwor AR Uiy & g § FAued &
ferg a1 718 o, foreenT Iewa QR 9 & Uwor @t R A GuR e |

3. The National Policy for Children (NPC), 2013 / ﬂﬂﬂﬁlﬁ:ﬁﬁ"{ (NPC), 2013

* The Government of India adopted the first National

Policy for Children (NPC) in 1974 as one of the major

initiatives for the wellbeing of children. / YHRd PR |

v & S ¥ U6 TG Ugd & &4 H 1974 T Ugell
T &7 A (NPC) 1 ST

» The policy declared children as, “supremely important asset” for the nation. The NPC, 1974

was revised in 2013, reaffirming commitment to healthy development and protection of all

children. / i 3 9= & TP & fo " srcafie wewyul uRwufa wifta famam Npc, 1974 &t
2013 B G frar mar o, forgd Ot =l & oy famr 3R qRen & v wfaesar 1 gfd
EARERIT
4. National Early Childhood Care and Education Policy, 2013 / TS0 WRTH® STeUTawl &HTS
3 fRrem Aifq, 2013 S
* The Policy framework also includes the National ECCE Curriculum Framework and Quali
Standarg for ECCE. / Y ¥ & g ECCE WeTmH FuRE 3R ECCE & forg Turaw
e e g

— m—

ECCE Policies and Programme
ECCE =t wifwat s sl




[her vision of the policy is to, "achieve holistic development and active learning capacity of
all ¢ hildren helow siv years of age by promoting free, universal, inclusive, equitable, joyful
Jortunities for laying foundation and attaining full potential.” / fify

and contextualised opy
nd contetuali f‘quﬁammmm%mﬁzw,mﬂfﬁamqﬁ,mm

b efpeonn &, fla v ¥ '
Sl M RIS SRl B SETa G B I ¥ F 39 ¥ oft 7= T

oM 2l 2\ &Y el B AT &

_ The National Health Mission (NHM) / IT§1d e firg (NHM)
The National Health Mission was launched in 2013. /?@HW
fiygr1 2013 1 Ry febar a7 o)

The NHM envisages achievement of universal access to equitable,
affordable and quality health care services that are accountable
and responsive to people’s needs. / TATITH FHARLIP, Tt 3R
Tl TR M el e wrd e Tgd 31 Suate B
ufarea ] Rl & S Al @ SRl o Ui arace R STRard! gl

India Newborn Action Plan (INAP), 2014 / mmwﬂm (INAP), 2014

« The India Newborn Action Plan (INAP) was launched in 2014 to
reduce preventable newborn deaths and stillbirths in the country INAP
with strategic interventions. It defines six pillars of interventions: / Indi’gg‘:g‘fm
O Tay F a3 § Aeum g Taed 5 R gd o an
B A B & (0T 2014 H HRA 7GWTd B ot (INAP) TE S1 T8
1 7% FET & BT T BT TR el 0
+ Pre-conception and antenatal care / u;:‘nﬁsnm 3R W’dﬂj

ERGHI
+ Care during labour and childbirth / 994 IR Y9I & C:\HH FRGH Iy

+ Immediate newborn care / dehTd AGuild /YT

+ Care of healthy newborn / wmmﬁngﬁ%@um

+ Care of small and sick newborn/@%mwwmﬁﬁ'@-ﬂﬁ
+ Care beyond newborn survival / aﬁmﬂﬁm%u‘ﬁammrﬁm

National Plan of Action for Children (NPAC), 2016 / ¥ & forg Irfta & Qe (NPAC),

2016
* The National Plan of Action for Children 2016 succeeds the Plan of Action adopted in 2005.
NPAC, 2016 focuses to reach and serve the ‘Last Child First', / ¥ & forg EHURYEE
2016, T 2005 & SfTTS T BT WS HT RIF A 31 NPAC, 2016 'SR T=) 9 TGt T
Ug o 3R IH! a1 el W $3 31
* It commits to ;give first rank to children who are most vulnerable due to gender, socio-
cultural and economic or geographic exclusion, including other vulnerable children such as
street children, children of migrant workers, sex workers and those suffering from HIV/AIDS
or other diseases. / g 3 F=ll ! Jod RIF 37 & R vl { ) Rivt, wrnRie- vl
S onfifes a1 +fehferes afwpR % wRU Rl o SRRA §, Rr oy SRR w9
énm mqr%a TE!;' el =, YaRft SR & e, Al ok geonsdl we an o Q) AR

P-
&
<
1
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Early Childhood Care and Education / Ui arearasur 2t Z@yuma i fran

——

g. National Health Policy (NHP), 2017 / IT¥1g T fer (NHP), 2017

The National Health Policy (NHP) was formulated in 1922 and o
2002. The latest NHP was launched in 2017, The main airn m

of this policy is to shape health systems in this area such as e
investments in health, organization of healthcare services, NIVXTIO-NAL

prevention of diseases and promotion of good health. / 7913

w@red Hifd (NHP) 1983 @R 2002 & ﬁur(ngfr Ledil H/?fﬁ?ﬂir HEALTH FOLIE 2007
NHP 2017 H &= &1 7€ ol 33 ifey o1 gy 35w 59 é1 4 wares yonferd! @1 A1 21 2
SR e B a9, Yaren At & wie, dmifodl € S oA o= Hea B A
The policy aims the attainment of the highest possible level of health and wellbeing for all at
all ages and universal access to good quality health care services. / 34 Hifd 71 A T4 29
& Tl & foe Ty SR vl & Feaan Huifad w7 1 7] o A= T AT e
c@HTe Ydrefl a& e uge 2|

9. National Nutrition Mission (POSHAN Abhiyan), 2018 / T61g drqur fir=r (draur #fHar), 2018

POSHAN Abhiyan was launched in Jhunjhunu, Pajasthan in e
March 2018 with a vision to ensure India is free of malnutrition POSHAN ™\ 7
by 2022. It aims: / U9l g AT 2018 H 3z, 7= H  Abhlyaan @js
& foar a1 difds ge G far o 5 fa = 2022
% HUY0N Y Ta ¢l oY | 391 329 &

To reduce the level of under-nutrition and other related problems by ensuring convergence
of various nutrition related schemes. / fafir goor Fd<ft dremedl &1 2AfiERw gHiEd CECY
3eg-UIgU 3R 2 Heiferd Feaned| & &R &l &H S|

Prevent stunting, under-nutrition, anaemia (among young children, women and adolescent
girls) and low birth rate. / e far, reqymaur, AT @le g, Afganedl AR feur
FSfdl H) 3R o 57 o B US|

‘ ECCE Programmes and Scheme / ECCE & HTHH R g1 '

S

1. Integrated Child Development Services (ICDS) Scheme, 1975 / Qﬁ?ﬁf ara faerg Jar
YT, (ICDS) 1975 :

() Supplementary nutrition / RS U0l
(i) Pre-school non-formal education / IICf

————

It is a unique programme and one of the world’s largest for‘ early \\\ﬂff,&
childhood care and development. It encompasses all children .

in the age group of 0-6 years. / g T& 3o HFT B fo}’ :-E _'_':
mmwaﬁéam@vﬁwm%%ngﬁm%wﬁa%m @%\?
i3 U 2| 7w 0-6 ad & g T & qult a= e g Integrated Child

It also caters to the needs of pregnant women and Jactating
mothers. The scheme covers six services, namely: / 9& migdt  Development

nf%mﬁ&huaqmmaﬁﬁﬁrmﬁaﬁﬁﬁ?ﬁﬁlﬁwm Services
¥ g dioF i wg Yard i g, 3l

yrufires fremerdt sFaaTRe e
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(v) Health ch 3
(vi) Referral services f ECERISTEIRICIY

Mid Day Meal Scheme (MDMS), 1995 / A& IS QST (MDMS), 1995

It aims at enhancing enrolment, retention and attendance and

simultaneously improving nutritional levels among children. In ?@.\@@

October 2007, the Scheme was extended to cover children of upper @3’

primary classes i.e. class VI to VIII as well. / SHPI Gﬁ'@ HTHIH A, ® . O

R 3k gurRif @ @ IR Try € F= & | g TR 5 &g@,)\).

FUR ST 81 HAZER 2007 H, 59 Aol I I TUfE BTl A e,

81T oradl Hen & a=l oo M Wfid B & forg aer ferar mar AT e s e
Mi ¢ Mea me

Janani SurakshaYojana (JSY) / ST R&T IS (JSY)
Janani SurakshaYojana (JSY) was launched on 12 April 2005. It
is 3 safe motherhood intervention under the National Health
Mission. It aims to reduce maternal and neonatal mortality by
promoting institutional delivery among poor pregnant women.
) TR e T (SY) 12 e 2005 B & B R A wE
i g R & ded U@ Qe AIgd sEia ¢l S
a@uﬁtﬁﬂﬂaﬁn@ﬁ&ﬁ%%@mmﬁmmmwwqqaﬁw
BB
Janani Shishu Suraksha Karyakram (JSSK) / STt fRTS] GR&T SIS ((JSSK)
The Government of India launched Janani Shishu Suraksha Karyakram . .
in 2011to provide completely free and cashless services to pregnant
women and sick newborns in government health institutions in both
rural and urban areas. / HRd WRPR F AHT IRTEd e & F
T ey SR B mfad afgarel ok diuR Taed R el g
378 4 gud R HeRy AU T FRA & T 2011 F T RIG GRaM

HAHY I bl
Rashtriya Bal Swasthya Karyakram (RBSK) / ?TE:W qTe TR HTAHH (RBSK)

« The Government of India launched the Rashtriya Bal Swasthya
Karyakram (RBSK), an innovative initiative under the National IQ |35 K

Health Mission. / HRd XD % ?T@'q Wy foreE a'T Tod WD  ishaiva pAL SWASTHYA KARYAKRAM
NEE A EAvA &

Afva uzd, TP a1 @R HIHH (RBSK) T i o0t SUVIVALTO REALTHY SURVIVAL
« Itenvisages Child Health Screening and Early Intervention Services,
whicb is a systemic approach of early identification and link to care, support and treatment
J S AT T it R TR g el @ aRaea 1 TS 8, S SR e
T, FeTdl AR IUER A 5 F1 TP TUeTd eRE 8l
It includes early detection and management of a set of 30 health conditions prevalent in
children less than 18 years of age. These conditions are broadly: Defects at birth, Diseases in

—
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Early Childhood Care and Education / W@ STearawd1 @1 d@ure 3R Riam

children, Deficiency conditions ?nd Developmental delays including Disabilities or the 4Ds.
/399 18 99 4 59 30 F w= & vl 30 e R o1 ity var o 3R TeE i

1 3 Rufeai 7 aR R & 979 % wr Qi s § I, it '
i it ot RURY ofR feraaiman an 48 wfed

6. Rajiv Gandhi National Creche Scheme for the Children of Working Mothers / HTHSTSA

Ararst & Tl & forg Treita wieh g Rigppe g

Rajeev Gandhi National Creche Scheme for the Children of
Working Mothers was launched by the Government of India
to help establish crechesand provide quality daycare facilities
for children of working mothers among all socio economic
groups in both in the organized and unorganised sectors. It
offers care and education services for children below six years
of age. /WW&%W%WWW&WWWWWW
i IR sriTfed T A & wft arie onfife wnel & S wrweTel Hiarel & = &
fore RRrgpTe Rt e SR TUraTgy 23R GRS e $e B g B o g IE B IR
01 7% B8 I § F1 39 & T 3 forg @eret R e Fard e SR ¢

(Curriculum Frameworks / qreuaal Bt F@

. 1. National Curriculum Framework (NCF), 2005 / IT§Id UTaa=ral UM (NCF), 2005

National Curriculum Framework (NCF) which provides the framework for curriculum
development and teaching practices for school education programmes in India. I ER]

TG (NCF) S HRa & el e sl & e ureasns foer ok Rieror yurait & feg
FIRET UeH $l g

In the context of ECCE, the framework advocates that young children be provided care,
opportunities and experiences for their holistic development including physical, cognitive,

<ocial and emotional. / ECCE ¥ Tgy &, wukl 39 a1d @) 0d ot § & Bl 7= &
TR, I, IS 3R WIaTs Tied S Y ey & forg Swume, o 3l
3va e foan ST iR

2. National Early Childhood Care and Education Curriculum Framework (ECCE), 2013/ ?T@'q
TRFAE STeaTaRI SEHTH 3R RI&T UTausH FUNET (ECCE), 2013

National Early Childhood Care and Education Curriculum Framework 2013 is a significant
and comprehensive guiding document. /TS TR STeaTaR SauTe AR Rt wreTeat
FRE 2013 TF TeTqU! R NI ARGRie G ¢ |

It aims to promote quality and excellence in early childhood care and education throughout
the country. ;m@w@%mﬁuﬁf‘wwm ahiﬁmﬁgmaﬂrahzm
P a1 S 8

it intends to provide rich early stimulation and quality learning experiences to all children

from birth to pre-primary years. / 3@ 35 W@W‘{é—maﬁﬁw ol Bl
Wuﬂﬁwaﬂwmwm@ﬁaﬂaﬁwmm%l




Factors Influencing Children’s Health

o % TR Y YT A O FRE

personal and Environmental) / ¥@=5dl @faaTa qzrq'qfqzm)
Hygiene is the practice of keeping oneself and the surroundings clean to prevent inegs
o Hygien

or spread ofdisease./zawmmﬂmﬁﬂﬁﬁwaﬁﬂaﬁa; feru vt @1 IR 3

TR ) TG TG T 3T € | | |

+ Personal hygiene includes washing ha:nds a:‘tri:] usrngtihe tonlﬁt, brushl'ng timh tWice

+ bathing, washing hair, wearing clean clothes, cutting nails, covering the moyf,

i?\lill)g coughiig, covering the nose while srleezing etc. / mWﬂqﬂmm _
I YA & WG BT aﬁm,ﬁqﬁa’rmmwzﬁmmm,mmgwm
g, ARG Ble], @d G974 G l, diad 9oy 7 a1 enfe; anfia €
Environmental hygiene, we must ensure there is no stagnant water and drinking water

is covered at home, in school or in the work place. / Wmﬂ:‘ﬁﬁqgﬂ%
gﬁr@amaﬁq%mﬂmqama{wmmmtﬂ%mwmm

Sa|
2. Sanitation Practices / TaeSdl W ATICATY
« Sanitation refers to public health conditions related to water and adequate treatment
and disposal of excreta and sewage. Sanitation systems aim to protect human health by
providing a clean environment that will stop the transmission of disease. / WGl Bl Y

ot @ deftg gdee W R 3R 7e-1E & yafe IUeR SR fFAueH 9 g1 @
TR} T 2T T a5 JITaRYl UG S HId W BT & HA1 & Sl d1aR & YRy

HIAS |

3. Nutrition / QU
e Food is needed to perform daily routine body functions, for its growth, fighting diseases,
healing and maintenance. In case, there is nutritional deficiency for longer periods of time,

it may affect the health and growth of the child. / TRR & &fre wraf B HA, I fd19,
FHIRET ¥ T, IUAR 3R T@EIG & oIt 1S B 3awadhdl gt 1 afe & g9 ad gl
1 Bl Gl 5, T I8 9= & WA 3R AP &) guId = gear 21

4. Immunization / UfR&M0T

* Immunization, also popularly called vaccination, helps to protect us from getting any
infectious disease. It helps us in controlling and eliminating infections. / VIfcIR&(D,

mmﬁmmww%ﬁm f} eprres ot & 99 A Heg BRal el T8
e Y i B oK et B B Tt nee a2

5. Maternal Health / HIY Wy

. m::e:nal he;lth affects children’s health as healthy children are born to healthy mothers.
"¢ are cependent on mothers for complete diet in the first six months by intake of

breast milk. / A1 Ty a1 3 e &) yuifad e & i e Tt @ we 52 i
m%lmmwmﬂwmﬁmmﬁummaﬁ

1. Hygiene (
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- Issue and Directions in ECCH

. ECCE g} of famn-Frly

Early childhood s a significant period which sets the base for Iter laatriirieg andd e s6lrrisnéet L e,
this time, the experiences and opportunities provided to childrari itfltenca ttaie e sierrease,
especially that of the brain. So, ensuring access to quality and equitaile sa(lf (14 815 A0d 5007
becomes imperative, / ST areamereut Uit 71ge oy & s i i et Wiy % s s
MR T B 5 AR F B o A o AR et ety e i s ok 3, ket
e 3 RTE B TR TG o e e e v s e i G
F SHfard 8 oI 81 |

1. Process of Admission / WaT 2} wfdwar ;
o There is not much clarity and transparency on the process of adriission of ctildrer, ie. £207
centres in terms of date of admission, age for admission and correct adriission pr/atists.
i ) e, A ) 9 AR ) s ot & el ecce A Hwe by vz o s
W agd Wedl AR URERfA Ay
e This is being practiced perhaps due to the large number of appficarts seekiry s
in preschools. Such practices lead to rejection of children which may destroy frer 34t
confidence and self-esteem at this tender age. / WWE&M‘W forarant & v sen?
) ! 3 92 e & TR R o 1 &1 7 o B ot v o gl
o o & o 59 Bt O H ST YT AR AT 3 7Y A K B
2. Infrastructure, Material and Classroom Environiment/ Wﬂﬁﬁmﬁéﬁ! TU NG
" o ECCE centres are lacking in age and developmentally appropriate equipraent ad s
materials. Mostly, these are inadequate for the number of children enrolled in ECCE cartres,
/ ECCE 217 3 i R o 21 & Suyg Sy oA e w7 s 2 S8

3 ecce Fa A Hfea ae o wem & oy e ¢
o The play material provided does not meet the criteria prescribed and are &t riot el

maintained, / W& @ ¢ B arh Puif st @ qu Al aTh § A Tmem v R
1 3t & 7! o s 8
3, Teachers/fgw &

e Qualified and well - trained teachers are vital for the successful implemertation cf & gLz
programme, Issues with the teachers pertain to their qualfication, appoirtment, s43ry &
training/ capacity building, / ECCE BVHA % Wure vl % farq s oA #7287 %
TR R g et 3 S g e 47 s

I




They may be possessing Nursery Teachgré‘. Training (NTT) or Bachelors in Education (B.Ed

Pre-service training courses such as NTT diploma/ certificate courses are being run b‘ tt;)'
unregulated institutions mushrooming '_‘everywhere. / S U T A ‘Eﬁn (NT¥r .
g 7 TSI (B.EA) B Wl §1 NTT, %ﬁhmmﬁﬁﬁﬁmmﬁ%%mqém? .
QUHH T TG oot ¥ IR XQ Hfafid SRl g1 gem s R B %

4. Teaching Learning Process / fR1&for arfimﬂ Wi

Children learn best in their mother tongue. Despite knowing this, most ECCE centres use

- English to teach and interact with children. Due to this, children hardly find the opportunity

to interact and express themselves freely. / T= 3O+t HrqHTT & € T

TR & ST, afﬂﬁmeca%a%ﬁ?ﬁuaﬁammmaiﬂam%{?mz
I FQA § | ST DR, T D) GADR a7 AR G Bl AT $ ST IGR
e & fred g 1, |
Huge, boring and age-inappropriate homework provided by the preschools that burdens
children is another significant issue. Chiléjren become pressurised and this practice robs the
freedom of a child at home. Sometimes, this pressure is transferred to the parents as well. / -
ud vt el g1 wer faa S e faiTe, IaTS; SR S-S {Hadh off el )
S ST 2, T 3R Heeaqyl 7e] € | o= Salavd 8 wild & 31k 7% fRUfd = A 5= 3t o)
B A 81 Fit-3t 7 e AR IR ot wiAiaRd @ S gl |

5. The Curriculum / YTSUHH 1

The curriculum consists of all kinds of 1experiences planned to be organised for young

_ children keeping in mind their characteristics, needs and development. / UreTHy 1§ Bic

| o) [aRwaraf, sraxgadrsh ah?ﬁamaﬁmmﬁwagq_mm AT fhT oA

. W TER & argdl B it T gl

'_P'résently, there is no set curriculum for ECCE. However, Ministry of Women and Child
Development (MWCD) has developed a curriculum framework for ECCE which places
children at the centre of teaching learning process and has suggested the play way approach

" for organising learning experiences of young children. / adnM F, ECCE ¥ forn aiE FuiRa

TETHH T8 2| i, At Ud 91 e HAW (MWCD) 3 ECCE & fot T aredsH

. v R T 3 o el R @ b 3 b v AR R &

6. Incl

5ol P R 3 g e R o T 7 g R

usion and Gender Equality / HUTAYA G:'ﬂ'\’ GG LR )

Inclusion and gender equality are issues v{hich need to be addressed at an early stage of life.

