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"Teaching is an intimate contact between the more mature personality and a less mature
One_"/

Regor 3ifires GRUE ST 3R % gRue S & & e Ug WU &l
- H.C. Morrison / H.C Wity
and values to others. / gy [SNEa kY

Teaching is the process of imparting knowledge, skills,

A IR T Fa B P e ¢

« Itinvolves the sharing of information and ideas to facilitate learning and understanding. / dtg3
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Mﬂﬂiﬂi&:ﬁjﬂﬂhiﬂgﬂ&[ﬂ*f&ﬁﬂﬁlﬁ

o |t takes place in a dynamic environment where the teaching-learning process is flexible ang
changes according to the needs of the learners. / U€ U@ TATHS araiaryl & gidT § Wiei Ryeqm.

it i e vt oh el o) W] & AR $UH Faad Bl 8|
It is essentially an intellectual activity. / 9@ ffrard & JTH o Tfafafd 81
Itis an art as well as science. /WWW&FW-WW Wi g

e Itisacontinuous process. /g8 T Jad ufspar %I
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1. From known to unknown / iﬂﬁﬁ EIGIGED
A wise teacher should always proceed from the known previous knowledge to explore the

unknown, / T G fRIE 1 ofTel 31 T IR 3 R g it el 9 9§ S @ e

2. From definite to indefinite / e ¥ sfafda a&

One can always trust the definite (tested ones) and therefore indefinite things, concepts, events,
or knowledge may be easily approached for catching the indefinite ones. / g g i

mﬁwmmmmmw%aﬂ?sﬂmaﬁfﬂa%ﬂsﬁﬁmﬁ$mm@aﬁ
SURUTSN, TeTaR, 31 1 Y T & Hods foma o wet ¢ | |
3. From simple to complex / §X¢ q wfed 9

::ditra:r lorzesri:;p:’e q:a c%rr;gl;; or easy to difficult always provides an appropriate learning

mm%m%! 1 ST Q BT I R o o7 GRS U UG g @1
4. From concrete to abstract / Hﬁ'\ﬁ Gl’lﬁf GCg

Abstract is confusing, difficult to understand, and subjective. The acquisition of new knowledge

may become a simpler task when it is supported with concrete examples, objects, and events./
"
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e 5 SR, TGt SR weeTialt & wry waffa € | | o W §

from particular to general / &%y & Wy 7%
Onecannotgeneralize withoutacquainting oneself with the particulars that lead to generalization,

A teacher must always begin with particular items. / T STHIFIIGRUN &1 3R T TF a1 gy &
T 1 uRfed o form wmardieor 6 foran o St o1 U e @ g e g @
T S IR |

& From whole to parts / JUF & 3 7%

The whole is more understandable, motivating, and effective. So, a teacher must begin with the
whote first and then step-by-step introduce its parts. / ] 3ffdes T 47, IR SR THTR B 1
TR U@ Rae o1 Uga Ol A I 31 91U 3R R SRU1-83-aR0 §6& 4Tl & SigH1 gl

7. From induction to deduction / 3T ¥ frm @&
tnduction is a way of discovering knowledge and deduction is the result of such discoveries.
Hance, 2 teacher always proceeds from induction to deduction in his teaching. / 3T JH @1
T 1 T e § 3R P T S @ ik §1 3R @ Ries g s Rigor
e S i ST R s g 3l

8 From analysis to synthesis / f3sauur 3 dxdgu @@
Anahsis is a systematic and natural way of investigation as compared to synthesis. So, a teacher
must bagin with analysis first and then use synthesis. / %’rsawﬁgamﬁ fa=aur U@ oafRyd
X TEhe chel 81 TR, Te R @ e R § T e e SR b wewor
ST X Siiegl

Norbies of Teadhing) RIGT S TR,

e o R Nl AR e A8 L e S

* Independent Variable: It is that factor that is Independant
manipulated by the expenmenter in his attempt Variable
to ascertain its rdaﬁmship to an observed Teachin —
Indapendant Vanable Intervening phenomenon. g Variables
?ﬁﬁiﬁ:a‘g&’gm%ﬁéqﬁmadﬁng
3EEa ‘a‘:’-ﬁ%ﬁ?%‘ﬁ%‘@ﬁ'ﬂﬂmﬁ?ﬁﬁ ' Dsg;gglaent