~ An inclusive preschool environment consists of an equitable and respectable environment

for all children despite the existing diffefences among them. / TORYH 3R A A
AR R, ¥ Rt TR et 35 SRAYED RO € I 3 B e 8| T TER g Wit
ﬁmwﬁﬂa&ﬁ%ﬁa@mﬂﬁ%wlmmwm@am

G AR B ¢ __
7. Administrative/ Managér:rien\t_ Issues / WW/WWW e,

3

‘Administrative/ management issues are d‘riticai to the development and sustainability of an
ECCE centre. These issues encompass th?' following: / ECCE Fg & e ok R & fere

I

- oMy
ElaAiis

mﬁmﬁgﬂ%%ﬁ@%mqﬁﬁwm%



Early Childhood Care and Education / Uﬂﬂmf aretrases o) dasre S?N iﬁﬂ&_ﬂ

* Monitoring and Supervision / f-‘mzr#_l M ydiew
*  Regulatory Framework / fumias Uy
*  Convergence/Coordination / tffras1/nsay

Divacions & Resolvelsues | ) P i o
I T R ENATRY AV S ST RO ARSI o A1 S S R R £V R R
1. Process of Admission / Waxr af} ufdar

« The date of admission, age of admission and process of enrolling children in a preschiool
differ from state to state, / W1 o) wrékaa, wiwt o) gor M qd s forerery 4wl %
rwies &) Uy arer- e e 1 s o gyf &1

o Children are ready to enter a preschool programme on completion of three years of age by

31 March of an academic year, / Re&ifOrs ad & 31 7 arep iy e o6} g ufl w ey uL gy gk
yruftves frarera Bl 3 mdw & Ry far g ¥

2. Infrastructure, Material and Classroom Environment / 3frard) afe, et ot wurwts o1
qraraor

o The preschool centres must ensure safe and adequate indoor and outdoor space. A minimurm
of 300/450 sq. meters of outdoor space and 35 sq meters indoor space should be provided
for a group of 25 children, /r;afmuftras f&muﬂm’laﬂqﬂm IR o tafew A &
R R T TR 25 T F gy ¥ g g 300/450 7 ofteR 1 Al T AR
35 a7l fiex &1 ifafier ® Iery e S el

o The space must be equipped with adequate number of age and developmentally appropriate

' teaching learning material, / R vafe dem #f arg A fawrg ) 2fp & gugw e
Siftrmm ) & gafer g oy

3, Teachers, Qualification, Capacity Building and Salary / RT&f, aygan, g Frwfor efq dae
e A teacher who has passed class XIl and has a two year diploma in preschool education
recognized by the National Council for Teacher Education (NCTE) must be appointed as a
preschool teacher, / T e R el wen Sl @it ol W 104 'vl'l'@'q T
e afewe (GRAGE) gRY e s o wnufbves Rremrera Rien 3 < e 7 i , 9 gf
muftre faemey e & & & Py s s o) |

e All State Council of Educational Research and Training (SCERTs) and District Institute of
Education and Training (DIETs) must start pre-service and in-service teacher training
 programmes in all the states/ UTs, / 94} T Qe SFRtu SR nRie uftag (SCerTs) 3R
 forem e 3R wftiesor YR (DIETs) Y Helh Y/ v st # Sar-ud ok Farpred

- e wiiem FTHH TR HEAT TRY |

4. Teaching Learning Process / fRi&ror aftam widar

o Creating learning environment / 3iftATe aramaor o1 q

A conducive classroom environment catering to the needs and interest of young children

is an important factor leading to their engagement in the ECCE programmes and activitles,

/ B &=l ) SReal 9IR Y OR1 A AN U ST N ATV ECCE P IR
. Tiafafat & e urfert & Ryt weaq Re §) ol




Method of teaching and instruction / TRI&TUT T& 3R &g |
hing learning process should be child -centred. The preschools must avoid formyg|
All the teaching s should discourage rote memorisation. / 9 ey,

sytem o teacing learvng o S0 o el 7 e AT 9 S

ma@%m%mwwwmmﬁm%amm|

Language of instruction / GFﬁ'QFT CaRIL|

Language of instruction in an ECCE centre must be the mother tongue. / ECCE EZE fen

YTST HIGHTST 'Eﬂfﬁ?leé'Ql
Homework / ‘Em

Any kind of homework, especially written work, must be discouraged at the preschool leye| -

and at the early primary stage (classes | and II). / fodt +ft UHR BT 5D, ﬁé\um%%@a '

S =R :

Assessment / ST T | | _ i
Children's progress should be assessed in a non-threatening manner on a regular and
comprehensive basis through daily observation, play activities, interactions and anecdotes,

| ol ) R 1 i S Sfaee, A RfAR, et 3R SURSAH & Hrm
Prafi iR U@ YR R IR-4H@ R b § baraFnafey .

. Curriculum / UToU®HH : i3

oy

Curriculum must be play- based, ensure continuous learning, provide opportunities for
interaction, ensure involvement of children and promote use of indigenous material; and
_offer pedagogy covering all domains of development. / UIGIhH @a-anmﬁa Gl Eﬂ%‘q’
FReR die G =1 TR, ST & SaWR WM ST AT, st ot Hiftert g
FHA! TP AR WM Gt & ST P! FgTa &1 AMfeC; IR iy & wit &4f 31 garfeg
XA ATl RIS P IR PRl &1 o e R

. Inclusion and Gender Equality / WA Y aﬁ'ﬁf LUIEGI

Divérsity in the classroom must be respected to promote equality. Efforts should be made

. to facilitate education of children with special needs. The preschool environment should -

.be made accessible in terms of infrastructure and provision of required teaching learning

- Administrative/ Management / WRIIf& /et

A standard regulatory mechanism for institutions o

‘material. / AT B TgTT 31 & R e A R 1 wwEE o o ARy Ry

_mmlmaﬁaﬁfaﬁﬁwﬁﬁﬁwm%mﬁﬁmﬁmwﬁmﬁﬁm '
mmmmmmm TS At 3 T 3 e & e &

Monitoring and supervision must focu_s on finding out the issues concernihc_:j: ECCE:a'n'd

devising solutions to the identified problems. / PRI 3R THAE Y ECCE Q Haiftd Jg 31 -

Tl @R ahmﬁﬁwﬁ%mm%mmﬂq;m%&ammﬁm

o . ffering ECCE programmes and teacher
training |sv1taf.}%mﬁ$ﬂmﬁm$mwmm$mmqﬁaﬂ
I & R0 e S oo s f o v 21




Planning of ECCE Curriculum -
ECCE urg@s &t qe

Planning is the backbone for a high quality ECCE programme. / 3 T[UIawI AT ECCE HTIHH & {0
Qo1 T MR &

Planning for young children means, thinking ahead. The curriculum needs to be flexible and at
many times, spontaneous. However, to reach ECCE goals and objectives, children need to be amidst
enriched age- and developmentally appropriate experiences and activities that flow in a loosely

organized manner. / B1C Tl & 1T T SR 1 Hefere 8, ST 1 W11 TISTHH I qeiian ok
&% IR Te B TIMeT | BTeilicp, ECCE TIea SR IRedl 7 Uget & g, o) ) W@ S R e
1 €f} ¥ JUYR Syt 3R ARG & i v 3t sravadar @ o R w0 @ srRiE we S
yafed Bielt g1

A high quality ECCE programme or curriculum provides a balanced daily schedule through
Jifferent activities and experiences based on domains i.e. physical-motor, cognitive, language,
jocio-emotional and art and aesthetic appreciation. / U@ S T[UIaw Qe ECCE HTIHH 1 GioTdd
ARG T, TG, TV, FIHIR-HIEHTHS 3R Ha 3R Wed T ween 9 &l W
neia fafim nfafafit ok ergval & Arem U Wl eRe arieH wer s B
- Therefore, planning according to age, needs, interests and development has to provide for the
different needs of children. / 3HfeTT, 3MTg, SMaxaaarad, Tl 3R TR & STAR TS TR S|
71 fift sraadarslt 1 O ST g

S P f\:.j{%&fw:w;&t%xgw:mw?wm MirenmmenaaTieeg

n of ECCE Cu

¥ wgafferur 9t arravawr R WEw

»  While planning a programme for young children, it must be borne in mind that apart from being
age and developmentally appropriate, the programme must relate to the context of children's

social and cultural lives. /@ﬁ%aﬁf&?mmﬂmaﬁtﬂmmw TR W | TG 91fet &
FFH 3 3R e 3 2 A SUge 81 & e, T & WIS SR GRPTas wiad & gey

9 Heiftra g =
» Local language and simple language appeal to children. / R 4T 3R TR NI S

3 ffa B Bl

» Concepts need to relate to real-life concrete experiences and then gradually move to abstract.
/ HEUROISN B TRafa® Wi & Ty Sval | Wafta g =Ry SR A dik-efit angd &1 ok
6T Afe

* Using multiple methods make ECCE programmes and theme teaching more interesting and

contex%tualized. / T TS BT ST ECCE FiHHI 3R B Rigwr 1 v A9@ oK TRife
EEIGI '




ial realities and not expect responses to curricular content to emerge only

¢ Address children’s soc
/ &= @l 2} G aRAAGAI TR & & MRy 3R UTeuwal g g

in a specific direction. /

mwmmﬁmﬁmqm

According to the developmental characteristics, all children are naturally motivated to learn and are
capable of learning. Young children learn when they have opportunity to: / farareTs fadwansy &
T, S R 4 i R e 1 & R i A e 21 81 910 7
%aaa% R reren €
o Play/qd iaia e
«  Observe and express / 3faciie & 3firafad
o Form familiar and new experiences / aRfad 3R 7Y 3+
o Participate, engage and communicate / TEHIRTAT, Jerwal IR ﬂl‘ﬂ'ﬁ?
. Experiment and explore / TN 3R 3N ;
" e Askquestions / TH g&TI

« Imitate, enact and perform / SfI&XT, 3o 3R weH
«  Feel physically and emotionally safe /TR 3R I 0 8 GG Aeqd Fe -

Keepmg in view the objectives of ECCE and developmental characteristics of pre-school children, the
MWCD, in its Curriculum Framework(2013) has talked about the following Principles of Programme

Planning: /ECCE%M&h@Wmﬁﬁﬁmmmaﬁﬁmﬁwﬁm
MWCD 3 3T TTSTRH U (2013) & ST divr & Fafied Rigidl $ R A T #t

. The activities should be age appropriate and developmentally appropriate. /Wﬁfﬁﬁm@:
& TEY 3R APy ot e | Sugw gl =ifeu
o Activities fostering all domains of development should be appropriately planned / ﬁ?ﬂ'\‘laﬁ"
. waﬁaﬁmﬂﬁwmﬁaﬁammmmﬁm
. g;%ttentlon span of young children is 15-20 minutes. /Eﬁ%ﬁEﬁEﬁﬂIﬁ 3afd 15- ZOﬁF{E'
I \

*  There should be a balance between structured and unstructured; active and quiet, outdﬁof
 and indoor./ SRF SR SRERT 2 el At BT AITRT, Wfehe 3R i 71 3R |

o - The learning experiences andactivities should progress from sim 35'

ple to complex. / Eﬂ'@#

v SR TR @ e @ IR 31 iR Fe aIRY :

¢ A wide range of individual and group experiences should be |
planned. / auﬁma Gflﬂl’{b’

Al B U R e 3t Ao < o iR

. ! .gtlautlne fosfers a sense of security in children, / fe-Taraf Tl & gRaT Ft MG B Waﬂ?

o The ECCE programme should never b

. e rigid. It needs to be ﬂexlb[e J.ECCE PrdHd P M ’ﬂ :
mﬁmw;@mmmw%| :

. e duration of pre-school programmes should b

e three to four h ﬁ'ﬂﬁﬂ._;

Fﬁiﬁﬂaﬂ sﬁfﬁ‘rﬂﬂ%aﬁﬂ%a’lﬁaﬁm oo /TR d

e “Th L
_ﬂ;‘ progra:nme should provide for some rest penod | BTN B FB faym sl HEFT
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Planning and Designing an EC'CEmProgrgmllﬁé

ECCE PTHHH WY QIGIHT T et WO

Planning is usually organized over three different time scales, which are linked an follow on from
each other. They are:- / TS TeT: Tl SETT- (e ey o Q) o et e wnil D lf‘ﬁ*vﬂl‘m‘
AR B ¥ IR TRV Bl 1 & - _

(' Programme Planning )

Vo | \! \
Gong Term Plannlng) (Medlum Term Plnnnlng) (Short Term PIanhlnoJ

Broadly, there are two types of planning viz. Long Term Planning and Shart Term Planning,
Medium Term Planning is a part of Long Term Planning. / f‘&'&}ﬁ wq # TG A waR @l gl %:
ittty 2T 3R SfeaeiRie Grere| TuTw St ) diow dufaly Ao @ el

1. Long Term Planning means drawing up a plan for the whole year. At the beginning of each
academic year, it is decided as to what to teach and how to teach for the next twelve months,
This planning includes: / grafrafl QT &1 3 %@'ﬂﬁﬁﬁﬂﬂwm AT | e WA
4 ) Yo A 95 9 R ST & e ST RE WER! A R Ugr § 3R A g 71 R
Are H v & :

"o Learning experiences and curriculum i.e. what children need to achieve during the preschool

years. / S 3 @ R Tradsmw srufer O wefiven fRreera s & SR Al o1 8
& B HATHA 3| : .
e Identification of skills and concepts.{aﬁﬂlﬁ 3R dueadl @1 wEEEl
Teaching strategies to be used.jmﬁﬁﬁﬁmmﬁm WA gy
Selection of themes for the whole year,/ R & RGBT~ )
Development of schedules/calendar of activities on selected themes. ./ T4l fayal w

TRk % vrg aRil/dde o el - o
“e  Play equipment and Teaching Learning Material (TLM) to be resourced. / W IYEH 3R

Rvegor aifRrTe W (GCeeR) 1w foar s 5o b
Strategies to note progress in the learning. / TR & Wi Bt e FA @i TUFﬂWI 3

» Budgeting and allocation of funds for various;expenditures, events, activities, répalrs and

rmaintenance. / faftra o, S, iR, FRed AR TERwmE & R Waﬁ'{ R
fruffa STl
2. Medium Term Planning means monthly and term planning. After long term planning, monthly

planning to decide themes and concepts need to be identified. Themes and concepts using child
oriented methods and strategies benefit children. / WRATAy QYT BT e Ud O Srafy @t

m%%laﬁhﬁm%mﬁﬁmaﬁmaﬂﬁmaﬂﬁ%mwmwvﬂw
mﬂwenmmmmmmmmmmmmwa

Tl ) T g 8|




Monthly planning also assists in reflecting on how children engage and respond with Space
to modify strategies and improve the quality of the programme. Monthly planning contnbutes
to mid-term planning with the aim of noting the progress made by the children. Term- vwse
planning is based on identifying themes and concepts that promote children's exploration ang
development in different domains. / Wi Gter ag wiafafad & | off Werd s % %
52 TR ) SRR B R FRIHH B U A GUR S & I 6 R dom g d
AR v 2R ¥ 1 e Fae o= gR 31 TS T @ Aie a1 & Sexd ¥ AR e
e 31 21 Ha-ar AT 3 fawal ol srmuRunal 3 g w s ¢ o faft A
¥ 31 i IR i 3! Tgma ad & :

. Short Term Planning means weekly and daily planning. These plans are more specific than. !ong

......

term and medium term plans. Short term planning can address individual children’s needs and
interests. /wmmmaﬁwﬁmwmﬁﬁw awm GﬂTW
safty 2t drraf o g 3 aiftes fafRg & mmmﬁﬁmm Q|
P! Haifd PR Tl o
In preparing short term plans, points to be decided are / GIFCIﬁm ?fl'GHTQ ?{Eﬂ? PR G0
ﬁ?ﬁ@ﬂﬁ'ﬁ»ﬁ R amrake
What resources are needed ? / b Gl 9t eI ?
e Howto change and adapt the play enwronment ?/ @ﬁ ?'FI'E?I?I Eﬁ %ﬁaa?f 3R
0
. '%at’ time in the 'day:particular activities will take place ?/ ﬁ‘l ﬁ fg W faRy ‘Tﬁiﬁmﬁ?
o Who will be there and what her/hrs role mlght be 7/ ET@’I E?F-IEPPH 3R I ‘ljﬁﬁlaﬁ‘[
e "
e How the leamning will be assessed ?/ ?ﬂ'@ﬁﬁlﬁ?ﬂﬁﬂﬁ WGTQTIP
Weekly Planning: Itis a part of short term planning. As themes involve planning for over a weeki
or over a longer period, it may be better to identify sub-themes for different days of the week
and then decide on the activities as per the daily programme /schedule to explore dnﬁerentffj:
~ aspects of the theme. / TG THorT: I8 7Y 3l &1 T 11T 1 s Frwdl & vo wae @
31 a1 it ol 3 fRrg e e g &, TG s 3 Rt R 3 R Su-Red @
aH S ah?ﬁﬂﬁ@%ﬁﬁﬁﬂﬂ@éﬁﬁﬁﬁﬂﬁ%h%ﬁﬁmﬂm@%m;
Tfafafiadt w fofg & SR @ SHa 21 ‘
Daily Plan/Schedule: This is often drawn up by the teacher to provide a systematic guide {0
activities during the day. / & TeT/arRE: R SR Rer gy R % R Al ¥
fore v gty i wem o) ¥ R R Rear s 21

Q0000
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‘Theme Based Planning / 4t 3T ArerT
Integrated themes and projects form the core content of the ECCE programme or curriculum. These
themes should be developed in a suitable manner so that it enables children to make meaningful
connections among the different concepts and develop holistic understanding of the world around

them. / TETgFa g 3R URGISAIY ECCE ST a1 UTsumd @ 76T T &I | § fawd] ot
U b @ e fean o =Ry s o =i @) fafir srquronsit & &t we Ty o
R T TR P g B G0 T [IHRid F A Fam 1)

The preschool curriculum should be flexible and responsive to the needs of the children. Itis to
be ensured that the theme based ECCE programme is constructed to suit the diverse social, cultural

and linguistic contexts in the country. / rﬁmumfawmaﬂmaiﬁm 3R = B ol  id
el g R ag R fan o e s dim s Ecce @i ¢ A fafay wmivr,
WpTaw SR HIOTS HeH & SR ST o)

I R R A il i

e s aare it 8 s

L b e i e

(a) Identify a Theme / 7 &t wgaE B
The first step is to identify a theme and related sub-themes. / T8l HH ﬁ':'\‘ﬁ fora ofRk wafta
30-fawdl 31 ugaH FE g |

(b) Think and create activities, ideas and experiences for different themes / fafira fawal &
The second step involves brainstorming ideas for activities for each theme. It is often helpful to
include children’s ideas. Watching children during free play in school or in parks often provides
ideas that will naturally appeal to children. / &R =01 & W farwa a ferg wifefaferal & forg faem
W RaR-TA St €1 i 3 Rl o) S e SRR e Bl 6| el A1 Ut A e
B T e 5T T o B e e @ o T 0 § ol ) TR o

(¢) Planning a Theme Web / 7 39 F1 QS F :
This web takes a thematic approach but still focuses on areas. The chosen theme is 'Animals'.
The teacher has to decide what s/he wants to include in the activity areas to allow the theme
to be explored further, The activity areas need to have specific activities and learning material
related to the theme. The purpose of webbing is to brainstorm ideas for the theme. / T8 49

RvwTa e s & At o o 8 IR I a1 A o e ¢ e
P g 0 T 21 R g TR 31 2 T SR G Tl & T fawa 3R aifes el o
T TRAR 51 Ry & waie R TR 3R Rieor aw @ e gl ¢ dafd
F1 3ex fawy & for R R RaR-HuE S ¢ |

Stepsi




Activities for children in the three to four year age group / IR d g TF
for nfafafinal - e

Free conversation: From free conversation teacher may proceed towards structured conversat.on
related to water which will help children pick up more information about the uses of water ang
develop their vocabulary related to water. / WA FEiATy: W aaan § R Ul‘ﬂ'%m{ﬁa
SRR T 1 AR 3 g e R vl 1 5 e 35 a4 e vnd
A AR T e Tt Vearaeht fawfia B3 § Aeg fah

Songs and rhyme: Singing songs and rhymes related to the use of water promoting Ianguage
development, conducting music and movement and creative and aesthetic development

- “activities. 7 i 3R FAaTE: TR & Iugh  Fafa fid ok goHadt T, Wﬁﬂﬁﬁﬂm

1, Trfa IR s SR TS iR dicd e nfafaftal &1 derem s

Outdoor activity: Showing children a gardener watering plants, centre assistants moppmg
floor, water in the washroom being used by everyone for washing hands, water being used in-
the school kitchen, making tea using water, etc. / Ty nfafafiy: ﬁﬁﬂﬁﬁﬂﬁﬁqﬁﬁ
U % TeTd! ) B W UIST ad gU, Warad § &R el a1 g 91 & o art &t Sugm
FA §Y, W00 @1 TS B U 1 T R BT, U T ST e 1 S §Y, 1S fegr

Water play: Letting children play with a small tub of water freely with containers of different
shapes and sizes, some with holes, so that the water drips from them. / U & @ aﬁ'ﬁﬁm:ﬁ
¥ 0P B T F WY T FU X Ao &, R SfeqT- e R 3R DR F HER T, 9
% 82 g, @i 71 | U T e |

Field trip: Taking children out to observe a pond or lake, if it is.nearby. Rhymés and songs
related to water for developing vocabulary. / &g ywor: g A qeE a1 A awﬁi’ta{m A
¥ for aTeR & <M, A% 8 TR B1 Wierae AR e & Ry O @ Wi st AR

Activities for chlldren in the four to six year age group / dRX 0% aﬁ & 31 FHTASP ﬁlﬁ
nfafafrat

26

Guided conversation: Guided conversation related to water, Usmg audlo—wdeo materlai
picture books with pictures of common uses of water can be used. /f—ﬁﬁﬁ ‘ﬂTﬂiﬁH N 3
Yeifa PR areia ) ifed-difd wml &1 Sudi X, wm%imwrhﬂ%aﬁa’fmﬁﬂ
o ] 1 ST v o el

“Role play: Encouraging children to think about uses of water. Getting children to dramatlse

different uses of water, each child can act out one use and the others can guess what it is. /

vt v ) ) T 3 G 3 R A e 3 R SR ) el 1 e 3 R
Iyt 1 A FYEA 9, mmwmmaﬁmmm%mmmw
TP § b T8 A ¢

Fine motor skills: Children can colour the pictures, do free hand drawmg related to common
uses of water, / &¥ TTRITe BIRIE: T=) forl 3 4 +R G €, U+ & W g & Wit
WA T4 g oA N Ihd €1
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ldent:fymg Developmental Vanatno

S

Behaviourvaﬁatipnsl qqER

Domain l 'b"lﬂ‘l

Delayed milestones / ﬁaﬁa
geld

Physmal and motor / W
IREHF

Nutnt:on sensory stlmulation

“|activity / T, el IeerT, |

Tfafdf
Quietandaioof/ﬁﬂ'dﬂh?@m Socio-emotional .~ = /|Art, drama, movement and
" ' - HIaTHS | conversation / &I, RSP, |

High level of energy / &4l @ | Socio-emotional or physical /|Sit down with slow activities
R RSN TIoTe- HIGTed 31 ARG | such as colouring /T R arlt

| A afofaRe & w93
Resistance to others or outdoor | Socio-emotional or. can -be | Encouraging art, expression,
play / TERI 1 faY ar a8 | physical / THITE-HIGHTH | conversations / e, 3ifHoafdd,
qd R s A G b Gl

0000a
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tually interdependent. ‘Right' is a recognition of children’s entitlement
in turn, places specific obligations on adults at all levels of sOCiety g

i hat those rights are implemented for every child. / 3Taxgar
%e-me%amy:m;wggéﬁmﬁwm$a{%ﬂﬁw%l-
ua,aaﬁﬂ,wﬁvﬁmﬂmamﬁmﬁﬁmaﬁﬁm%%ausgﬁ@am%mm;
;_aﬁaﬁﬁ&mmﬁaﬁiﬂaﬁ%mmmml

Needs and 'rights’ are mu
have their ‘needs’ fulfilled. This,

R L i '-'-‘«'ﬂ*-*;*s?,f#:ﬁﬁ"f‘*ﬁ"f‘”’* A L e
'Needs of Children / 9= @t seXd.

1. Psychological Needs / FRTARIT® HTARTHATL

(i) Security, safety and protection: For this, it is esse

environment where they feel physically, psychologically and emotionally safe and secure, /.

R, T 3R WRET: T R 7 T @ o e O Hete A 99 1 ofe d i
TR 3R HETeTe ¥ 3 FRIAd 76qd P

(i) Love and affection: Every child needs to be loved. The need for love and affection is the
foundation for developing healthy relations and establishing trust with others. Children
brought up in a caring and loving environment grow up to be confident and socially well-

adjusted individuals. / TR 3R &g: TP T2 9 R 1 B 9 ¢ UR R A 9
AT T G B T B 3R geR) & A1y fayra =fdrg e 3 Hfa g1 v

3R TR W TR § 198 9= 99 ga] Ay 3R wHifve ¥ U ¥ 3 g §

TR St 7d &1 i

ntial that children grow up in an

(iii) Understanding and acceptance: Understanding and acceptance of the child by the parents
and caregivers is another psychological need of children. A feeling of being valued, boosts :

the confidence of children. / HHY 3R Fﬂ'cﬁﬁf: Arar-fRar SR F@HAEarer grR ¥ @ -
A SR WHR 1 ] 1 b 3R FAIGTIS AR ¢ TeddH g1 B Ha aal

& MY B! T g

. Play, Early Stimulation and Learning Needs / wd, mﬁmaﬂmah? et Wﬁfﬁ j

Children must be exposed to an enriching learning environment that provides opportunities
for various age-appropriate activities and learning material. Free conservation, storytelling and
rhymes contribute immensely in developing language, creativity and imagination which are

essential for learning. / Tl 1 U FHg WG & WIRIA ¥ a7 Syl oI ARy o faftd
31g-3uged Tafafedl ok Hren 1t W & SR Y vl §1 Wa arater, Fer G ok

gl

I HI, TGl SR Fea o e i et gt AT St & of i & Rig e
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3. Health needs / TR Hatl raxgsant
A healthy and happy childhood is the basis for a stable and strong adulthood. Foundation of
good health s laid during the early years of life. Physical health is influenced by many factors, such
as biology/genes, and environmental factors like nutrition, immunisation, and opportunities for
physical activities and exercise. / T W& ahT A STeaTaRyT U fRR 3R T QI BT YR
21 IS W Bt Al Sffa & et anl F it ot 8 | wriRes wred & R 8 THIAd gl
S|

According to the United Nations Convention on the Rights of the Child (UNCRC), ‘children’s rights’
are the human rights of children primarily pertaining to the rights of protection and care to the

minor. / STET HAGRI TR VYT Y H-AT QAR F SR, w1 AR’ F=i & AMaiIdR
g, 3 e U § el @ R SR Tgue & PRt d et 31 )

On 20 November 1989, the United Nations (UN) General Assembly adopted the Convention on
the Rights pf the Child or United Nations Convention on the Rights of the Child (UNCRC)./ 20 ECER
1989 Y, GTE Y (QU) FETAHT 3 a1 SRBRI TR ST I7 a1 BRI TR VG Y Ha<

(QUARTSRER) BT 7O :
(nghts of the Child ;ﬁUNCRC)
g i —7 1

(Right to Survival ) (Right to Protection ) (Right to Development) (Right tolParticipati@

e Right to Survival: The right to survival includes the right to life, the best attainable standards of
health, nutrition and an adequate standard of living. It also includes the right to registration of
birth, name and nationality. / SARGHTAAT BT fIHR: SHfdd G & SHUBR 7 Siia &1 HfAFR,
WR ¥ FaraH W A, G0 3R ST &R BT JaiE AFE [ ¢ T4 o, TH SR
YT & Ul a1 S o e 81

« Right to Protection: The right includes freedom from all forms of exploitation, abuse, inhuman

and degrading treatment including the right to special protection in the situations of emergency

and armed conflicts. Protection against drug abuse, disease and disability and protection to

children on the other side of the law also is an integral part of the right to protection. / Y&l

&1 HRIBR: 39 AR TP R TR How 1 FRufad 7 fady Jren & iR Afeaq

i TR ¥ U], gHaER, AT AR HUHEHS TagR § Hiek Wi g1 el garsfl &

oua, St 3R Rt & GRAT R FT & Gud TR Tl B GRam e & AP B

TS A SR

Right to Development: It consists of the right to be educated, to receive support for development

and care during early childhood and to social security. It also includes the right to leisure, to

recreation and to cultural activities. / R o1 Jfier: 39 Rifda g1, RS SremEw 1

3R RET SR 2EIe 3 1T TeTad W SR SR WO Re BT e Wik &1 9

GBI, FARGH IR e T o1 st +f wfifd g1




* Right to mﬁdmﬁmmﬁgmmmfﬁdmﬁmmdsﬂ?edﬂdmmm
information and the freedom of thought and expression, conscience and refigion. / TeuIRE
71 aiftreR: Feviia feR 7= 31 Sfed e R RER 3R iy, Risden v
a1 Waadl aauzaamﬁalél
Indian Constitution and Provisions / YR HIdHTT 31X WG _ IR
The Constitution of India came into force on 26 January 1950. The Constitution establishes the bagic
rights and duties of the citizens of the nation. / 4Rd &1 HIAUH 26 544 1950 1 AFL g3 TRumy

3 TRe! & g9 HRERI IR Sdedl @) wiftd Sl ¢!

Fundamental Rights / Hifd® SfeR | ' ;
Artide 14: _shall not deny to any person equality before the law or the equal protection of the
laws within the temritory of India. / ¥1RT 14: _¥Rd & &3 & iR 4l NI i sl era s oy
UG 0T S & G99 9380 4 dfad el a1 SIg! -

e Artide 15: . shall not discriminate against any dtizen on grounds only of religion, race, caste,
sex, place of birth or any of them. (3) Nothing in this artidle shall prevent the State from making
any spedal provision for women and children. (4) Nothing . shall prevent the State from making
any spedal provision for the advancement of any sodally and educationally backward dasses
of citizens or for the Scheduled Castes and the Scheduled Tribes. / ¥RT 15: _ [&dl i FiRke &
TN Saq o, gEd, S, o, S A AT | B $ omR | Jevi T ar s @)
T URTH 98 ¥ U0 @ gl 3R ol & Ry oK ke wieur o 9 78 9ol (4) 58 0
Tl B RS & foul i e ik Sefe s d Red ol el sk & Rna sia
ST SR YHa Sea & o B %9 UeuF 59 S T8 9T i

* Artide 17: “Untouchability” is abolished and its practice in any form s forbidden. __ / ¥RT 17:
*IRYTTAT B T B AT g AR Rt R s A smer s ARE B '

* Artide 19: All dtizens shall have the right — (a) to freedom of speech and expressior: (b) to

] assemblepeaceablyandvﬁﬂmﬂamxg(c)tofonnassodaﬁomormﬁms(d)tomovefrée!y
throughout the territory of Indiz; (e) to reside and settle in any part of the territory of India. /

- URT19: T TSI 31 SHRSR G - (2) S 3R i 2t e S (b) TiaE® 3R
i1 81Ul & 3351 8 (o) 99 U1 3 &R & BT (4) TS RGTCHATIITAS
e () ¥R S 83 & o501 it R A P e AR sl -

. ArﬁdeZI:Nopersons!nllbedeprivedofhisﬁfeorpersonal according to
procedure established wm./mzi:mmmﬁﬁwmmg%mm
wile g1 SfaaTa <l 3 d TE e sTe

-* . Artide 21 A . shall provide free and compulsory education to all children of the age of six to
' :iunrtien yeam_/WZfA_W%%ﬁﬁaﬂH%ﬁmﬂﬁﬁﬁﬁmmmm

* Artide 24 Prohibition of employment of children in factories, etc. No child below the age
" of fourteen years shall be employed to work in anyfadmy'ornﬁneorengagedhanyoﬁﬂ
_ hazardous employment. / mumﬁﬁﬁaﬁ%%mmm:ﬁagaﬁmaﬁ
" Fied mﬁﬁmmmmﬂmaﬁ?iﬁqmqﬁ%mmmﬁpﬁam

- GRS AR T 8] IR S - R '
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Early Childhood Care and Eddéhflon / wrfie mmmnuﬁmrm v e

Directive Principles of State Policy / Tsd 3 +fifty frdwre Ryt

Article 39 ... the tender age of children are not abused... are not forced by economic necessity
to enter avocations unsuited to their age or strength; (f) that children are given opportunities
and facilities to develop in a healthy manner and in conditions of freedom and dignity and
that childhood and youth are protected against exploitation and against moral and material
sbandonment. / URT 39... TN 3 et 39 & gouai ¢! R o §... anfife siraxuesar &
PRV IR T O U1 aTea I Sruge ouerral 3 Ta1 e o forg Hergy e favan ofren g
() 25 il P vy i IR e oIk et FRufevlt & R 1 & o oI gfaey
A ot AR TrearaRyT 3R AT S R 3R A ok e o @ e e

Article 42 The State shall make provision for securing just and humane conditions of work
and for maternity relief (Children are also benefited by this statutory provision). / YRT 42 X4
T FY 3R R AT R ) gRfé B ok HIg g & forg e ST &9 AU
Ay | Tl &) off T Rl )| o - |
Article 45 The state shall endeavorto provide within a period of tenyears from the commencement
of this constitution, for free and compulsory Education for All children until they complete the
age of fourteen years. / m4smm¥iﬁma§uﬁwaﬁaﬁaﬂaﬁfﬁnﬂm dieg a4 @1
g T B 7 et al g Pxgess 3R st e wer v 1 war el

Article 46 ..shall promote with special care the educational and economic interests of the

* weaker sections of the people, and in particular, of the Scheduled Castes and the Scheduled

Tribes,... / YT 46 ... AT F FwoiR avif iR oty w5 § v e o orpgfera sronadr
& M 3R enfifer Rt Y oy et @ wgran m.. n B T
Article 47 ..raising of the level of nutrition and the standard of living of its people and the
improvement of public health... / ¥IRT 47 ...3{0 @ & Tryor ¥R 3R Sfia TR B FR S
Article 51A ... parent or guardian to provide opportunities for education to his child or, as the
case may be, ward between the age of six and fourteen years. / URT51A... T{lT'l'_i-ﬁFclT‘Tl fryrad
oE A eee Y & omg F g oo a1, S +f A @, v 3 Ren & SR weH S
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" Methods of ChildStudy |
AW IERE R A

e transformation of an infant, totally dependent on adults, into an independent person with
complex abilities has always attracted much attention. There are many ear'ly accoafnts, recc_;rded. as
Baby Biographies by different scholars, of how children learn. Charles Darwm,_worklng on b_u:_)l.ogma[
diversity, wrote a book ‘On the Origin of Species’ and also documented his son’s acquisition of

anguage. / T® ﬂﬁﬁaﬁuﬁaﬁmémwﬁmﬁaﬁ%lﬁmaﬂaﬁa}ﬂweﬁm
%&éﬁﬁmﬁmmmﬁﬁmﬁ%lﬁﬁm%maﬁﬁ
i R 2, R Rt Rigrl grr 3t srimeter & & A g v T @) AT S A wfve
mmmmawm-mammmﬂwmmmaﬁmm

51 il 1t fear =
Many years later, Piaget provided a deep understanding of emergence of thought and language -
in children by observing and keeping detailed of his children. He later talked to many children at play
to understand development of morality in childhood. / Eﬁ Iy 1, forgrst 3 3 T BT TP
T AR B! R0 T gl & R SR 411 & Seed @ ekt W UeH Bl 9E H e
aregraey 7 Afadar & e o1 auga & fou 99-80 § &3 =1 3 9d 31 N fin 5

AR T TS

e TR R e R TS PN I O e

sl e s P el LT, it Nt e o b ] et d el < i e

Research with children builds our understanding of their behaviour, nature of responses and ways in
which they learn or why they ask questions. We may believe children behave in a particular manner
but in our interactions with them in varied situations, we may be surprised to find that they are

different from what we had thought. / F1 & TTY T IR ¥ 37 TaeR, Wafharss & Uefd iR
7% ¥ & el 3 Uy 36 0B &, & aR A R hg s iid St 81 59 U8 HF Wohd & 16
T2 U3 Ry i F aeR aa ¢, afee fafve Rufdl # 37 Wy g9 aeiia §, s G oY -
31 & e ¢ b 3 o g e o1 oEE R § _ : o

Types of Research Design / Y 3fH&e & THR

» Cross Sectional Research: It is a way of collecting data from a group of people of different ages
at a particular time. This group is matched for all features such as socio-economic status and
educational background. This type of research is quick as the data is gathered at one point of
time. / T STt fere: U fad Wy A o 99 & Al & SR AT WA TR A
W1 81 U5 T Wror- il R ok Bferes gyt Skt ool Adwarel A dg w2 gw
YHR 31 T ARd g1 § T 3PS T §HY W Ue3 b1 ol 21

* Longitudinal Research: It is a study of research issues collecting information from a set of

people at different intervals of time over a decided period. To study the selected problem, the
sample is followed over time and data is gathered from the same set of participants at different

points of time. Even though rich and useful information is gathered, such studies are expensive

£
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and difficult to sustain, / F&uf SrTRIYT: U PR 3@l A wwg & fRAftm sfoel W anil &
U@ YE § ORI U R ATt SR TE) &1 (0T ¢ | Taid G BT I FXH &
g, g & WY T &1 U R S SR sre- o wHy W uieMiiEl & o € wg @
o1 v e o 1 48 8 W7 9IR Sudh ST e ) T ), QR e W § OIR e
PO T YREAE | | ——

» Case Study: It is an in-depth study of individuals, groups or institutions. This kind of study is
done using several techniques. In the Case Study approach, both standardized as well as other
techniques of study can be used. / SfFTI UT: T Sufda], GHE! A1 YR BT Te HHATT
21 59 TR B AT Py db-1P] BT SUAN B fal ol ¢ 1 59 T eRIv F, AAdigd
3R TG B 3 TDA1D] QA1 BT SUANT {1 o Feball B .

» Experimental Design: It is a research design in which two or more groups are compared under
similar conditions where each group may get a different treatment (intervention).For example, in
the experimental design involving two groups, the group which receives the intervention is called
the control group and the other group under study which does not receive the intervention is

called the experimental group. / WTARI® 3ifireeq: 75 U Sy f3oms & forad @ a1 31 4 siftrep

TG & ga T uffRufeal § 3 STt & STl Tdie 9HE &) U S(a SUAR (@A) A wddl

21 ITeR0 & T, & gl ) Wi R are) AT feE H, Sl Wi g8y Wi Rl § 98

? O g et o & SR 1T 3 ded qud Ug FoRd ga I el gidl ¢ S9 Wi

g el I o | : :

[Tools and Techniques of Study / 3%
g AN TRt 2o o AL B £ ¥ _«-.&m&ﬁ'@. it iy
1. Selecting a Tool / SUDIU[ BT AU HIAT

Once the basic design is decided, the next step is to identify the method for data collection. This

method would be decided keeping in mind the age, educational background and the nature of

the research problem. / T R T 3ifded T 81 9 & 18, 31Tl HeH Se1 ¥ue & fafty =t

UgEH HT 81 08 AR 99, Dt guyfy 3R Ty THW B UPHfd B S H ISR U Pl S|

A good tool must possess certain characteristics discussed below. / U 3=y SUdRl # i ==

A go RRw AR s e S,

o Reliability: Implies that on repeated use, tools should give consistent or stable results. For
example, the results obtained from the tool should remain the same regardless of the time
of administration of the tool and the researcher. / fara-far: oo o8 8 f aR-aR Iwm
Y TR, JUSRV P AR I1 FRR TR0 &1 =1fe | Iaiexor & forg, Iuenvor & v aRkorm
JUHIT AR XNy P TR & GG B GRaTe fbT o W e anfew -

o Validity: This refers to the fact that the tool should assess or measure what it is supposed to
measure, and not something else. For example, a test of intelligence, should be meaningful
for intelligence and not some other quality. / Aear: ugsﬁamﬁmfﬁa m% {5 Suam
Y S T TR T e U A AT AT, 7 s el 3R i 11 Iarewr & g,
2 &1 g, 91 % forg arfe g e A s et o= o & fer

« Standardisation: It is a process of establishing the reliability and validity of the tool by

administering it on a large population.This means that the test has _t{‘f be administered and
scored in a consistent manner for the entire population. / A B I8 U TS 3ETal W




e P S AT SR e RIMT $ B TS Ufhal 8| 3wa
mgﬁ{ﬁmia%%ﬁm@ﬁéﬂﬁaﬁﬁwﬁa 3R R ferar I g e

2. Observation / Jaeie

Observation being directly observing behaviour with the purpose of describing, it helps i,
recording changes to discuss with parents or write reports on children. / Wm%ﬁ%ﬁqg
sraeiia A AR T aER 1 S Xl ¢, T8 HIdI-dl & el o= S U T w Ry

Rra 3 far aRkadHl @ Rt &3 H 7ee Sl ol

In observations, it is important to plan the procedure before-hand to ensure good results. Som,q
servation and recording include: / RICRIGE] ff, G@Wﬁﬁ%

mples of methods of ob
%%mmﬁm@mmW%l st 3R RS & T % g
Time-Sampling: It requires taking short and uniform time periods to observe to note down
children’s behaviour. For example, taking observation of the bahaviour under study afte
a gap of every 15 minutes. / BT UfaE 99; §= & FdER I Al $ & v B
R O THAER) &1 SMavgedl gidl 81 JeeRY & fog, Ul 15 T & S ¥ ar
ST TGER B Saciid Bl

« Event Sampling: It can be used for noting only specific behaviours like language or
aggression. / TE=TT Ufaal TU=: 39T TGN Had HIST TT HTHHGA oY IR Tagri #t
Al FA & fore faan o1 & g

e Checklist: A list of parameters on which the teacher (or parent or other adult) checks the
behaviours or traits observed during the period of observation. An observer may observe
an activity or an event and then complete a checklist on whether or not key behaviours
occurred. / 9% fore: ATUES] @t Uw G forg W Rieres @1 Arar-far a1 3 99w @) siadie
&1 3@t & IR < 7Y FdER F1 &N S1 Siid Hd & | U Tdderes fobdt nfafafdy a1 e
&1 e & Fave & 3R iR T EER §U 41 78], 36 W U dobfone T X addl o

¢ Specimen Description: When using specimen description, the observer records children’s
behaviour and all events that are before and subsequent to the behaviour. The observer
may write on everything that happens in his or her presence. Audio-visual devices may also

be used for recording the observations. / AT fdavur: T faaRor &1 IUGNT HXd I,
Yddei® gl & AR 3R TaER A Uga 3R a1g & @ ueral @) Rats oxar &1 e
Sl IufRUfe A 81 ATt &R IV W e Soat 21 sraaieHl @) Rets s ¥ R exg-44
SUHN &1 1 Iuh fvar o gHar B

There are two types of observations which are: / [@dl®9 3l TR & B4 & ol 59 YR &
1. Participant and Non-Participant Observations / FEurtt 3R R-ggurtt fewforat