S el g URaIad 4 Sl ¢l
* Dependent Variable: It is that factor that varies as the experimenter introduces, removes, or
\aries the independent varizble. / A TR: T8 98 SRS ¢ Gl WA T P Igd S, e 1
eI seasl
* intervening Variable: A verizble that intervenes or mediates between the independent and
Gependent varizbles and affects the relationship between them. / HEIR TR:d6 X ol Wad SR
IR SS9 oo U WA Xl § 3R S9% 419 & GaY 3 guifdd Sl o
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Levals of teaching 7 | Underlying purpose / Stl+ (g% T&ww

{Rraror B wav
Momory level /%[0 |« Memary lavel was given by JF. Herbert / W0 KR O-UF- §92 gy
W A ]
» Memory laval teaching or learning s the least thoughtful. / ¥ &R
Rravr a1 SifRyT Y SR e forRRI &
»  The Focus of concern Is "Recall of facts and Information”, / Rt @
Ry R ot 91 MO T T RO SR
Understanding » The understanding laval was glven by H.C, Morrison, / THY & &R
lovel / XTI T WY/ WG, IRT fayer e o) TR
AU BT W o The undarstanding level Is characterized by seeing relationships and
tool usa of a fact, / XTET 7T TR @ e 3 Hale 3R Juevvr Iqg
) AT T B

o The Focus of concern Is "Seelng of relationship among facts and

thelr examples”, / fifen @7 A fafg et 9l I TeTeRvlt & i
el drr B

Refloctive level / s The reflective level' was given by Hunt, / TelaeRitel &X' §€ GRT fean
fefmfe wr T |

o The term 'reflective level' Is Indicative of the highest level of
thoughtfulness on the part of the teacher as well as the learner. /
RieTRIYe TR X1eg fRigep & Wy fRiameif & iR & faereicren &
TTH TR BT GID

o The Focus of concern Is "problem raising and problem-solving”/
fRfer a1 ;g e TETT SR W WAI &

Phases of Teaching / fafor & U1
Teaching-learning process takes place In three phases: / fRraror- 3t v 7 <Rl 3 oA Bt &

1. Pre-active stage / T4 Wity TvOr:
This stage involves the following activities: / §¥ |RUI # P Tiafafiral wmfia &
» Stating learning outcomes / W%Wﬂﬁfﬁaﬁlﬁ'ﬁﬂ
 Analyzing content and subordinate concepts / Trdt AR SrefirRy SrqurRuTaT 1 facu

«  Identifying types of learning / SIf2NTH & TR B TEEH ST
2. Interactive stage / SRTFOTTE TOT;

» This stage involves the following activities like deciding methods/approaches of stimult;;
presentation, deciding on expected learners' responses, Giving feedback. / T |

Pifafiaa nfafafual anfiver §f S vt s 3 ot w efon g e, orafere
3} wiafarrait or fvfa e, wfofisa & 1
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: Teaching Apiitud_e / Faaror f¥yerear
rst-active stage / T8-Sl T TR |
3

., This stage involves determining the tools to check for the achievement of the intended

{ Jeaming outcomes. / 9 O ﬁ 3%_([ -‘rffﬁ"l"ii 7?5 Wﬂﬁf G4 EQEl@ JUHRN
ﬁaﬁammﬁﬁ%l v i "

s e— g

P e e i - — ——
I S :\"\!,sv:&y ot Bt oo T o P

ing Leaming Materials (TLM) / fRrafur Sifirer s

A e

for Teaching Learning Materials / ﬁTﬂa{ﬁ]ﬂq Il TITaE
. Novelty of the material also attracts the children. / ST @1 Talar +f s &) srafifa Bt 81
', The material should have utilitarian value. / STt &1 STAIRTETE! Teq g7 =1f2w)