Participant observation takes place when an observer participates with children and in the

events being observed. / TgHT 3qdies a5 IR
6! g B HI Sar v b i

Non-participant observation occurs when an observer observes events without interacting

with the children being observed. / TR-ggumft aﬁmmﬁm%a&@qﬁwa@‘ﬂr@
S & 9T SIGEIT [9U &1 veral o adie Sl g
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2. Structured and Unstructured Observations / ERf¥d X v @aied
Structured observation is a technique in which an observer observes events using a guide

that has been planned in advance. / SRfed 3faciier U ¥t da-iia & R Ua udaee e
ArfefRie 1 gwdi wees weall 1 sradie Bl ¢ e Tea 3 Qe aE T 81
Unstructured observation is a technique in which an observer observes and record behaviour
in a holistic way without the use of pre-determined categories or guide. Everything that
happens on the setting is recorded. / 3T 3aee To U6 do-io & ford U Tdde®
d-fuifea A @1 ARl & Sudm ¥ R v 7 A TR 9 TE § ok Rerd
&l 8| AT R S 5w 1 G 2 78 Rl o wan 21

Advantages of the Observation Method / 3dete+ faft & @y

* It provides direct information about behavior of individuals and groups. / 98 feidl 3R
UE| & TR & IR H Ude TSR Yer Hedl 2

It is possible to obtain information where laboratory experiments cannot be conducted. /
T WY W A1 a & gl e W T g o el

* Ithelps to develop a holistic perspective. / 98 THY UREXT WRgd F | TEHH g
Disadvantages of the Observation Method / 3[@@i® fafy afﬂﬂﬁ

s Itis expensive and time-consuming / T8 @l 3R THY A 9Tell g

* Selective perception of observer may distort data. / Tid&® P TS YR 31 P! fApd
IR gHl g

. Interview / QI&THIY

It is a technique that simply uses direct conversation with children to gather data. One person
(Interviewer) questions the other (Interviewee) on certain issues and then draws conclusions
from these conversations. / U8 U& Ul AP % S e EETyl FE D ﬁTQ T & Iy @i

a1 1 I9A X1 § 1 T T (AeTdRaba) ger (W] WedR 81 3) ¥ $8 T W
aTe Bl ¢ 3R {5 37 arafan @ frsed Aemear g

Itis a detailed, in-depth conversation that is guided by certain objectives. The interview schedule

is the list of questions used for interviewing. / T8 & fd%qd, T8 ara=id § ol $S Il gRI
R et &1 AT R SR e R & fore SuahT fry oA arel wsll 3 = 2

The steps in constructing and conducting an interview are: / SI&TEPR & AR 3R Hare=
& WO

*  Decide on an issue that you want to study and look for a suitable title. / 39 g, W Fofa &
foreT 3T Steag= X1 916l § SIR U Suge s &1 qa ¢

o List out the areas on this issue that are important to investigate. / 39 g, W 31 831 &I Tl
N T e BT He eyl |

* Write down the questions; word them carefully and simply. / W% ford; 3% m 3R
T § ferd |

* Arrange the identified questions from simple to more complex. / Ug9 7T U4 &I Wa
Hf wifed # 3R afyd #|

Prepare an introductory passage for the respondent to explain your purpose. / 3G e

Y & fore wivardt & fo ue uiteaers uR ar a3

»m



The different types of interviews are: / HI&T@R & fafs vor € T =

1. Structured: A structured interview involves the researcher asking the children 3 list of
predetermined questions with a predefined set of answers about a carefully-selecteq topic,

/ Tf: Wﬁ?ﬁﬁﬂ%ﬁﬂ?ﬁﬂﬁ%fﬁ@ﬂﬁﬂ%ﬂﬂﬁﬁﬁ@%a&ﬁm$
gdfeifea de & ary gdRuiia wsit @t v & gear gl

2. Semi-structured: Interviews are conducted with a fairly open framework which alloy, for
focused, conversational, two-way communication. They can be used both to give and receive
information. It contains a set of flexible questions that can be usec_i as a guide. / AZ- b
FETHR BT G EUR@T o 1Y AT BT T & S s, HarereT, &1-RwT TaR 5
SFAfRT S § 1 ST ST ET & R Ut A ST o fT e o Wt B 9 wy
"4l 1 U Je & et ST U Ariexie & w U H o 9ddr g

3. Unstructured: An informal discussion that has no strict guidelines, allowing the discussion
to be open and not necessarily concise in its nature. / 3ERTIW: T HIULING E?ﬁﬁmﬁ
P13 T&d fRuEY 81 ¢, Forad qodt == 8 ofk SRt T8t o b ! wapfay Tty &

Advantages of Interview / HI&TPR & Y

e Interview is a powerful technique for studying in-depth issues. / J&| BT T8 LT Cachy

- oG TR U@ WRIed die B

* Questions can be re-worded or repeated in case these are not understood correctly. / fe
T4 Wl S Y HY A T 31 § < S GaRT fora o Wepd € a1 SieRian ot Webel 21

» The interviewer and interviewee can proceed at their own speed. / FIETP RS o AR P
e 3(OHT T | ST 9 Yhd B

* Doubts can be clarified and further questioning can proceed in case the need arises. / gl
&1 WY a1 S bl 3 SR ARl U89 W oM &} UEars W &l o 9o 21

e ltcan be used with illiterate participants quite easily. / ST IUTNT AfRATEF wfrfrd} & Ty
BB T a1 gahar B

Disadvantages of Interview / TT&THR & L C I

e Intensive training is required to conduct interviews. / HI&THR AT 9 & fore e
URIEO $ ST Bt 81

* Sometimes the face-to-face conversation can make children uncomfortable especially when

the questions are intimate in nature. / ®H-FH MHA-I™ P ST a1 B g X
bl §, WP oId Ty ST U & &l

* Sometimes writing and recording can make children feel conscious. / F-Fft forad iR
Rl 87 I 7= T2 Heqw % 9Fa B

. Questionnaire / WHTTet

The questionnaire is a tool that uses questioning as a strategy to gather responses. It consists of

a set of written questions which calls for responses on the part of individual(s) or the subject(s). /

DA U U0 & S Tt Uehs 33 391 ORI & w0 3w O 1 Suan e 81 390

feife well @1 wes e e @ <t et a1 e @ wrfar mi 2|

Types of Questionnaire / UYTaell & PR

* Closed ended Questionnaire: It consists of a list of pre-decided questions with forced
choices. The respondent is required to choose one of choices from the set of multiple
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options provided. / ¥ WHTAEH: S Sraeet fased & any gd-Ruffea ust a0 vs g 81 2
IRl B AT T oFes fasul A A fanl) vas Rarey @) I dnan{zm 2 B

o Open Ended Questionnaire: It consists of list of pre decided questions where there is a

scope to provide .descriptive and subjective responses. /'@Eﬁ wyraeht: gad ‘I{l fuffea usf
aﬁ@aﬁﬂ?%mmﬁmeﬁvwﬁﬂwnﬁmmmaﬁwm%

Advantages of Questionnaire / WHTTell & &Y

o Administering questionnaires involves low cost and is less time-consuming. / U%Tac &1

YA B H DH AN 3Telt & 3R 90 BH GHg e 81

« Information can be coliected from a large number of individuals in a relatively short period
of time / 3UETHT HH THY H TSI G&A1 & ARl A FHSR T & o Tt &

+ Each respondent receives the same set of questions phrased in exactly the same way. / TS
IIRE $I fAepd U 81 add | ford 1w uslf &1 v € de U g 2|

Disadvantages of Questionnaire / UYTaei & IHHH

e It can only be conducted with literate respondents. / 38 Hdd HI&GR ITRGIAISN & AU B
e faan o W g1

» There is no scope to clarify meanings or explain the questions and the responses. / 3 Ty
A U1 Tl 3R IR B WY HA 3 HIS o™ e 8

e There is no scope for follow-up questions. / aaa?ffmﬁﬁaﬂéﬂmw’f‘s‘f%l

. ART as a form of Communication / R & ¥q # &a1

Artistic forms of expression such as role play and drawings can be used with children to elicit

their responses. These can serve as tools to gather meaningful data on children'’s behaviors and

thought. Let us study more about these art forms: / 3ff¥efad F FAES ¥ o A @ AR
ferie &1 IUaNT S & WY S Uffhans U P & forg fosan o wavan | & s & SHawR
3R T R s ST 3P FRA & (AT ISRV & T A HTH B THhd ¢ | MY 37 Pl ¥4I b
TR H 3R 3T T B

(i) Role Play /3 @&
Role Play is a method in which different individuals assume a role, playing themselves or

another person in a given situation or scenario, based on the objectives. / 9 @ T o faf
& foras sram-sra aafad Sexdl & SR WR ot fRufa a1 uRewa o g o et o afd

B YT Ay B
It is a method for exploring the issues involved in complex social situations. / 48 wifed
e fRufaat & fie gef &t @ie $3A &1 i faf 81
(i) Drawings as Sources of Conversation / 9Tddld PHddEUH =
Children from a young age like to scribble with crayons. They may use particular colours

or strokes on paper. The drawings may have no concrete shape or resemblance to reality.
When teachers or mothers have asked children about what they have created, there is often
a meaningful narrative. / B1¢) 34 A 8 a1 &1 Hhai | e Wi S 81 QW_WW
T 1 e T ST X T 2| R BT IS T SR A Al § W e B wdl
31 1 e Frol 3 i @y R SR o T 8, G R U e e vl ¢




6. Reporting Children’s Progress / @1 @1 T &1 Hfddg
(i) Anecdotal Records / SUTBTHTH 3HHerd

Anecdotal records are detailed description of important episodes which are written ang
maintained on a daily basis to record children’s progress over a period of time. / SUTSTHIHG

g Ty T &1 4w favu § o 99 @1 oaf H gl 91 7 B RIS s d
fou &% TR IR forg 3R 1T 7@ W 8|

The anecdotal records provide important periodic information of children’s lives. Records
may encompass many aspects of children’s development such as their behaviour, interaction,

interests, likes, dislikes etc. / SUSTHIEG HIeRE Sl & Silg 1 HE@qY] HAIYD THEH
e aa &1 e H =l & T & ¢ Uge] ST §1 9o & oI S1ebl e, dle,
g, T, AU S| .

Portfolio / TYCwIferdt

A portfolio is a collection of children’s work which reflects their development and progress.
It includes children’s writing, drawings, art and craft work, activity sheets, photographs,

videos, etc. / QICIferdl a8l & 1] &1 U I ¢ & S (A 3R Wilfel ! g2l o | 3
a1 31 o, 9, Fan R R o, 7fofafty v, i, e anfe el €1

It is an evidence of children’s growth, development and learning providing a rich and

corpprehensive picture of a children’s lives. / T 9 &l ff@, faeprer 3R Hie 1 T JHM
¢ o1 aal & i 31 0P 65 R TS awR JeH Hedl g
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Profile of an ECCE Centre
ECCE %= %1 Wwmger

\dentification of Location / T &} UgaT

Since surroundings have such a powerful influence on pre-schoolers, there are few things you need
to keep in mind when locating an ECCE centre/pre-school. The location of the centre should have:

/ %GR 1 G T fermerad W goen idmeneh wira g &, suf oo Ot § R omast
£CCE F2/gd T faena wife S T e & T 811 % &1 R B TR

e Easy accessibility. / Ug91 319 8

« Cleanliness and hygiene and pollution-free environment / YT Td a3l 81 duT WUl Had
CIGICEL

o Safety and security. / €d1d IR B3l

e Barrier-free environment for differently-abled children. / f¢aaim &=l & fore st gt araraon)

Physical facilities in an ECCE centre include both outdoor as well as indoor facilities. In this section,
besides outdoor and indoor facilities, we shall also discuss the importance of water and toilet facilities

in an ECCE centre. / ECCE $g W *ifae faemaft # arer ofR ialke <=l gfaums e €1 39 €8 4,
e R ficiNep Graunail & Sfeal, §H ECCE ds H U AR Ve st & wew w i waf s

1. Outdoor Facilities / aTeI gfAUTE
Outdoor play is an integral part of the natural activity of children. The elements that make the
outdoor space an engaging learning environment are sufficient space, opportunities to explore,

use of imagination and creativty. / STg ¥ S @1 WIPTae Tty &1 & A 31 71 3 7
o1 A6 A B T 1N YRe &1 HIEE &1l &, d & TaTd RIF, 34801 & AR, HedeTl B

JUGT IR AT
The outdoor facilities include playground, sandpit, grass covered area,etc. / EIRE] ﬁﬁiﬂ\}ﬁ 0¥d

&1 9gF, ¥d &1 T, U9 g1 87 3fE it g
(a) Playgrounds: All playgrounds should incorporate three kinds of areas, which can generally

be categorised as open, quiet and active. IR & E A RGR G Nerl § dF TeR & &7

e g1 arfey, R om AR W ga), i 3R Wiy & wu A i faan o wehe g1

« Open area to run and play comprising of playground, lawn, concrete paths (for cycling)
and shed. But if we do not have enough space in the centre premises, the teacher can
take children to nearby park or open ground, whenever possible. / Qe 3R Wer o forg

qmaamﬂ@amﬁmmmasmmmaﬂﬁa?mm%mm%l
A SR T U 25 ORER A g o e 2, ) R, o ot W €Y, a1 O
& U 71 @ A # & o 9 ¢ 39
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« There should be quiet areas also like areas of low vegetation, trees, landscaping,
vegetable garden, sand area, etc. / ¥id &3 i 817 91feT S &1 a9 &7, Us-uy

-T2, IAfA I9H, 3d &7 1S | _

Active area includes swings, see-saw, jungle gyms, slides, rope ladders etc.for

development of gross motor skills in children. Low cost/waste items like tyres can also

be used to make swings. Provision for a small grass covered area to play could promote

the health of children. / Gfshd & & Sl & Wbl TS DIV P AP P 1T o, -

i, STt form, wegs, et et onfe i 71 g ¥ & ol e Sift v wnTa/AeR

a3l &1 ff IuanT o o Tdr B 1 WA & o U A @ Be & 1 WAy S &

WY S| 9141 ¢ gabal g |

(b) Sandpit: The sandpit is generally considered an important part of outside activity. Its size
should be adequate for the number of children who will be using it at any one given time.
The sand should be filled to a suitable depth, clean, washed and non-staining. {:‘\’HQ?TI?@:
YA & TS B 3H AR R F18 ATt &1 v Heayul fewa A Sar 8 | 39T SR fad oft
THY TS IUANT B dTd d=) & S & fre g g1 =1fge | Yd Suged Tewrs ad H
STt TR, I, 4eit §< 3R art fed g =nfeul

Indoor Facilities / 3R ® Jlaure

The indoor space, properly arranged plays a key role in supporting and developing children’s
learning and development. / 3fed 1 8 SHafRyd 3fiaies R g2 &1 & SR fasra & wgrd
3R fder ¥ ggayut Yt Ry g

It should provide children with stimulation and challenge, and encourage their creativity and
imagination. At the same time, it should also encourage independence and help children to
develop a positive attitude towards learning. / 3@ I B AT 3R T:-Fh'cﬂ e ! 1Ry,
IR D T AR B B! UiedTiod S Aied | T 8, T8 Wzl & 4 Wieifed S
TIRT 3R T= ! WraA & Ui HHRIeTd Pl fadfid B § Aee Bt eyl

Indoor facilities in an ECCE centre includes well lit ventilated rooms, storage space, safe floor
covering, etc. / ECCE % T 3fidRe gfauraii # 3t A aret BaeR HIR, YSRU R, FRI&[
X HafeT e e & |

o Ventilation / TdIAR

» Llighting / UpII

e Storage space / XSl I STG

¢ Floor covering / B P UG

« Walls and roofs / &aR 3R Bd

. Safety of an ECCE Centre: Disaster Management and First Aid Facility / ECCE &g P &
3TIST wae SR wrafire fafee gfaen

Disaster planning or crisis management is about anticipating things that may go wrong and
- ensuring safety of the children and staff and preventing avoidable damage. / 3Tl RIREIR
HT T I el B T H AR 2 S T & w8, AN w SR el Bl el
AT S 3R TR 9 &fy ) A1 B :

Plans to set up an ECCE centre must include a map of effective procedures to manage emergency
situations. ECCE centres should be equipped with arrangements such as fire extinguishers, sand




tarly Childhood Care and Kducation / urfem wrearaun af) davrer ol g

e A P R 4 e B "
S
-
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Equipment and Learning Materlals / Iumvor uat 3fpmr At

young childien continuously grow and learm, With their imagination, they can transform a match
hox fnto a car, o twig) Into a tree or a plece of stone Into an animal, [hey do not need expensive toys
and equipment to learn, All they neod s developmentally - appropriate play equipment and learning
materials with appropriate guidance, It provides them the up]mrlunily to understand themselves
and the world in which they live, /Y &%) ¢IIR 45 9 mmd o d 3u-ft areasn @ ey @ e
@) R, Ud gl @) 0 a1 ue & gard @) iR A ad O g ded & fay ngd R e
QUaRUIY @) BRI itﬂbl SR a1 3faar it 35w fwRi- QU We Judiryr 3R fQIHU[ pigspl
) QiR 81 U I+e W @) 3R R R Y A 1@ § SQ Wi BT SfawR Wl e 8

Let us learn more about equipment and learning materials required for children in an ECCE
centre, / Y ECCE % W Tl & R rrawaas uor ol fRregor wrmd) & any 7 aiftres it

1. Types of Equipment and Learning Materlals / 39T 3R fRigror wraeft & o

The equipment at the centre are broadly classified as indoor equipment and outdoor equipment.

/ % & Yuarvll &) M AR W i Iusur 3R argg Iyl & wq W arffga faar mar g

(n) Indoor Equipment and Learning Materials: It consists of blocks, toy utensils and other
materials for pretend play. It also includes puzzles, manipulative toys/games, materials for
art activities etc. / 3iaf¥® Iumor ehwﬁ!r&rur it wﬂw%ﬁ-{qﬁﬁ, @ & ad=
3R s gl wnftve ¥ g veferl, g -drs ardl faehy/da, wen nfafafmt & forg wmmht
3 2t wfver @

(b) Outdoor Equipment and Learning Materials: It includes climbers, slides, swings, jungle-
gym, see-saw, balls (variety of sizes and textures), sports equipment (child-size basket
ball hoop, plastic bats, hockey sticks), wheel toys (wagons, push/ pull toys, wheelbarrows,
scooters), riding toys (variety of sizes with and without pedals, for use by one or two
children), tumbling mats, jump ropes, wooden twigs, sand boxes, sandpit, measuring cups/
spoons, variety of containers/pails, plastic bottles, things that sinkor float, natural items such
as shells, pieces of wood, rocks etc. / 9TgT SUHRUT 31X Rraror arreft: 5997 vdarid, wiss,
3@, Sira-Rm, -8 12 fafts SR 3R F91de), ¥d IUSRUI (@@= & PR & RSP ale
W, @ & aov, gl o) it &1, ufgan fedm @, gRi/ge fRd, SR, ey,
o fREA (e 91 2 J=l & IUAnT & fore Usa & Ay 3R fam Uesa & faftre eerw), Safein
e, pa &, Toel @1 egl il ¥a & 99, Ysfie, A & Fu/awr, At ueR & HeRy
T, @R B Siea), off =il Rids IT ARl &, Whfardh awgy ord Wi, adel & ghs, 9
e

Sﬂection of Equipment and Learnmg Matenals / E’WUT Glm ﬁl&lUT ﬂmﬁ’ﬁﬂm

Age-approprlateness All the learning materials and eqmpment should be relevant for the age
group of the children for whom they are selected for promoting their language, cognitive and

socio-emotional development. / 3TY-IUYadl: Tt Rreror qrht 3R IUHI 31 I B S1g

——




AN S R R S L T S e e et ———
@I FgTal 37 ¥ fore g T 8|

e Multiple Uses: Children can use sand, water or play dough in a variety of ways, depending on

their ability, past experience with the material and interest. / TSHTfU® IUGHT: g5 3= & e
gmﬂasmfh@ﬁm AR B & SR R Rt et e, TRt a1 3 1 I o e
I

= Adequacy: Since the curriculum includes indoor/outdoor, individual/group activities, so the
learning materials and equipment should be adequate in terms of quantity and proportion to
ensure access to all children for all types of activities planned in the curriculum. / TaieaT: ?jﬁi
ureuhH 7 Hidie/aTel, SfdkaTa /g Tl wmita § suft ureasn  Fafe @it ver
&I nfafafedl 9 Wit I 1 ugT gPfT w3 ¥ Rig ded 3 el ok Suse 3mE ek
U & AT H g g =it

e Variety: It is essential that there should be a large range and variety of equipment and materials
in the centre to suit the needs, abilities and interests of all children. / fafaruram: ag smaxae® § i
o 7 Tt =l @) SaRaErel, emarel R FRE F ST SuwRTl SR S # U T
saen 3R fafaerar 8t =ik

o Safety: Equipment should be appropriate and safe to use by children. They should be of low
height and light with smooth edges/finishes. Finishes and dyes should be non-toxic and meet
all safety standards. / GR&fT: SUHVI T=] GRT ITANT & 7T I 3R WRigra e wifewl Y &w
T & 3R Frep fRl oo & ar geh 81 aifeu) b ik 1 iR ka8 =l sk
! Y& AFS] 1 [ HA A1fgul

* Diversity and Flexibility: It is important to ensure that the equipment in an ECCE centre reflects
the community in which it is located. All the materials and equipment should be selected with
consideration to encourage acceptance of diversity such as race, culture etc. / fafaem@r iR
TEHATT: I8 GRT FI Feaqyl © 5 ECCE F% & Iusvy IW wEE & guid ¥ el
9% Ry 71 %, W5fa onfg St fafauar &t Wil & Wienfed &9 & e o smial ok
USRI 1 T4 39 S0 B A H IGPHR foba1 ST Tige

¢ Natural Material: A large range of natural materials can be used at the ECCE centre like pebbles,
seed pods, sand, water, leaves and twigs, or plants. This would also avoid large expenditure on
buying expensive equipment and toys. For example, inexpensive material like rope can be used
to make swings, ladders or hammocks. / WTfare ATfY: ECCE &% W s, e o1 e, X, T,
ufval SR egfa, ar a St v Tl 3 ue St e w1 Iuh fan S a8 59
TE ST IR A The W 8 a1 9 & Q o el ot b IereRvr & Rig, vl Rl
T Wl 1 Sud 3, Wt ar g s & g fea s g@ar 21

‘ Recruitment of ECCE Personnel / ECCE SIS BT ﬁ'{[ﬁ?{ '

Well-trained and qualified ECCE personnel are essential for facilitating and providing optim
learning opportunities to children. Selecting and recruiting well qualified and skilled ECCE personnel
is an important aspect for quality early childhood education. / = 1 GfaUT W H¥7 3R

e & SR W e o forg St o & wRifRr oIk v Ecce T e €| a@aﬁﬂﬁ;
3R PRI ECCE BRFA 1 0 31+ Turarngf v arearaee fRien 3 Rig T Headyl 764
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Early Childhood Care and Education / WRfires arearawut 91 3@uTa 3R fRuam

Types of ECCE Personnel / ECCE STl & TR

ECCE Teacher: The ECCE teacher is the key person who is responsible for conducting activities
and programmes in a classroom setting. A skilled and passionate teacher plays an important
role in the lives of young children. / ECCE fRram: ecce ma@aaugaaqﬁa% A H&T IATaRol
7 nfafafr Sk SriseHl & HareH & o RmieR 81 U $3a ok S Riers B @<t & e
% weaqof yftyet P g1

« The teacher needs to have sound theoretical knowledge and be able to apply this in practical
ways when interacting with young children. / fRrarem ﬁqﬁ%@rﬁ‘ﬁ I 21 A1feT SR B &=l
& 1Y FTadid HRd GG Y ATGEIRSG dite] o AR H § FeF g1 e

o ECCE Helper: ECCE helper provides care and supervision to children under the guidance of the
teacher. The helper helps and supports the teacher in conducting different activities as planned.

/ ECCE HETd®: ECCE 2R Rigiar & arnfexi & =i &) Twura oik udderr e &-dl ¢ | 981ds
o1 & AR Rt TRk &) Tl F § Riee 3 gerdr ik gadT S g

Criteria for Selection of Staff/ T HI[GS

Working with pre-schoolers requires certain skills and Cor\:ﬁpet.enci\es. As early childhood is an

important period, we need to employ personnel who are accordingly skilled and competent. /‘{Ef

e fenaad ¥ WY 1 B33 & U 3o B AR geais Ft srawged gidl 81 i RS

}TWH?W 3y 2, ST e TR il ) Figed B PI 3agddl § o dadaR SUd
HeH Bl |

Even the government and the related ministries have laid down some important and mandatory
skills and qualification as important for preschool teachers. / 981 d® fos TRHR 3R Geiftra Hareal A

o it femer et & Rt 56 eyl 3R sifarf Siwe ok g Fufid 1 €|

Hence, the ECCE personnel employed must comply with the prescribed norms and qualifications.

/=gRre. FARE Ecce Bl &Y Fuffa amdsT iR draarsll 1 ureH &1 8|

Professional Experience: Persons who are-not trained can be provided with the necessary
orientation in the initial stages and frequent refresher courses can also be organized for them. /
R S Y S e Tl & I IR <RI & MTawad ififa-ame ver f&ar S wadl
% 3k 37 Ry SR-aR gAyal urdwsH off ST by S gehd

The teacher/personnel must know how to: / fﬁrwmﬁfa? CORG| B’HT ilﬂ%l! & -

* Promote child development and learning by creating learning environments based on a deep

understanding of children’s needs and development. / T P Al 3R Ty @t T I
¥ YR R YIS F1 AR SR ard f[AH 3R e 1 dgrar 1l

* Build relationships with family and community that support and involve them in children’s
education./WWW%WWﬂWﬁmwaﬁﬁﬁﬁﬁﬁﬁﬁwﬂﬁ
M HY |

* Systematically employ observation, documentation and assessment to positively influence

children’s development and learning. / = P AP 3R FE R IHRIEAS THE ST & fo
ARG =Y Y G, SETAedRUl R Teaie- &1 e x|
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Promote learning and development by integrating knowledge of relationships with children
and families; a wide array of effective educational approaches; content knowledge in each area
of young children’s learning; and how to plan and implement developmentally appropriate

cuniculum./ﬁWW%WWﬁ*WﬁWWWWW@WM;
ol e eRHN B UH g Y@, B T & e & udS a7 d ah &1 79, iR
RPTaHS =T Y JugE UIsuHH @1 dror R Frafan H4 B

ECCE personnel with pleasant personality are suitable for working with young children. They need
to have patience and a sense of responsibility, enthusiasm, creativity, sensitivity and spontaneity.

/ e ki aTel ECCE Bl B2 gl & WY BTH HXA & g Suger &1 S8 9 o ot
B WIS, ITE, T, Hag-=iterdr iR Fgordl g1+ 91feu!

Stakeholders in ECCE / ECCE # fauR®

Stakeholders refers to any group that is affected by the working and policies of an organization. A
stakeholder in education is anyone who is concerned and interested in the success of a school or

school system./W@WM@W@%@WW*W&W%HW
AT &1 Rien & Raurs a8 fa ¥ o et a1 et womeh @) g & Rifva iR o wadr gl

There are four categories of stakeholders. / fRauR®! ¥t TR Aforai 81
1. Users / SUaRT®ar

Users are those who will use the products of the project or a programme. They are the beneficiaries
of the output. For example, in an ECCE programme, the users are children and their parents. /

UGNl 3 & il Hioiae a1 T & Jde! &1 SUd S| 3 3T3eye & aryndf 81 SR
¥ 1T, U ECCE Pmd B, ITThdl I= IR IS Ardl-foar &1

2. Governance stakeholders / I fRdUR®
Auditors, regulators, health and safety executives are some examples of people who can be
categorised as governance stakeholders. They are people who have an interest in how things

are managed in the programme. / G G, T, Wy iR RE&fm a@mﬁ@eﬁﬁi%gﬁ;
IR § forg IR fRauR®! & = § ifera foban o Topar 21 3 09 T & et s sg e
7 3 & e ¥ vl &1 yae H v S g1

3. Influencers / WHTfad H aTdt fRAURS
The rules, regulation, policies of the government and specific needs of the family and community

among others, influence what they need for their children. They are people who have the ability
to change the programme being run by the preschool. / TR&R & fFgm, fafaam, ifeai 3R

URER 1 T ! AfRIE e $9 AT 1 TR el & b 3 oo st 3 Rig @ =ik
33 A & it g Wi farerer gRT e o W eie @) s @ e @ B

4. Providers / WgIdl
Itis evident that it is the school which provides the structured facilities for promoting learning and
development of children. Providers include the ma nagement, staff and anyone else contributing

to the services that benefit children, /%W%ﬁi%%iﬂ%@ﬁ%iﬂ'@ﬁﬁmaﬁ
TG <1 & R0 SR GG ST e 81 el § v, e ok qe @ an wga
areil Harsil & diTer 23 aren IS i o st e
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Centre /ECCE

Management refers to the organization and coordination of all activities being carried out in the

enterprise in order to achieve its objectives. / Tet &1 AIY U~ Il B! W aﬁ%}?ﬁm Wﬂ
F o arett gt iafafdl & e SR g A R

The coordination encompasses activities like creating policies and organizing, pianning
controlling and directing the organization's resources to achieve the objectives of policy of the

organization. /WﬁWﬁ‘ﬂﬁ%WﬂﬁWW%%ﬁmm ah?mﬂsmwﬁl‘
$I AR B, A1 &1, P F 3k R s it iR wfte &1

A preschool’s management is typically responsible for: / qﬁmﬁmmw Gﬂ'q'ihT
W sﬂﬂ? ferg Sererdt gt 2:

The direction and supervision of the work of all staff. fm%mﬁﬁﬁﬂq 3R e
* Recruitment, induction, training, development and performance management of staff /1% @&

1, SR, TfRiesor, faer SR werei weEA|

e Overall safety and well-being of the children in their care; / 37Tt a'@-ﬂﬁ " Hﬁff ERstep RNl
IR v

« Setting policies and procedures for the service and ensuring their implementation. / §aT %f@lﬁ
Hiferat 3R wfemamg Freffea &1 3R 37T Frafaa= g s

* Ensuring compliance with the Child Care (Pre-School Services) Regulations and all other relevant
legislation. /ﬁaﬁé@lﬂﬁ@mﬁﬂmm ﬁﬁuﬁfahmmhmﬁmaﬁﬁm
KECIRERSEIBETSI
Both administration and management are concerned with the basic functions of plannmg,

organising and controlling. In organizations, there are typically three levels of management: /

TRIE SR Tee G o1 drer, snthma?ﬂﬁum%?@ﬁmm%mﬁa%mfi 3R TR
WEFdTEREdS:
* Top level comprising of the owners of the centre / aﬂ&mm%%mﬁﬁ Qﬂﬁﬁ%

* Middle level comprising of Centre Head and assistants / Y R g T 3R ETae e gl
*  First level comprising the ECCE staff/teachers / ¥ &R H ECCE SHHARY/Rerd M@ § -

-—Per\ns;on Mentoring and Monitoring in Context of aﬂ,csjjnm_usﬁm

1. Supervision / Tﬂﬁ&fﬂl
Supervision is essentially the practice of monitoring the performance of ECCE centre staff, noting
the merits and demerits and using suitable techniques to improve the shortcomings. / e

WW@ECCE%%W?WﬁﬁMW 07 IR A ) e A SR B
W%mmaﬁaﬁmmmﬁmm%t




It is an interaction between two or more persons with a combination or integration of processes,

procedures and conditions. | g uferarafl, ufsarait ahwwﬁ%smhmmqaﬂm%ma:ama
3 3 faadl & <te 3t T 8|

Benefits of Supervision / qdaer & arH

e Supervision provides opportunity for learning in case there are any gaps in the know!edge

or skills of the service provider. /WW%WWW'&%W@%WU&WW
&1 HTR Y& Xl g

e Supervision helps in building the team. /uﬁwwasﬁnfmﬁmmél

fRrere 1 7¢ fewnfAdal 3R et § sraa ww F oft wgg Rar B

BR &1 Y 937 A Heg Bar gl
The purpose or reasons for supervision are: / THA&[UT % &Y UT BRI &: -

P S B,

aredt fRegor- Siferm Wl 35t Suged W Fee &,

e Advising on the school environment; / W%H@HWWW
e Promoting curriculum change and innovation; / UrSIHH gikadH- R 71'q'IT=IT¥ ﬁ Waﬂ
e Providing feedback on teacher performance; / ﬁTW %ﬂﬂ'ﬂh ﬂ?ﬂm GG | H

. Monitoring / e

Supervision also helps in making the teacher aware of new guidelines and notices. / ud%e.m :

Supervision helps the teacher relate better to the community. /. q’d%&fm ﬁl&l?h' Hﬁﬂm'\ﬁ

Checking on the availability of teaching- Iearning materlals / fi’[&rUT-&[W mnﬁ’raﬁawm

Advising on the appropriateness of the teaching-learning matenals in use; /Gcra’m ﬂ‘ S{ﬁ

S

Monitoring is very important in planning and |mplementatlon Monitoring is about supemsmg

activities in progress to ensure that they are on course and on schedule in meeting the objectwes

/W@Wﬁﬁﬁﬂ@ﬁ@%lﬁﬁmmwmﬂaﬁzﬁnﬁﬁmm

uﬁwm%mﬁﬁ%gﬁfﬂammwﬁs%a&tﬁﬁqumﬁﬁmmmmahzﬁuﬁia
IHg W 9 T8t 8

Monitoring is the continuous review of programme implementation to identify and solve
problems so that activities can be implemented correctly and effectively. / gernaf ﬂﬁaﬂ'

Wﬁﬁmmﬁ%WWaWﬁﬁmﬁmmﬁ&m%mﬁimaﬁ
e ARyl ¢ A wn P S EF |

Monitoring provides useful mformation for' / ﬁT'RTﬂ Fﬁ? o Eﬂ'lﬂ'lﬂ 'Gl'FI'dﬂﬁ ":'l'i'.'ﬁ
T ¢

- ' Analysing the programme. /mﬁmaﬂﬁué\wml

Determining whether the inputs are well utilised. / %’ﬁﬂfﬁﬂ amr ﬁ? 5713?.' ?F[ Gliﬁ ERE-' '\af
- S o @

Identifying problems faced and ﬁndlng solutlons / HTlﬁ G{ﬁ mfﬁmaﬁ C4| WW
R wHE G -

Ensuring all activities are camed out properly andin  time. / W'ﬁﬁ@ﬂmﬁiﬂﬂﬁfﬁm
3P JIRTE R A oy
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3. Mentoring / L L ’ '

Very often supervision and mentoring are used synonymously, but they are different. Mentoring
is a partnership of mutual benefits between the mentor (teacher/caregiver) and children. / &Y

g 3R TiERH $Y gaiar w9 ¥ IuanT R o 2, Wamm%lﬂzﬁn ﬂ'cz
e /S@uedd) 3R T=1 $ oY IRERS T TR 2| -

This is based upon encouragement, constructive comments, openness, mutual trust, respect and

awillingness to share. / Ug WIeiTeH, [9-TdS et Qaw, arrqwﬁﬁﬂgm W@RW&N?
) 3BT R MR 2 |

The following are the functions of the mentor: /1T %mﬁﬁaﬁ@a%‘ "

» Helps the mentee about a specific issue. /Wmﬁ'ﬂ% Far A TfRIe] & AT Bl B!

¢ Coaches the mentee on a particular skill. /uﬁregaﬁ et fordw et W uiiferd v g1

e Facilitates the mentee’s growth by sharing resources and networks /Wﬂ:ﬁ IR ﬂaﬁ%a"”f
A b URIY F fprg ) g g 81

e Challenges the mentee to move beyond his or her comfort zone. / fQTGJHﬁG'H'a‘? SRH 53':1’
AIMTEA B g eargl

' Qualities and Roles of an ECCE Teacher / ECCE fR1&/@ & 01 3R Hf¥@1¢ '

« Energetic, Enthusiastic and Motivated / H9fdI, ScaTe! 3N Ufva -

Play leads to healthy development of children and enables them to learn and explore a variety

of things around them. /@H@TWWWW@W% G?Ra&ltlelﬁﬂﬂ Wﬁﬁﬁﬁﬁiﬂﬁﬁﬂﬁ
R 3R o F Fem B

¢ An Active and Empathetic Listener / T iy iR LGAC !ﬁﬂT
It is a known fact that to understand and feel the problems or situation of another g person, one

has to put oneself in that person’s shoes. This is called ‘empathy". / T8 TP 71d 7 g ¥ it
mmﬁrﬁwﬂm@ﬁﬁaﬁﬁrmmﬁ%ﬁ mﬁraﬁmaﬁwwﬁa%
RIF TR TG S S eI 51 e g1 ,

e Patient and Persistent / rfar ok armﬁa

Teachers must have patience and persistence to address the needs of chlldren Teachers may
find that during play and other activities, children might misplace toys or play material, mess up
the classroom and dirty themselves. / = B TRl DI U AP fore et & 4 3R Tgal
Bt et Rresept a6) ot s & o et oA o il 3 e, s i o e i
TTeTd SEIHT DR G g, a&nﬁwﬂﬁv—c{rmﬁ‘r%aﬁ“@aaﬁwaﬂm%‘i L

* Flexible and Adjusting / e R gHSE

Teachers have to manage a classroom full of children with dwerse needs and potentials.

Planning to cater to these needs is a vital component of an ECCE programme / ﬁT&Iﬁ ! fafay
ragaaralt AR TS T s | W B T HEYE HAT I 8| ﬁmwﬁfaﬁq:naa‘ﬁaﬁ
ST ECCE FRIPH $1 0P MUl Ued &1




Creative and Innovative / TdATH® SR AdERt

Children are curious. They want to explore the environment around them and find reasons for
vanousphenomena./ﬁﬁrlmﬁﬁ‘% %&mﬁmma;mmmwﬁmmm%m
i TesTell & BRI T el I =16d & | : |

Orgamzed / gnfed

ECCE teachers have to accomplish many things such as organizing the classroom creating .
teaching learning materials, desrgmng bulletin boards, conducting parent teacher meetings etc.

/ ECCE Raral &) &% ol T Bl Biell § SR Pefl P oafyd S, Rigrr-siftem wneft dur
S, Fafe a1s fSog &), Wﬁwéﬁ%mmaﬂ%l -

Effective Communicator / THTAT TSE

Communication skills of teachers are significant as they need to communicate effectively with

children, parents, the principal and the community: / fR1&®i & JaR aﬁmrﬁa@f%‘ﬁ%tﬂ% |

=, Wumﬁm%mmm%mmﬁaﬁwaﬁél

Ensuring Safety and Security of Children / ﬁﬂaﬁg;&n % el

Children need to be physically and emotionally safe. An ECCE teacher must: ensure that the -
ECCE centre is a safe place for them to move freely. They need to be contlnuously observed and °

supervised. / ! I RIS 3R a1 T Y GRféf 767 @ SFewal 2| U ECCE e 3

| qggﬁfaamar%uﬁ?ECCE#WWWW%W%WWW&{HW%IWW

mmmmﬁmmaﬁw%

b Planmng Actmtles / nfafaferat &t gsn aT-rFiT

- BT

They are required to plan a number of activities lncludlng currlcuium tlme table age appropr[ate
indoor and outdoor learning activities, assessment procedures, parent - teachers meeting,

workshops etc. / T0TaINUf ECCE BRI T&H R & §X TR0l & S} Saxaddl a1l 21 32
TaTsHH, §H RN, 39 & SR SiaRes ofR sl Rueror fefafva, geaiest ufsmarah, SHfTa

Rl % S5, sl anfe Wit #% ARG 3 Ao S Pt s g 1

Designing and |mplementmg ECCE Currlculum / ECCE W ﬁl\' ﬁ’.ﬂﬁﬂ &ﬂ? ﬁl‘lﬂ'ﬁﬁ

sk

. This is one of the most |mportant roles of ECCE teachers Teachers understand the needs and

developmental levels of children. Hence, they should actively contribute in designing the

curnculum which encompasses all the expenences provided to children. / 98 ECCE ﬁlﬁﬁﬁ St

T Ty el A & v 1 e awif 3 s iR e ¥ %R 5 9 £ SR

_ﬁmemmﬁmmemmmmmﬁmmmw




 Early Childhood Care and Education / W3 areamereut aft arrer AR Riam

Effective in Building Rapport with Parents and Community
wrar-Rar SR e ¥ |y g | gurdt

Home and ECCE centres are two important places where young children grow, develop and learn,
positive attitude of teachers towards the role of parents In their children'’s care and education is

tial. 7 TR 3R ECCE $% Q) Feaqul W ¥ oet B o= 9ga &, RoRa 813 ¥ ok dhaa §1 o=t
o8 St IR TR 3 - 2 ST 3 R e a1 RIS RO ST 31

« Self-Confidence and High Self-Esteem / SRR 3R 3= 3M&-GHH

Self-confidence and high self-esteem are significant qualities of ECCE teachers. They must
display these qualities in order to create a healthy and positive environment in the classroom.

/ 3R I IHH-THF ECCE e} & Weayqul U 81 e 3 U W 3R RIS
TIAERY 1 & T 3% 7 [0 6t weRia @ aful R - g

o Well Trained 7 QU =0 & wfnfara

ECCE teachers are required to possess essential knowledge and skills to effectively deal with
young children. In order to make learning experiences meaningful for children, teachers must.
understand the significance of the early years of life and quality ECCE. / ECCE fRi&rY & Urd Bie
Tl & WY WIS &7 Y AR A B (4T SH1axTs i 3R SN 11 SHawa g1 =l & ferg
I F Al ot v TR & Rig, Rigret ot s & urfve auf R uraemgul ECCE & 7ed
« Research Skills and Lifelong Learner / S[JHUTH Pra R ohaw wdwr Rrgmadf

To make the ECCE programme effective, teachers also need to engage in research. This enables
them to solve immediate problems faced in the classrooms, revisit their teaching methodology
and improve upon the teaching learning process. / ECCE HAHH B THTE T & fo Rigri o1
Tty 1t Sty 81 TRRA ¢ T8 I Henail F ST areht debTel s Bl e B, SHTH!

TSf W EIERT IR $¥ 3R e draa @ withar § UR S H 9eH S8

: N‘@ C
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I e ' emng of parental involvement, we need to understand the following:

v R Y it @1 onf e & R, & PafRd ) en @t s ¢ |

¢ Helping parents to establish a stress-free, harmonious home environment that help children
flourish freely and learn without fear. / STTT-RdT Y T TI-Ta, WHSRAO! X, TR
QIR $Q 7 Teg F o T B a9 Q g R o fort 5% & e A e e g1

« Encouraging parents to volunteer and help during cultural programmes in the preschool or
accompany the children during a theme-based or project- related excursion where additional
adult supervision is required. / Rdt. ara-fa o gd Wit e § sRelie s 1
2R D1 D Weg T A1 w-smaia T1 Aoe-Hadh v & R a & W S & g
Oreifed S, Sigt HfRed OUs UhaE B @t grael

* Keeping the communication channels open between home and preschool and encouraging
exchanges of children’s activities. / iii. &% 3R g Wi Rrerera 3 s aR 3@ GA T AR

= A TR & JEH-TEH Bl Mefed S| | R g
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(Understanding Diversity / fafasar o1 FHEF!T)

The term diversity originated from the Latin word “diversus” which indicates differences. / ﬁﬁ'(um

T $ IR A T2 ~STuadg” A g8 § o Hanel &) 3 dRa gl

Diverse means 'differing from each other' and 'made up of distinct characteristics, qualities, or
elements'. Being a large country with a large population, India presents endless varieties of physical
features and cultural patterns. It is a land of diversity in race, religion, caste, language, and so on, /
fafdar &1 o } o g A i S 3Rk fafkry faiyarsdt, 7of @1 dcl @ &1 81T | fawne srden
[ U 1 3% 81 & 110, HRd 3FMHd YR @) Hifad fasiwarsht ok wigfae te wgd avarg
T =, o, wifa, M o2 & Rifdu @) oy 21 od

However, to accurately talk about diversity, especially in the classroom, we need to consider
more factors like: / BTaiitep, fafaerar & IR & Y | a1d T & forg, faRiwese wefn d, g IR e
RS R fFaR A 3t sazaal e i o0

¢ Race /"Xl i
e  Multilingualism / SgHTRSHar
e Ethnicity / JoTiRar .

o - Gender / fefir
e  Socio-economic status / GTITP anfifes fRufa.
e Age/d3 '
o Level of physical activities / IR Tfafaferal &1 wr
¢ Religious beliefs / enfife faymy
e Leaming style / 3 Y Rcft
T o A D S M G S By Sy O i

Thechanging approaches to disability from the charity model to the human rights model have resulted
in diversity of policy and practice. In the 1970s, the IEDC scheme was launched by the GovernmEHt
of India for providing educational opportunities to learners with SEN (Special Educational Needs)
in regular schools. / RS e § TER AFAMIGR Hisd d& e F Uiy sead I T
R i 3R TaeR 7 Rfudr o §1 1970 % gwe 8 yRa W gR1 R w8 SN
(s fesep simazasaet aret Rianfidl o) e o e w3 F Rw Iepc e e A TR

The Salamanca Statement and Framework for Action in 1990, adopted by representatives of
92 Governments and 25 International Organisations has, in fact, set the policy agenda for inclusive,
education on a global basis. / 1990 & &X1® ¥ 92 THRY 3R 25 SRIPTa w3t & wfafafirt g
S{UATY 1T HEATHIehT daied SR SIS Y U 3, ared 7, 3w R R garaeh fien ¥ Ro AR
ustat i far g1 | it
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significant Milestones in Legislation 7 fem & wgeyof yzma.
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() Inclusion of Integrated Education for Disabled Children (IEDC, 1974) / ety G avﬂnz
gt fian 1 W (1Epc, 1974) ‘
The government launched a Centrally Sponsored Scheme of Integrated Education for Disabled
Children (IEDC). The scheme aimed at providing educational opportunities to learners with
disabilities in reqular schools, and to facilitate their achievement and retention. The IEDC scheme
provides for a wide range of incentives and interventions for the education of children with
disabilities. / SXHR 7 fGaain a= & forw walga Rien (eoc) ) ve Fg wrdifra diomn L& 311
79 Aol &1 Jexd Frafa wal o e Rianfidl # e srawr wem & 3R I@t Syt

3R 3ETE B YRS T 81 1EDC o e a=i 3 Rian & Ry samws wee $iR
WA WeT Ht g

(i) The National Policy on Education, (NPE) 1986 and its Plan of Action (POA), 1992 / 'ﬂfm
fRrem =R, (NPE) 1986 3R gwat &1 GiwrT (POA), 1992
The National Policy on Education (NPE), 1986 states that children with mild disabilities should
be included in mainstream classrooms, whereas children with moderate to severe disabilities
should be placed in segregated schools. The NPE brought the fundamental issue of equality,
center stage. / ST e Afy (@ dYE), 1986 & Fg1 Mo § b o faaian ATl Sl Bl TEAURT
%t wenalt § it R s @Ry, el Herm @ 1R R ara =t $Y e el | 7@
SR T AT S P g e g dwfemm 0

(iii) The RCI Act 1992 / YIRdIY Y4ty Ulvug 1992 '

The RCI Act provides standards for rehabilitation professionals. It also sets standards for special
education teachers trained to teach children with different disabilities. The RCI Act is solely
concerned with manpower development for the rehabilitation of persons with disabilities. /
afag siffyas gate tdes) & e A Uer & ¢ | e fafte fsiar ard s=il &1 ugr
¥ fore R forsrw el et & fRre A of Fuffed avar 81 smadiens sftfan g wRe &
RraiT safaadl & gate & R oeid Rem  wefae R AT
(iv) The National Trust Act, 1999 / IT8Ta =¥ 3ifufaw, 1999

The National Trust Act (National Trust for the Welfare of Persons with Autism, Cerebral Palsy,
Mental Retardation and Multiple Disability), 1999 is a landmark legislation which seeks to protect
and promote the rights of persons who come within the disability sector, and have been even

more marginalised than others. / JTBId T& fafrm (3ifesw, Rew ure, IS Hea R
TeiTRie RcaiTaT A S 3 ol 3 g 1T T0), 1999 T AReTRic g & S feman
83 % aiaria o aTd afa B SUPRI B & R TER P! e ¢, IR o T ¢ | qE Y
T 3R 2t 3ifire BRI W | l |

(v) National Policy for Persons with Disabilities, 2006 / feaai m*mﬂﬂﬂﬁﬁ. 2006

It was released by the Ministry of Social Justice and Empowerment in February 2006. As per the
policy, every child should have access 10 appropriate pre-school, primary and secondary level
of education by 2020.The programme provides children with disabilities, “financial support for
books, school uniforms, transportation, special equipment and aids,” with the intention of using




these aids to include children in mainstream classrooms. / 38 HRA<! 2006 ﬁmnm G?RI 1
MWWWMWWIﬂﬁ%m YT T BT 2020 TP I I rufyg ¢
e, wﬁmﬁmw%waﬁfﬁi&ﬂﬁqsafﬁaﬁmi%mnﬁaﬂmﬁmmmﬁ;
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(vi) Right to Education, (RTE) Act 2009 / fRr&m &1 PR fUfaw (RTE), 2009

The RTE Act safeguards the rights of the children belonging to the disadvantaged groups and the
weaker sections, protecting them from any kind of discrimination and ensure their completion

of elementary education / 3RCT3 ifAfaR dfrd wigl 3R FHIR a7l & gl &b &Mﬁqm
FRA1E, 32 e R YR ¥ e Qs & ok 3 e Rien off e ghiba avary
It is not disability-specific but is inclusive of all children with disabilities, with specific sections -
that address the educational rights of children with disabilities. / g feeaiar-iRke 78 §, sfep 5
T feegiar are ot w= ) wfda fpar man @, Wﬁﬁma&m%d’rmaﬁf%%
HHRI P Hallld F4 5

(vii)The Rights of Persons with Disabilities Act, 2016 / feain aiftreR aiftifraw, 2016 ';3

The Act replaces the Persons with Disabilities (Equal Opportunities, Protection of Rights and
Full Participation) Act, 1995. It fulfills the obligations to the United National Convention on the

~ Rights of Persons with Disabilities (UNCRPD), to which India is a Signator}' The Act came into
force during December 2016. / 9% A aH fereai cafdadl (FHM AWy, BRI DI e &?R
gof yrher) sffam, 1995 HTRMA AT uaﬁwmmi%ﬁ%aﬁﬂmmﬂ@um
QURBRYTE) & T H R HaTe, mmwwmm%luaa@ﬁmmzow
%a*lmanlgam
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Disability can be deﬁned as any limitation or restriction to perform developmentally apprdbriét
activities which are desired by society. " It described disability at three levels: / T &) GHS gRT
aifd fasraTeTe wU & SugE aRifafid 3w A e of e o sl & w0 ufkefva R
ol Gl 81 9 o WY R faafir &1 v fopan ma @

* Animpairment in body function or structure, such as a cataract which prevents the pass

~ of light and sensing of form, shape, and size of visual stimuli; / TR & S a1 Wﬁfﬂﬁ
3 o e ot o TR aiiwwaﬁmaﬁw Waihmﬁwaﬁ?
AEYI QA IRA T,
* Alimitation in activity, such as the inability to read or move around / Tﬁﬁmﬁwm ELE
UG a1 gHA-fhvA & ormedar,
~* Arestriction in partncrpati_on_, such as exclusion from school. / HITiEr R wfdey, eﬂ?ﬂi’_d
TSR] '
The term, children with disabilties, is used to refer to the children with disabling health coriditions

or impairment or as a result of iliness, poor nutrition or injury. / XIsg, ﬁﬁ‘lﬂiﬁ DI G'Clﬁ"TﬁTﬂ'l‘T
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Major Disabilities / WX S{&HdIY AN Syl i

. S:::::Y}::;E:'m:::t: Any condition which implies a loss or impairment of the sensory ér ans
_rt; B andg.r eh;gir:i.t:fe;ch and olfactory senses. While a majority of such conditionsgcan
ilitated, some conditio ist li i i
A e &1 BTl ¥eh aiftrester FRf 1 e«
. , &1 30T AR GHar forar w1 S
mﬂmldelnaja?j ngd':[ & 9IRS Fifean oi v weraen o7 siraaa g Tl 81 e
s f' : fsa .Iltle?: These are diverse group of chronic conditions which are due
to n;etn al or ph ysical rrnpaurment. This may include delayed or abnormal development. The
conditions such as Autism Spectrum Disorder, Cerebral Palsy, Down syndrome and As
Syndrome falls under this. / fasTares JfgrTaTe: 3 dhafafy fRufeat %ﬁﬁaw%@nﬁ%
wwﬂsmaﬁ[wﬂﬁﬁﬁam ST AT <fevel &) Feper ©1 SfffesH wWaeH
. Learﬂnlié:, d@.iﬁbﬁ.lq. lﬁﬁ' ST g aﬁ? TR Righy St fRuferat s sferfa st 31
fgI |sa- ility: This re.fers t{o an impairment of cognitive abilities that manifests as a certain
type .;)‘ e:(arnmg-reiated disability. These differ from child to child, based on the particular
cognitive function that is affected like: / 3IfRRTH SH&RTAT: T8 SIS IS P g1 Bl GafHid
ﬁﬁwﬁ@amﬁ%ﬁ%ﬁﬁaﬁmﬁm%wﬁmﬁ%tﬁmﬁ%m
T SIS i 3 SR R fia-fore €1 & e B
. In'pl..lt (difficulty processing visual information) / ¥19¢ (€4 TSR G X & PoR)
+ Difficulty in processing audio or lingual information / sfffear ar umﬁmﬁ%uﬁwmﬁ

+ Integration (putting together the information andi making 'sen?s-c.; 61; lit)./. U.% --|$?U‘TI:(. GI} II=|- $: ‘:l'\’l El'fT
TH 1Y 3G 3R 31 o Feprern e e e

+ Storage (memory-related)/ﬂmﬂ%-ﬁﬁiﬁ) : ; 2 o seniny s e s ik
+ Output (having trouble expressing the information) / SI3cYc mmmﬁﬁm

Behavioural issues: Children with behavioural issues may experiénce difficulty in r‘és‘pdnding!t'o
the regular forms of care and discipline that works with other children. For example, conditions
like Attention Deficit Hyperactivity Disorder (ADHD), Oppositional Defiant Disorder (ODD) and
Conduct Disorder (CD) are difficult to identify and diagnose since many of these children are
initially assumed to be difficult’ or ‘temperamental’. / SIAEIRId Haeh mﬁ: Eqa'a'ﬂﬂ"a"iﬁ
Eﬁmﬁaﬁﬁmﬁémmmﬁaﬁﬁmﬁmﬂ$ﬁuﬁ67@famaﬁ
H IS &1 ST B TP 8| SR & ferg, 3y SfpRie gemufaefadt fewaiist (ADHD),
Rueh Refpte fEgaiiR (0DD) 3R Feae fFHailer (CD) St RUfrd ) wgaT 3R e

gﬁaﬁf%a&rﬁ?ﬁﬁﬁaﬁaﬁﬁ%ﬁqﬁaﬁ'mw@'mm%l - :

» Mental and psychological conditions: Delayed mental development and mental retardation
can be listed as intellectual disorders in children while conditions such as anxiety, chronic

depression and mood swings can be classified as psychological disorders. While children with
at can be diagnosed easily, psychological disorders

intellectual disorders have early symptoms th e
e AR A feufar: e At e IR

take longer to be detected. / - ;
mﬁmﬁamaﬁa%ﬁﬁa’r@ﬁ%ﬁ%mﬁ@a@ﬁmwm%,mﬁmm
e | S
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Medical conditions: This bracket includes children suffering from weakening chronic 'ﬁdhditfons |
such as heart disease, muscular dystrophy, cancer, cerebral palsy, etc. These children may sljffer E
from long periods of extremely poor health, interspersed with numerous tests, hc::s"[:‘_‘i_j_;a'j-siays

and prolonged medication. This negatively impacts a normal childhood. / R :

8 T A, TR R, e, e TR 3R o e g R A i ay
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Early identification is everyone’s responsibility : parents, teachers and other caregivers. Thereis an

increased expectation of all school staff to identify a child who is struggling and put the supb'oﬁ'_’ih B
place. Thus, it is important that they have the skills and knowledge they need, to be able to doso./
e e T &% ) @t et 2 -, Rveres 9iR oy SaTeiap | I ARG AT
SR g TS R 3 U 3 %R T ) 8 U ¢ IR S el | T PR, T e ¢
5 O ) 1 T BRI S TR A B R IH 8 L TR

Early Identification Strategies / WRTH® g Toriferat
The identification process includes: / TgaT Hfsdl H e 8

o Screening: Screening refers to determining the areas where children need assistance. There
should be a system to identify, locate, and evaluate all children with disabilities who need early

intervention or special education services. / BPIAT: I & areqd S &t 1 AR EFFIT
2o E ) T @Y TR 31 9 Wl R S ) UgdH S, T e $IR I
| @mm%'mwma#mmﬁ%mmammm Jarell BT MaTFA 3l
o Risk indicators and protective factors: A range of environmental, biological, genetic,‘.'fa:ﬁq
prenatal conditions are associated with adverse developmental outcomes and may be considered
as risk indicators or warning signs of learning disability. / e GPde 3R YRETHS W
el SR, ARG S ST R 1 0o e wadet faeprareTe aRom § I91 88
IR R e 71 W 3 s & el Wbl & U A /1 o Wbl il
« ' Systematic observations : Systematic observations of a child's behavior and abilities over time
is important. Observations may be informal or may follow a standard observation methodology.

In either case, they should be conducted multiple times and in varying contexts (e.g. home,
preschool, classroom, playgroup). / AR TP THY & Y § & HIBR 3R st
1 SIARYd AP TR §1 EED SRS & Tha ¢ U WS el UG P
g F R o AR O o A ok Sremt-are s & orifor fa o el
(SRR forg, W, ud wufte ey, wan wgm | : o
'« Comprehensive evaluation: When a screening, a review of risk indicators and pro
~ factors, and systematic observations suggest that a child is at risk then professionals;,_should s
conduct periodic evaluations to ascertain whether development follows expected. patter ns /.
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Eaﬁy .nterventlon serwces are a range of specual and specific services to help young children who

' have developmental delays. /mﬁmmaqﬂmﬁmm%ﬁaﬁmaﬂﬁﬂi fady 3l
ol 7 7 e & R R A 20 2l 2 A iR

i Early intervention helps to address the developmental delays and can make a crucial difference in

the children's life. /wanﬁmaﬂﬁﬁmmﬂﬁﬂﬁmﬁﬂmﬁaﬁ%mﬁﬁmﬂmﬁ

A child who qualifies for an early intervention programme may recelve one or more of these services:

@uﬂﬁm%mmadafq%m&ﬁmmm% I T A vF U1 il a8 ura

'; qarcﬁ &
. Screening and assessment / Eﬂﬁﬂ R HE\‘JTEFI A ' -
;,__'. " Speech and language therapy / aT% Td TST Rifdrer Pl s i Eiie -

.o Physical or occupational therapy / mmmﬁﬁﬁm
“'e. Psychological services / RIS Jard

..».. Home visits / 9 &1 T:fRT

"o Medical, nursing or nutrition services / fafea, aﬁhmﬁrmﬁmq

',® , Hearing (audiology) or vision services / %duT (Gmﬂm 71 2 Jarg
e Social work services / QI ST Qg

. » Transportation or mobility / Ufag a1 niforfteran
Advantages of early interventions / ﬂﬂﬁlﬁm@'ﬂ Fay

-. Improve children's developrnental soc:al and educational galns / a?q‘r%iﬁa?mm IHifoe

AR AePm A T gUR B _ |

o - Reduce feelings of isolation, stress and frustration that famllles may expenence / ﬂﬁiﬂﬁ EUY

U A B Qe SfeRTa, TG IR G B M P pa ey 8

e Help alleviate and reduce behavioural issues by using posrtwe behawaur strategles and
. interventions / SHRIH® TaeR UMl mmaﬁwammwmaﬁaﬁm
. B R HH HIA F Ggraar Y

* Help children with disabilities grow up to become producttve, lndependent individuals 7 f&aain

L Tl ) 9 Qe JURS, WdF Ak T A e B

Reduce the future costs of special education, rehabllltatlon and healthcare needs / ﬁ!?fﬂ fﬂ]&ﬂ
 Uaf 3R Wy Tavra smavgdarel F MM AP el FH S

. Strategles for Early Intervention / Wfre geaau & g Torffirl
; Occupational therapy can heip with fine motor skills, play and self- help skills like dressmg and
toilet training. / Wﬁmmwaﬁmﬂ @aahvw-mﬂmﬁﬁaﬁmah

Ry A g R EFA G
Physiotherapy can help with motor skills like balance, snttmg, crawling and walkmg / RpRR

T, 333, 1 oIk 99 OR TS ST # HeE o} uad B
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‘t?..‘ﬁ.,.;.'fi 55 i




» Speech therapy can help with speech, language, eating and drinking skills. ) T Redt 4
T, T 3D A A e A e W) A B NI

Characteristics of Quality Interventions / JOTa BRI & AT
() Family-centred / ufar-fRa

« Includes the family members to work alongside the professionals and learn how to héip’ the
child, 7 & aftaR & Few @) TRt 3 ATy e ST ST IR 99 B e $RA1 W
e g1 L.

« s flexible, can be offered In the home as well as in other settings such as-preschools and
early Intervention centres, / Talen §, T W & Y-y o Jfery O gd wuftres R
IR WP graa Bt +f A i S W B i | ;

. grovides the family with support and guidance. / ufkaR S W 3R Arfe ueH BT
|
(1) Developmentally nppmprlutelmm-ﬁm_ T

» Is specially designed for children in relation to the disability. / 9% =0 ¥ Tea
W gt & forg e v man @) | '

o Has staff who are specially trained in the intervention and services they provide. / T
grfarl § o gAY 3R I GRT WeH & o arelt Jaredl H fady wu A ulida el

o Develops an individual plan for each child and reviews the plan_'r'égularly. /TS g1 & fag
U@ s Ao fRehd oxar § ok Pt su d dom S wfan sl

» Tracks the children's progress with regular assessments. / fafa Hﬂl’dﬁ & WY aa’t il
IR TR R &l B . | ' s

(Il}) Child-focused / arer-Bixa | o N
e Includes strategies to help children practice difficult skills or learn new skills and u'se'the*fr:n
in different settings. / TEH T B HId B BT I HI A1 7Y et Hra IR e

A A TeT ITU Y A Heg HIA & g orhfrat wmid B N ‘
« Prepares and supports children for optimum development. / Sl @1 HalvH faPTd & o
 Finds ways of getting children with disability together with other children, ideally of the -

same age. / FETT Al ) HTaR] T A WA I 3 3 el Ay Frem b i gaar gl
(iv) Supportive and structured / WEATTTeT® X IRMT g

s Provides a supportive learning environment where children feel comfortable and supported.
/ T TETAE 1801 AATERY WET el § gt e wee SR wifa meg@ dA Rl -

« Is highly structured, well organised, regular and predictable. / 3{f® Wi, goaflu,
fafya ol gafgafa 81 . ol o -

o These Interventions consist of multidisciplinary services to enhance skills, minimise
developmental delays and functional deterioration and promote health and well-being of

children, / & BIAG & BYWE g, R deteh 3 ok Frfee AREe @ o7 & iR
el ¥ WY IR He ) agr 3 & R ag-Rwes fegwivedt
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Ass!stlvé“iecthIog& , " -‘ ..,7. i i o }I ' ¥ ? .

Assistive technology refers to “any item, piece of 'equipmant. or product system, whether acquired

commercially, modified, or customized, that Is used to increase, maintain, or improve functional

capabilities of individuals with disabilities.” / TBTIT e+ &1 areqd "l 4t o, ITSRU BT T,

1 e WO, ST 3 SRy w0 & wre R oY, e R mn @), @ s T far mn

g], Rt gaam feat saferdt ah s el @ wgr, s v o1 guRA & Rig e v
" ' ' ' '

Assistive technology can enhance the quality of life of both children and their families through
communication, mobility, self-care, household tasks, family relationships, education, and engagement
in play and recreation. / WETI® THIe AR, TR, - 2uTe, Tel BT, TIikaie HadT,
fRief 3R B 3R HARST A e & wrenm § vl oIk IS GRaR) 2l 3 e 33 o B ag1

Providing assistive technology to children as early as possible will facilitate their development
and prevent secondary conditions such as deformities. / ¥1 @1 TuTRITH TETaH HENfI@! W& B

3 R 2 T et R et St e R 9 et i o

Examples of Assistive Technologles / WIS TH1%H! ¥ TGN
* Mobility aids, such as wheelchairs, scooters, walkers, canes, crutches, prosthetic devices, and

orthotic devices, / TR TR} TETISH ITART, S FTRW, THeR, A%, TG, SURE, FHAA
S 3R sifeifes Fum| -

* Hearing aids to hear or hear more clearly. / 31 TIgaT & G T G & o 4a01 4

» Braille, speech-audio recorders or screen-reader for visually impaired / eRafdl & fa o,
W, ST Refer a1 eo-deR|

» Cognitive aids, including computer or electrical assistive devices, to help with memory, attention,
or other challenges. / T3, & TT 31 gferdl & Weg & o drugex a1 faga weraw Ul
wita WS SR |

« Computer software and hardware, such as voice recognition programs, screen readers, and
screen enlargement applications, / FUIER VAT 3R TEAW, TR WM Yga Wom, W
B3R 3R THIA FATHT 3|

« Tools such as automatic page turners, book holders, and adapted pencil grips to help children
with disabilities participate in educational activities. / f&eai sr= &1 Qferes nfafaftal & wm a9
3 ez T ¥ Riv @it 09 o, 9 Sl ok srgi SR ues o Sumvn

s Physical modifications in the built environment, including ramps, grab bars, and wider doorways
to enable access to school. / Fftfa aramaRur & Wi Hxiem, s g aF ugy $ 9eH B
¥ R Yu, da TR SR STIH A I g _

¢ Lightweight, high-performance mobility devices that enable to play sports and be physically
active. / Bep, I WGW ATt TRieraT Suseor o B Ao iR IR w & wfvy w1 A
HW T ¢ TR |
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Barriers to Assistive Technology / H8Ta® WENRe! & Sremd

e ———

Lack of awareness: Many people with disabilities and their families have limited awareness
of assistive products and services. / STTRE®T BT 3THTE: B3 AT Al 3R I9 TRaRt 3
EI® I SR Harafl & IR § FRewar Wi o

Lack of governance including legislation, policies and national programmes: For many
states, provision of assistive technology is a relatively low area of priority. / ST, HifaaT 3y
E?nﬁmw%awm 31UTE: 5 Il & [T, TETa® Wi o1 WIawT Wrfiisar s

&TFHd F9 & 8

Lack of services: Assistive technology services are often in short supply and located far away
from where children with disabilities live. / JaT3if BT 3r4Ta: TeTS Wi JaIt SR o7
3Tgfel 7 Bt & o TR faaraii = 26a €, SR Sgd ¥ @ Bt B s
Lack of products: In many countries, there is no production of assistive products or are produced
on a small scale. It is small not only in terms of quantity, but also in terms of the range of typss,
models and sizes of the products. / IATS! BT ST ﬁ G| ff, WS IdE] I Eﬂ'ﬁ'; SdET
e §1a1 & T1 B1e Y91 TR I for ot &1 48 7 e T 5 WA A SYer 2, Sp S S
THR, Hied AR AR B WA A A Syt o
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preschool education is the education imparted to children in 3-6 years age group. It is the first stage
of organised education. Preschool education is also known as pre-primary education, It is provided
in any of the settings, such as anganwadies, nursery schools, preschools, preparatory schools,
kindergartens, Montessori schools and pre-primary sections in government and private schools. /

o ynuftvs e 3-6 W oy oot & el Y <t o e vt 21 7 o e 1 s =R 81 o
sufives Rien &Y gd-mufives Rien & w0 3 o S o 81 g Rt o e & wem R o 8, R
i offTaTg), RN e, W, URfves wpa, fbewméT, rﬂéaﬁwehvwmahtﬁsﬂ@?ﬁ

d-Hufies SR

3 ‘ .. e 4 g j—?’m‘ﬂwﬁw &r"‘ﬂgm
: fPreschool,, Ed,u,caﬁq

The overarchlng aims of preschool education are: / q:-fmzrﬁras e & aue ST E: -

» Providing strong foundations for all round development and life-long learning. / gt &) gaftitor
o R e 1R e & R Aered ia vem e
« Preparing the child for school. / & @I Whd & R TUR HAI

MYKW’B’J’“W WW
iy

Objectlves of F gjeschoo”l _d_fl‘! 0
B ww%m@ﬁmv

» To ensure child-friendly environment where each child is valued and respected feels safe, and
secure and develops a positive self-concept. / STd-3JET GIGIGEY 'ﬁﬁfﬂﬁ AT gl UdP ad
ﬁm@mﬁemw%m %mﬁmwaﬁmwweﬂm

* To enable a sound foundation for good health well bemg, nutrl’uon healthy habits and hyglene

R TR, Fe, T, WY 3! 3R Tl & o Ue Ao SR GRSl

e Toenable children to become effective communicators and foster both receptive and expressive

language. /aa’fﬁwﬂlwaﬁﬁe&mmmmaﬂaahwﬁmmﬁﬁ
q@rT &l

* To help children become involved learners, thlnk crlt[cally, be creative, collaborate, communicate -

and connect with their immediate environment. /&= @ Xnfire fRigmdf =, MR w7 3 e,
TS T, TEGN HY, HaIg PR 3R S Aol URaS J 97 # Heg & & fog|

* To enable a smooth transition of children from preschool to primary schools. / lﬁm 3

T et o i & Gare UG @) 9eH &A1

* Towork as partners with parents and community to enable éach child to flourish! / TR® T2 @Y
mﬁa@ﬁe&nwﬁﬁimm ﬁ?n ahtmﬁwwﬂm%wﬁmml
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Learnmg is continuous and cumulative. 7 ¥F&T Wad Td ¥4 ¢
Evidence from neuroscience proves that early learning matters for later outcomes / ﬁﬁﬁﬁiﬂq
& W Wik B § b WP Rien a1 & wiRoml &t i @ gl |
«  Each child is different and grows, learns and develops on one's own pace. /W’a?b' CEIRE U %
3R o T R g €, Waan § oK fawa S gl 3
e Play and activity are the primary context of learning and development. /@H G?R ‘Tﬁﬁfﬂ ?ﬂ‘@ﬁ
AR frr 1w we 7
« Responsive and supportive interactions with adults are essential to children’s Iearmng /ﬂiﬁai 4
Hra & o gt & HT STRem SR EHE qadid Hawad ¢
e~ Children learn by being provided the environment for experiential learning. /a'é'f GF:IWW ’_
fRren 3 fore araTaRon we B Wiea g
« Interactive teaching enhances learning experiences. / gefaea g dren & Gﬂ"-ﬁﬁ aﬂmg
* Mother tongue or home language should be the medium of instruction. / Rram et TITWHHTFPJNT

1 I U gt =R |
28 mw;ggm\wgwm_ T N s

Goals of Presc_hool Educatlon Learni @ﬁ] A

e S ke u%mv&%% 24

Three broad goals: /WWH&Q

.« Goal 1: Children Maintain Good Health and Well- belng / q&q 1: ¥ a@w IR Tg'sra'rcﬁ
¢ T A

"'« Goal 2: Children become Effective Communicators /E&U 2: 37"?[ TTE Wiﬁ

« Goal 3: Children become Involved Learners and Connect with their Imrned|ate Envuronment/

e 3: ﬁmmmﬁmmmam%qg
Designing a Child-riendly Learning Environment/ 3

SRR 4T e hret TR “&%*J&-n‘;&» F it

Chlldren are active and curious learners hence, their safety and learning at the centre becomes the
most challenging task. Designing physical space for young children blended with pedagogy:and
safety may help in their process of learning. / o= 9fhg iR ﬁmﬁr&nﬁgﬁ 5 safou g | @1 Q

wwmmmwmmmélmmmymsmﬁ%ﬁ%ﬁmmw i
o 9 A Fe dE P uipw A neg Ra wadigl

1. Designing Indoor Environment with Activity Areas / Wﬁ!ﬁﬁi éﬁ’f F m‘tr tﬁa'& qﬂ'&sz[ aﬂ
o AT
(i) Activity Areas/ nfafafy &1’:!

Activity areas, also known as Iearnlng centres, are establlshed places in the classroom wnth
resources that actively engage children and they may change according to the themes or 4

topics. /ﬂﬁﬁﬁﬂa ﬁ%ﬁwh%wﬂtﬁmm% Ha N TareE) & gy wifd /A
¥ o el ) a0 d H HA ¥ AR o 1 el & Srge wew w81 .
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Importance of Activity Areas / wfafafer ?H'ffm'l"qga

Playing in activity areas helps children exercise their choices and explore what interests
them. / TfAfAfY &5 H W= & T &Y oro+ht T

e ot mwmwmmﬁﬁmm%ﬁ?
It provides opportunities to create, draw, manipulate, discover, learn new skills, make
mistakes, modify their strategies and gives a sense of achievement after they have mastered
the activity in which they were engaged; such as building a tower, fixing the jigsaw puzzle
or solving a maze. / TIE»' ¢ BT M, i B, TR A, Wiom, em, Tafaal F,
Sig-ft RO B WA P & SR Ve S § SR o TRy F o gu Q, Iwd
HERA TS P & 91G I+ Suaied B HIGT e 8, 9 b T TR T, 3IRT 3Yb 1|
RSl ST T Yererar el

It helps in their socio-emotional development, as children learn to play with other children,
share, take turns in using the material, wait till the other child finishes her/his activity. They
learn time management as well as self regulaticn. / T8 3 FHIH-HETTES fawrd H
HEE B ¢, Flich e 3 Tl I W [, W e, I- AR & Wt 1 Suan e
HREd 8, 79 T SA9R Fd € e e fob a1 wre SO+ Tfafafey ot e & o @ W
wEYE & qY-uy WP o ded ® L '

It helps in fine and gross motor development as children play with'water, sand, manipulate
things. / I8 Y&H 3IR R Hiex e o Hee dval ¢ Hifes s= U, ¥ & |ed 8, =il |
Children learn to solve problems, provide reasons, explore new material and make choices,
thus, helping in their cognitive development. / &= T3] $1 BT PR, HRUT T, T3
Rt e 3R Rded g WEd €, 39 TR, 3% ST ae & wee e §

PR | 4

Setting up Activity Areas / nfafafer &= #t wmen ’

Activity areas should invite and promote active, independent exploration and discovery,

creating an atmosphere in which children can learn. / T 851 Y Witha, Tca 0T 3R

It should contain a variety of manipulative and materials that children can use in creative

ways. / 595 faft UBR aﬁ_ai‘rs-?hg 3R gt @‘ﬂﬂ%ﬂﬁﬂﬁ ST T D

The materials should be displayed and kept attractively on the open shelves for easy
accessibility to encourage exploration. / YO DI ﬁ\?m%?raﬂﬁ %Fi%m 3T Ugd & forg
Afird o el sl R e &1 W wafid S T 9 AR .

The material should be stored in such a way that children can start playing without adult
help and be able to arrange the material and clean up after they have finished playing. /

Mﬁﬁmﬁmﬁﬁmmaﬂ%ﬂﬁ?aﬁmﬁﬁaﬁm%mmwﬁﬁm

0

Classroom Displays / P&l WeRA :

 Displays should be at the eye level of children so that they can see thgi’n 'ea__lsilly../ & |

T oifE] TR TR G IR AT & 3 S 3 2w
| < 'and finished work of children should be displayed so that

+ Samples of both in-proces
T % ufanel ofR gl Hrd

the process of learning is also valued as the final product./

g ok



ﬁ%?@mﬁhmﬂﬁmmﬁ?maﬂmaﬂmammﬁmﬂm ;

fem s
« Displays should be changed regularly. / 3@ @) frafta & agen @ iRy

« Work of each child should be displayed, not only the best ones (may be on rotationa!

basis). /mﬁmwmmmaﬁu qﬁ?mﬂﬁﬁgﬁ[@héﬂmmﬁ

RG]
« Displays should be purposeful /HE"IT"T G’ﬁ'ﬂﬂfﬂﬁm ?111%12

{iil) Classroom Adaptations / BT P o :-'5_';

o Simplify and repeat mstructnons and directions. / izt iR femfdit ) e ae g ahq‘

A

« Provide opportunities for practicing skills repeatedly. fﬂﬁﬁlﬁiﬁliﬂiﬁﬂi G{WI'HW% '_;'g
TR W R

» Provide immediate feedback in a positive and descnptlve manner. / Hﬂfﬂmﬁ? Gh; :

Ui T Q debTel Wiifeedl WaH SR ;

-« Provide choices to children so that they can follow their interests and strengths /aa’f
P Rieq TeH BY a1 & et SR SR ufd! B SR B Fd |
 Provide concrete examples and materials, such as textured letters, numbers, etc. /3'13

TETERYT AR R WE Y, I SFEe A ofeR, W el
2. Designing Outdoor Play Environment / e WE ufvawr &1 gerd #if :

The need for setting the outdoor play, maximising the space, and ensuring safety of children is
important while designing ‘outdoor play environment, remember: / o &1 AR OUR &R 999
ISR W B AT HIAT, TG B mmmma&ﬂaﬁiﬁ&ngﬁmﬁmw !
2, TR &

o ltis lmportant to ensure that the outdoor area is free from animals, poisonous plants, dangerous

“insects or any kind of harm to young children. / g ﬁﬁfﬂﬁ DT H’e’ﬁ"{ﬂf% fFagdaa Gﬂ-‘ﬁ'ﬂ
wedial Qiell, WeRATS BIST U1 BIC Tl B g1 arat et +ff UHR & Jha & Had 8|
¢ Play or activity area should be safe and cordoned-off with a gate or wall from road trﬁfﬁq % 0
trespassers and any threat to life or security. / e a1 fafafy & GRida g Iifee IR G5F
T, SREBHUETRE! AR Site a1 gRen & R e off @R A e wr AR A R g Ayl
o Alldrains, ditches, and pot-holes must be well covered and inaccessible to children. }qu'lm X
TG 3R TS oSt RE W TF T 1Mo IR I 3 Ugg A WM AU v, A
e  During conduct of the activities, the outdoor area must be well supervised by teachers and
adults at alltimes. mf%rﬁfﬁﬁi%wm%a‘m maﬁe?ﬁaﬁ'amﬁrm ahtacrﬁv’fm “L
- T dPwA SaER R o
» . Outdoor play area must have a variety of p!ay materlals dependlng upon space and resource.--_-"*-_}
availability. / 3T3TER Wd &7 # R ah?wmaﬂmwar% GHWWW‘-HWaﬂﬁH
et gt = -
«  Outdoor space must provide opportunities for. gross motor play like runmng, jumping, CYC""gl'

etc. /mwaﬁaﬁsﬁw H@Waaﬁéﬂ%é@f%tﬁﬁ@%ﬁﬂﬁﬁﬁﬁﬁ“
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Early Childhood Care and Education / TR areuraur af) dunirer 3R fram

ransacting the Preschool Currlculum / 2 smefire ure sy

1he following points must lm kopt In mind while transacting the Preschool Curriculum; / ud wrufers

R KURRING aRQ W PygfRaer it ) e 3 wan o gy

., Build on prior knowledge / 113[ YFT U anenfer gy

, Encourage positive Interactions (child-child, child-teacher, and child-material) / RIS 3t
ur @, are-Riaas O sreramnd) @ Rnia we

. Omanise variety of activitios / e nRRREY @ o ad

Listen to children / ) ) wr Wﬁ

. Spend time in observation / e w1 N g ol oY

. scaffold a child's experiences / 9% A5 3R Y Y 3MUR Y

. Celebrate diversity / AR o) wgd wier By

. Listen to and co-coordinate with parents and family members / rer- i 3R oRaR & wew!
A I 3N T Y IRy W |

G"lay and Early Learning / Q% 3% WRfY& ﬁmﬂ)

Children’s play can be defined in many ways but we can say that It is a creative process in which
a child uses the mind and body free from externally imposed goals. / Tl & Qq B FS e 4
o fa S W § AR TR BT wwa i 75 T e wina § R e aed w9 9
0 T wied) R T QR 7 IR YRR &7 Ih R B

It is often said that play is a child's chosen act or engagement with objects, peers or just with
hemselves. / Tg SIER g1 OIT § i Tt /=) &1 471 goit e a1 g, Wit a1 Rich @a & W
g5 el

The most important values of play are: / QT ¥ waR W‘I,Uf Iygifiand #:
(i) Physical value / Wifaw Iuaifirar

o Play has a vital role in the physical development of children. During play different parts of
the body are activated. It also serves as an outlet for surplus energy. If the energy is not

spent properly, children can become irritable and nervous. / =1 & RN fera & @ &
orgH e B §1 e & SR TR & fafd of wftey 8 ) 9 Sy S & fore v
argede ¥ = H o FXa 31 af el 3l & T 7 3 o A v g SR weRIg gy
RECE

(i) Social value / ATHITOT ST
« Play helps children develop friendly relationships and learn cooperation. / o gl Bl

Aol iy R B AR WgaT e # e Sl &l
e Children get maximum social contact during play and thus learn social manners, behaviour

and ways to solve problems with friends. / Qe & R Tl B HHIH QD H9dh
Pyerdn > oIk 3 W & WIS RIFTER, agR 3R GRal & WY FHee B 59 FA &
e dred g

w63
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(iii) Cognitive value / SIATHS® Iugifirar

e Play provides children the opportunity to observe, concentrate and experiment, develop
problem solving skills, vocabulary, expression, imagination and creativity. / QT T n
Prllgur e, ST SRd I SR T B, TR A F DI, Ve, oty
B SR T R R BT R e DR B

(iv) Moral value / Afd® STaifirar |

«  Children learn what is right and what is wrong, how to respect elders aqd how to behave'_}:_';;?
with peers from the same age group, friends and playmates. / T ¥1Ed & o 71 W1 & aiR
1 TR €, TS BT T H B ¢ AR T B I & i, Gl MR Wit &y
SagR ST 8 - | il

(v) Therapeutic value / fufeaiiv SrarRe®
 Play helps children give way to pent up emotions. Shy children learn to enjoy themselvgis :

with others, while aggressive ones can learn to wait patiently for their turn. Over-competitive
children can learn to accept losses, while those with a sense of insecurity can gain self-

respect and respect for others through play. / §¢ gl @I gal E'&F WIS ) TR e _

B e X § 1 el el QORI a T 3T o1 e €, S Sitehre S Qe ot

T &1 $A9R A1 UG Tohd ¢ | Sifa-ufaad| a2 ToaH WeR $31 WE Tad ¢, wafs.

SRGREM P I ATt e WA b 1A SeH-T 3R Rl & g o gy e o )

(vi) Recreational value / TR IUgiar b e 6 el
* Play activities bring enjoyment and relaxation. It keeps children emotionally satisfied ar;fi -'
prevents boredom. / @@ TfafAfAal 3G Gh?faHTHHTEﬁ%I T8 91 @I HIETHS =T ﬂ'g’!

&l § 3R Siftad @ S8l _
(vii)Educational value / fé® Iugifirar

¢ Children learn a lot during play. Through the use of toys they learn about colours, sizes, =
shapes and textures. / ¥ @d-Qd ﬁaﬁﬂﬁ draa ?I fEe & IO ¥ J 3, GW.' i

© PR 3R g9 & R J Frad B |
* You must have noted that the significance of play is manifold as children gather vast i
information and knowledge by their own efforts. / 3{Tq= 2T 817 & Qe &7 e e ‘FT%
e =2 3fu et & e e 3R 91 3551 A B o

Piaget (1945-1962) explains the levels of play as: / fogret (1945-1962) @ & W S ar@n
T IER B3 2 ‘ a

* Practice Play: It matches with the sensorimotor stage (0-2 years). Physical senses play a major

role during play. Play at the stage may consist of repeated body movements, putting object in .

the mouth, blowing spit bubbles. / 3T A: 7§ ¥ TR dfawam (0-2 ) A A WA Rl

% IR R il v vt P 1 v w Qe TR @) AR R TR A
ST, Y& & JAYN IS M 8l et B o | bl

*  Symbolic Play: It starts when the child is able to use the objects as a symbol of something (2-7
years). A representational system develops during the period. Children will engage in make o
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Early Childhood Care and Education / WRFH® areqrawiT 1 @t ofiR fiam
P

believe games and faptasy role play. / Wt TS Q- g 4 IR Q1 ¢ o1d ga asgalt &) e
ivt & Wl & U H 4N IR A Yo g & (2-7 a9)| sﬂ&mﬁrﬁiaﬁmm?%ﬁmama
syome faRd B 8 1 922 FTeafes A oIk Hare da @ A wem g
o Games with.Rules: This level starts when a child is ready to accept the compleity and rules
imposed dul?ng the gamel(?-” yea%y becog_;s more structured. Rules are developed and
play now takes on a social aspect. / [ qTeN Wd: U8 TR a9 Ta IR T QA F
2R T 7T S mwwmm*mmmﬁfﬁn @?ifﬂmmﬁa
A omar 81 7w faesfd 81 § ofk @ o v i vee @ @ B -
smilansky (1968) divided play skills into four stages:
i it ges: / TG (1968) 3 W BTl B AR
« Functional Play: It is the first stage in which children play with objects.Physical movements and
motor skills are also included in this stage. / RING A %mm%hﬁﬁmﬁ%
T Eerd ¢ 1 9 R0 H iR it ok Hiex @t +f w3 @ % ;
« Constructive Play: At this stage, children use objects to construct something.lt involves
sensorimotor activities where children use their creativity. Children begin to understand their
surroundings and begin to initiate what they see. / TS T: 39 TR W,HE}WW$
fere ot &1 IUANT R § 1 3O FaReiex nRafdfnl wite g & ol o= S TEATHS BT
I R 1 T T TR Y w9 S e § I R 06 el o R & ¢

e Dramatic Play: Children start using imagination to make something from some objects. /
TP VY: T $O 3N A $B &1 & T Hea1 B STGT AT Y& DA 6|

« Games with Rules: Children participate in competition type games. It allows children to
understand the idea of rules, accept rules and play by the rules. / Forawt arar @a: 9= ufedifiar

| YR % Qal F YT A &1 78 g ) Fiadl & fER @) W, ol 3 Wier s ok Fad
& ITHR B B 3 S B g,

Parten stated that children’s play changed as they developed, going through six distinct

stages / UTST S TgT i B ET-SERT TRV & Toral §U el 1 @t fasp Ry -t ager 1

» Unoccupied play: Children do not seem to be engaged or actively playing with others at all.
This is play among newborns and infants and may be seen in children in new spaces, between
the ages of 0 and 2 years and is important for later exploration and development. / 3{od¥d e
= gl & 91y faepd +f} o T 9P FU | Verd 76 fe@d | g Aawa Rrgaf ok Rggefi &
o @ 2 3R 0 2 78 B g 3 i TR F ar= H 2N o Wbl & SR G H 0T AR
feTa & forg Ay 2| ) ' -

* Solitary play: Children often play alone, with toys different from those of others, and are
uninterested or unaware of others. This stage of play is most commonly seen in young toddlers.
However, it benefits children of all ages. / TPd Qe: T YRR b Wad &, G 9 SfefT
Rl 3 Ty, 3R R 3 W SaRi a1 TSI §idl ¢ W 1 78 T AR W B a= A
T S 21 BTy, ST A i 9F & & @ Bl 6| - 4

* Onlooker play: Onlooker play is when a child observes others playing but does not join tr}e play.
They may engage in social interactions to learn more about the game or play that is going on.
This is common in children between the ages of two-and-a-half and three-and-a-half years, but

can take place at any age. /m@am@aaﬁéﬂ%maﬂﬁmmﬁ@ﬂﬁﬁﬂm
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% A v & v T S §1 3 70 X e 91 6 & IR H i 9 & e IR by

e 8 9 &1 0 @1 WG A e o 9 5l A o 8, A Rl R sw Ay

« Parallel play: This also occurs between ages :])f twi‘an:'a':;” and thrreanc.it-:-f'\allf!years When

children play side-by-side, not engaging with each other. They may play with similar toys anq %

~ mimic onpe aynother- / WTAIR @et: e 318 ¥ Wg fH 9el H1 97 aﬁﬂﬂ 1 BIRT & 1 W@

TR 2 I e, -y B §1 3 7 o R & 9 §d § R W A Tww gy

« Associative play: By the age of three or four years, children begin to play together, but do not .

- focus on a common goal. Children will be more interested in playing with other children around .

rather than with individual toys. / TEaRY @a: i 41 TR WIdl &1 9 T, ﬁwmm%

TR R, AR T IR 18T TR T T T v € | 7l S-S i b o oy

¥ o Tl & T A o R A et s

» Cooperative play: Cooperative play is where play finally becomes organized into grbLtps__an

teamwork is.seen. Children are now interested in who they play with and what the act_iyit;yl__q_

They now can accept a leader, as well as other assigned roles, and play to accomplish g__r_c}ij

goals or specific tasks. / WGP Wel: YgHR! Tel 96 & gl qal 3fdd: FHgl H FfSd 81 o

3R 89 o 2T Wi § | 9 3 39 a1 ¥y T © 5 3 fred Wy @e ¥ ok iy @y

- R 9 A TP X - 3 Wit 7 yftrrlt Y off WieR R Hed § 9k g & el

Play in First Two Years /Uga ¥ awidi@eqr .~ -~ S '

* Sensorimotor play, play with objects, symbolic and social play with adults are the main'-fwié

~ of infant play. Play at this age is rooted in the movement of the body and discovering th

' possibilities with movement of hands and feet. / S3ENTHS Qe Hl?je-ﬁ & Y WA, Y| &

WY YT AR Ao Gt R & & 7T TR §1 39 I § Qe SRR @ 1R oK g

IR R 31 iy & Jry GHrae 9 @ & AT R T o e i

* Play with an object starts at four to five months because, by this time, children has achlr__

eye-hand coordination and can grasp things around. / f&} a¥g & 1Y QT IR A Ui 'qéﬁ

X B I &, T 0 T T, T OG- BT 1 T TR Y A 2 9k o )
BUTGTIE 5058 -, - nit = st 16 i iin e bt ot A

- Symbolic, play starts after the first year. The process of substituting one object for the othel

s very common; For'example, using a wooden piece as a'telephone"-réceiver. /W Y & 96

eI 1 T BT 8 1 T g o I W g g T o8 W g e | QR
o, U vl & 7o B S Refter % w0 & Quai e

* . In the second year,

N
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puring this petiod, all play becomes more purposeful, The size of the group for social play
increases and the play becomes challenging with cooperation and compromise. Play and play
mates becon(\’e mc;;{ ?r:fggeﬁﬁ sele‘f:ﬂon Is 1%;:0 according to their Interest on the basis of
age and gender. / b AR, W) A 3 gt @1 Q&
%amm%ahmmnm%mmﬁmm %mmﬁﬁ
QUATOT B ST ¥ SN T Tw AR b 5 amur R It wRy 3R faran S 81

o Parallel play and solitary play are two special varieties of play observed in children after two
years of age. Solitary play means playing alone and parallel play means independent play in
the same play and in the same group, Amount of time spent for make-believe play (symbolic)
increases at this period. Dramatic play s the feature of this age group. In dramatic play, children
play the role of a shopkeeper or a family member, / THFRR Qe 3R TP @ 3 IR WHR
& Qe ¥ ot 2 T Y I O e el A 2 SR 1 T Qe od § 3@ Qe R SRR
Qe 1 31t R T H A SR e i g A et D) R oy A R R (reltepreren) 2 sl
TR A Y T A TG Ol ¥ et Qe g org 7 @ Rdvwan ) wrewin e d 99 @

GEMAR U1 TRAR & T 3t yfer R
Ages5to 12/ SW5 ¥ 12

» At this age, children enter elementary school. The play pattern becomes more systematic and
regulated. The strength of make believe play reduces gradually and play becomes logical and
rule dominated. They start to play competitive and serious games with rules like basketball and
football. The number of participants (at least two) and their behaviour are controlled by some

strict rules and group norms / 5 W ¥, g Wt fawmer ® waw #d €1 Q9 o1 U e
wrafyE iR fRfafia g o 81 Ryre T ot @a 3t area WR-0R 1 8 o § ok /9
Afe® 3R Fram e 8 o 81 @ IReeala ofk Feala Ok ! & T witrdf sk hik @
A TE B ¢ 1wl &) S @0 ¥ T ) 9iR ST aER $ T ! R T
el gt e favar o & |

*» Thus, play and the purpose of play are different from age to age. As per the development of
different skills, the nature of play may change. / T9 W&, Y 3R U BT e & IY H 3T
e g 2| R Sivel & Rerg & fuR 99 ) ipla sqa woda gl

L - RS A SR e il kA

. Taache”r"n;‘;n observer: The teacher observes the activities of the children in the classroom as
well as outside the classroom. S/he observes how children interact with each other, how they
handle objects, whether they have any problem with their group, etc. / EPTHdl B T
fRrares: Rere Fam ¥ ry-ay an & arge W T= B i o srie e §1 78 e
¢ 5 7o) U &y R e e €, 3 ool Y S T 8, R I 91 W O Wy

- P umwd, o

. % Teacher as a facilitator: Mere play is not enough for children to develop. it is the role of the

; teacher to direct the play activities for learning. S/he has to create a climate and arrange the

equipment according to their need and purpose. Here, the teacher acts as a facilitator and
e ————

gk
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arranges toys to refine visual discrimination. / Teld® & w0 ¥ Ruere: 751 & fagrg ﬂa m
e R i 7 1 3 g e ) R e R o
T IR S G IR ST Sfaael R J5X b TR I ) el 7 iy
T, ﬁrwuagﬁmmasmﬁmm%aﬁwmﬂzmaaﬁtr&wmﬁa?mfaﬁg
- P AR F ¢
- Teacher as a reviewer: After every activity the teacher has to determlne how the particular type
of play met the needs of each individual child. The teacher has to make sure that the purpose af
play i.e., for cognitive, social, physical growth etc. has taken place during the play, / '\‘Fﬁ&f@‘b
U & fugres: s TRl & e e i g Reffva e g s s vam a7 @ e
- CIfTd o= ) TaRTaTaN B R T AT g ﬁwwaﬁ%gﬁf‘%mﬁm%@a%m_fi;:_-
T F1 ¥ S FI, mmﬁw wRifves faema o gan ¢!

+ Teacher as an organiser: As a teacher, the first and the most important duty is to organtse
- and prepare a playful environment for children, The teacher should provide the materials and
- equipment for meaningful play activities. / 3TaYeTe & ¥ § Riere: 15 Riere Gl o
- 3R T ey el T & U U Wl T ARG AR ST iR T B 2 fﬂrafa;aﬂf;_
e B el 3 o wnnht SR SusR ST FX IRy
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ECCE in NEP 2020

» The concept of ECCE curriculum in NEP 2020 is rooted in offering a holistic and appropriate

learning experience to young learners of ages 3 to 8, / TS 2020 H ECCE UTSUsHH P 3RO
33 8 W B 1 & a1 Ruenfifal 1 v ol S e s v a3 & Bk )

o The ECCE in the NEP 2020 curriculum focuses on a play-based and activity-based approach,
recognizing the significance of experiential learning and enabling children to discover, explore,
and learn at their own pace. / TFSU 2020 WIGwHH H ECCE V-3Memyd 3R MR- amenia
TRV R Hfed 8, S e Ren & Wew ) Tgaral £ ok a5l @) oo R @ @,
qarRH R HEA B 9e S 2|

o The ECCE in National Education Policy 2020 focuses on encouraging creativity, critical thinking,
communication, collaboration, and problem-solving skills. / 'ﬂ'@q fRrem 3 2020 ¥ ECCE
A, IS T, TR, TgAN R TH-FHYH 3176 3 Weed e R a8

Objective of the ECCE Curriculum / ECCE UTSUH ¥ 3330

1. Holistic Development: The ECCE in NEP 2020 aims to nurture the holistic development of
young learners, stressing their cognitive, social, emotional, physical, and creative aspects. It seeks
to foster well-rounded learners by providing a balanced and all-inclusive learning experience.
/ 9 faPT: TSl 2020 H ECCE P 3237 a1 el & S, G, HIaTHs,
RIS 3R TS TGN TR SR IR I THY AT T U190 631 § | 98 U qferd 3R
Td-gurastt fReor FHa e S gaftir Rigrfiat @ sgrar < agar g |

2. Play-Based and Activity-Based Learning: The ECCE curriculum encourages a play-based
and activity-based approach to provide learners with hands-on experiences, exploration, and
active engagement in their learning process. It promotes young learners to learn through

experimentation, play, and meaningful activities. / Q- 3muTa 3R nfafafir-amenfya ﬁT&ﬂ:
ECCE UraTsH el @1 et dhan ot ufsrar & aagiRe S(gve, Srauur ok §fhd J31a
e B & fu Ba-amerhd iR afafil-eneia efdwio 3 vienfed Hear 8| 78 gar Ruenffar
P TN, R 3R T Tfafafl & W  dRea & fo diefed ar g

3. Inclusivity and Equity: The ECCE in NEP 2020 focuses on inclusivity by ensuring equal access and
participation for each and every child - irrespective of their gender, socio-economic background,
ability, or cultural diversity. The curriculum aims to forge an inclusive learning environment that

celebrates and respects diversity./ FATAFRT 3R THGT: TTRU 2020 H ECCE ‘Il?aﬁ ¥ & forg
T Ug 31k wriierd) GG S SRR W & HiEd X § - e ST fofl, FHor-
3 qRayfRY, e a1 Greplad AU $© i €1 TewHH P1 Ted T FHGH! I ardrawor
VIR 1 & S R 1 oy AT SR ST T B

4. Skill Development: The curriculum emphasizes developing vital skills, including creativity,
critical thinking, communication, problem-solving, collaboration, and self-expression. The main
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iactive of the ECCE curriculum is to equip young learners with the essential competencies td""_':_;-f_
f::ive in an ever-changing world. / i fawm: m?mmm, E;gﬂiqmai T, m'
o T, e AR - S SR g Bt v 4 TSI 1§ e
g 1 T S g el Y e agardt g H ot aga R oo gy
5. ifimilnd Health: The ECCE curriculum encourag?s thfe well-being and-health of youn
learners. It focuses on nutrition, personal hygiene, physm;l fntbness, a:: emot;c;lna| :Te;l-bei'?

ims to build a safe and nurturing environment that braces the overall well- eing of :

Etcuche:':sm/ TevT AR WIRA: ECCE WSwHH Ja1 Rienfial & e SR w@rey &) My
e §1 7 o, T T, i et SR MiaIer Fem | S §1 ecce gy
a&a@gﬂﬂaahtmmqﬁmammﬁﬂhm%ﬁhm%Wm_ﬁmam%_

6. Local and Cultural Relevance: The ECCE in NEP 2020 recognizes the significance of inte'grati_h‘gf.:_;

. cultural and local knowledge, languages, and traditions. It aims to equip young learners wlth
a sense of rootedness, identity, and appreciation for their own culture and heritage. /Rrr-'ﬂ'q

3R wivpiae wriflear: T 2020 H ECCE Tikplad 3R R FH, Hmrai Gﬂimaﬁlaﬁ;;__
THIPd I & Hed Dl UgdHdl ¢ T ey g gl 1 oreft Hepfa oIR favrera 5 oy
SISell, Tger SR YR B U § A HEA B 1o

o (A o /"mﬁb

I A T

Ay W et k/é.:%?’é’ Time : ; ; i 1 g
The New Education Policy envisions a flexible and child-centric curriculum for ECCE that fo_cuses on-
the following areas: / 715 Rl ifd ECCE F RRiu v Tt oik T9-3 R4 TIGTHH P He Bl §
< PR 83 T R & ST s

(a) Early Literacy and Numeracy: / WRTH& HIgRaT 3R HEmeraar: ; ; »

“ o The curriculum emphasizes the development of foundational literacy and numeracy s'kii'l:s_f..:*.’
through age-appropriate activities, games, and storytelling. / UT&UsHhH W-quﬁﬂﬁﬁfﬂtﬁ,

Gell 3R BB Fe b A1AH Q G WeRdT e?lw@maﬁ‘:masfammsﬂ:im%l?;;_

(b) Social and Emotional Development: / JTHI® 3R YIS faary: '

~.* ECCE curriculum nurtures social and emotional skills, promoting empathy, self-regulation,

and positive relationships with peers and caregivers. / ECCE UTSTshH | 3R W

(c) Physical Development and Well-being: / mﬁm AR mur - i
» Physical activities, outdoor play, and health education form an infegral part'ofthé curriC,Ulu_m"f

to ensure the overall well-being and motor skill development of children. / Tﬁ?ﬁa;w
P SR R et R o R e 3 R i R, e 2 I

ey fRE1 U 1 0w St o ' g

(d) Creative Expression and Artistic Skills: / YT Sifiraafay gh;m Eﬂ'ﬂ‘lﬂ s
* ECCE encourages children's creativity and ima

gination throhgh'varibus art forms, such as
drawing, painting, music,

and dance. / ECCE g137, 37, it iR =g 9 R s 014
- T § T ] T AR B ) e e 2| W i




Early Childhood Care and Education / WRFH® aTedTavaT &t Sxarvrer 3 fRian

gnvironmental Awa‘reness: The curriculum instills a sense of environmental responsibility
in children, fostering an understanding of nature, sustainability, and conservation. /

@l Uewhd T=1 H afavofta et @t yieeT der s 8, v, RRar 3k wRam
) §Hg P! ggral el gl .

) Home Language and Multilingualism: / SRe] HTaT 3R FguNETS: |

]

. Recognizing the importance of the mother tongUe, the ECCE curriculum encourage§ the use
of home languages while gradually introducing other languages for multilingual proficiency.
/ FIGHTST & HEwd I UgaHd §U ECCE UISumH SgHTS! & & forg fik-ofR oy wrwrsft ot
Sac i

g T i Py e %
g b, b 4 . ’ ¥
Tl i 5 B

. The NEP 2020 emphasizes the role of well-trained and motivated teachers and caregivers in
ECCE. They play a crucial role in facilitating children’s learning, providing a safe and nurturing
environment, and fostering positive relationships. Teachers are encouraged to adopt a child-
centric approach, catering to individual needs and interests, and creating engaging learning
experiences. / NEP 2020 ECCE ¥ 3t ake & nfifera oIk ke gt 3R S@wTer & areil o
YT W ER 241 1 3 T &1 UgTS Y GRus 91, T8 Y& ok Tsorgof drdraRur Her
Q3 IR TPRTAS Rl B agrar 33 F weaqyl 4t Fum 81 Rige! o1 aw-bixd e
AT, BTG STTTBIS MR SRR B [ 4 IR 3MbYb, Y F IHd T & g

« NCERT has been tasked with the creation of a “National Curricular and Pedagogical Framework
for Early Childhood Care and Education” (NCPF ECCE) for children up to the age of 8. / NCERT
B 8 ad @ 3 TP F T F oG AR STeaTaR S SR e 3 forg gt arewreal-oiR
s giar (NCPF ECCE) S 1 T8 Hia1 1T 8 g - :

* Preparatory Classes have been discussed as bridge programs between anganwadis and primary
schools. The policy plans training & certificate programmes from ECCE of all anganwadi and
primary school workers mainly through digital means. All these are directed at universal access

to early childhood education. / it iR Tt faemadl & e ¥g Fdwa & U d
TR el W 7= B T 21 A ger 0 3 Rftea mem § i sivardt AR wrufie
Ry @rdardial 3 T ECCE & RIS 3R THIOITS HTdH @1 dier Sk €1 4wt arfve
aeaTeR Y R e At Ugd & fog AR ¥ s Sinrdt
The National Education Policy 2020 has acknowledged the need for strong investments in
ECCE but so far there is no mention of the role private players can fulfil in meeting its g'qal
for 2030. The policy also does not discuss regulation of private pre-schools. A roadmap for its
implementation is lacking with no discussions on budget allotments and its inclusion in the
Right to Education. / T8 fRi&f ffd 2020 4 ECCE 7 o AT Y AT F) DR BT,
30 1 2030 3 TIET B TR P P R a et T wand €, T I3 S
T 1 A A B el 2 fafyaee o oft = 76 @1 K ¢ goe affded 3R 39 PR F
Wit o) T i e e A 4 o e S R deAu ST onmERl
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SDGs Sustainable Development Goals
NHP National Health Policy
INAP India Newborn Action Plan
1ICDS Integrated Child. Development Services
ICPS Integrated Child Protection Scheme
MDMS Mid Day Meal Scheme
EGS Education Guarantee Scheme
AlE Alternative & Innovative Education
MWCD | Ministry of Women and Child Development
RTE Right to Free and Compulsory Education Act
NCPCR National Commission for Protection of Child Rights
POCSO Protection of Children from Sexual Offences
RPWD Rights of Persons with Disabilities Act
SSA Samagra Shiksha Abhiyan
HDI Human Development Index
LWB Learning Without Burden
NPE National Policy On Education o B
NCERT National Council Of Educational Research And Training
NEP National Education Policy
NCF National Curriculum Framework
POA Programme Of Action
UEE Universal Elementary Education
PRI Panchayat Raj Institutions
MIL Modern Indian Language _
ICT Information And Communication Technology
NSS Natioanl Service Scheme
NCC National Cadet Corps
SUPW | Socially Useful And Productive Work
ECCE ' | Early Childhood Care And Education
MLL . Minimum Level Of Learning
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Early Childhood Care and Education / ¥l aredrar 4 i S AT

e aaal
”ﬁ'g;—_ National Open School
DPEP District Primary Education Programme
NGO Non-Government Organisations
eT | Educational Technology
"C'EE—_ Convention On The Rights Of The Child
VET | Vocational Education And Training
EE—"TEF State Council Of Educational Research And Training
BRC Block Resource Centre
"CRC Cluster Resource Centre
‘DIET District Institute Of Education And Training
CTE Colleges Of Teacher Education
|ASE Institutes Of Advanced Studies In Education
[ssA Sarva Shiksha Abhiyan
NCFSE National Curriculum Framework For School Education
NFG National Focus Groups
NCT National Commission On Teachers
IT Information Technology
VEC Village Education Committee
SDMC School Development And Monitoring Committee
BALA Building as a Learning Aid
ADHD Attention Deficit Hyperactivily Disorder
CALP Cognitive Academic Language Proficiency
BICS Basic Interpersonal Communication Skill
LAD Language Acquisition Device
IEP Individualized Education Policy
MLL Minimum Level of Learning
NEP National Education Policy
PARAKH | Performance, Assessments, Review and Analysis of Knowledge for Holistic
Development
CLT Communicative Language Teaching
LSRW Listening, Speaking, Reading Writing
TPR Total Physical Response
[RTE Right to Children to free and Compulsory Education
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