'+ Materials of multple utility like dice, sticks, marbles, cubes and flash cards can have multiple

uses. / S SUTNT AT OF UIY, S3, HIeel, a0 9IR WY F1S & B3 3TN 81 g B

fi' Categories of Teaching Learning Materials / fR1&01 3iferms Wit @t Ao

1. Types of TLMs / FRuaur 3ftmm areht & wor
©» Real Objects / Experiences: Size, cost and safety should be considered. | arafa® ﬂ?ﬁﬁ/
JTHE: ATHR, ARTG AR T R fFuR fpar s afen)
« Prepared TLM: Maps, globes, charts, scale, measuring tapesare etc science models. / TR
Rugor i el A, e, 91E, W, A0 T 0y e g ateal ;
« Audio aids: Radio broadcasts, Cassette and CD player. / 44 Hera® ATt e vER,
&Y IR IS @R |
e Visual aids: Black board, Charts, Pictures, Graphs, Models, Film strips, Slides etc. / €U
Hele 9l 5o S8, 91, Ioe, YaieH, Hisy, fhe few, wigs enfe|
e Audio Visual aids: Television films and computer-assisted instruction etc. / €R4-4cd HeldP

Tt Soiifae, fived SR SweR I werar ui e o |

2. Stillanother way of categorizing TLMs is based on projected, non- projected or experiential.

/ Rregr it wmwht @t wifpa o o1 @ 3R aften snndt oft srgmnfa, IR ar

FTHATHS TR SATHTG 2

(i) Projected aids: Movies, epidiascope, magic lantern, micro-projectors and projection with
the overhead projectors, LCD projector are examples of projected aids. / wféfia weras
T TatE, TRSReIy, A arde, AEdl-Muider R Jfiags Megex & a1y
e, Todiel vioaes Sfafid e it & Seerv ¢ |

(i) Non-Projected aids: Chalk board, felt board, bulletin board, photographs, posters, maps,
charts, globes, specimens, and text book illustrations, come under non-projected aids. /
T3, IR T R PO 32 S FEr a3 ofnia o ¥

(i) Experiential Aids: Field trips, educational tours, visit to important institutions and industries,
observing experiments, demonstrations and natural phenomena are a few examples of
experiential aids. / SFTHAT TETadT:AH TRTE, Jéw Lo, Tewaqyl ST 3R e 1
21, WA T Saeiie, HeNH 3R URfA® 9eI U Werddl & $O SaTerul 8|
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3. Activity Based Learning Materials / fFarararg amerfva aiftnme araedt |
* The materials need to be chosen from their world of real life activities. / ATt t
IRefas sfa 3t i &) g @ g o AT e ;

* Direct experiences like participating in exhibitions, field trips, study tours, visiting importan
institutions / organizations (like bank, post office, police station, railway station, museyy, |
science laboratory) are also activities that promote meaningful and relevant learning, /W\‘I&l :,
A SR e A, Wies U, W Y, Weaqul RIFT U WG G S, g |
iR, R R, Yo R, HirgTerd, g ST a1 e e i QRft fefafiety g |
e AR yreifies it @t agra & €

[ ey ?\.P..:w.,.,,,. a A ”""-“qu'é
|

LR P PR

1. Inductive Method / 3TTATeT® fafy
e In inductive method, we use our intuition, after observing many examples, and draw '
general formula / TS Al B, Bﬂﬂm 3l &ra?hﬁ?ﬂelﬁ'ﬁﬂﬁ A i
~ 1IN A T, 3R T W G I ¢ ; -

e Inductive approach is advocated by Francis Bacon / SHATHS e ufdues wifte
T DI B o |

2. Deductive Method / FrTITea faf
e In this method, a learner learns the general formula first and then applies it on various

relative specific examples. / zufafa o fRendf ﬂBﬁWﬁi?ﬂ'@m% IR fire 32 fafim
Trirey fARTY ITER0N | B 6| :
o Aristotle is the father / exponent of the deductive method / &Rﬁﬁ‘m‘? UGl & 59 |
yfure g -
3. Question Answer Method / 9% I fafdr
o Question answer teaching strategy is an old strategy also known as the "Socratic Method of |
teaching”. It was developed by the Socrates / ¥ 3t fRregor Yo T QR urifer & R
T e UGl 3 0 ot ST e | 3T A i A foar o
e Child asks too many questions to understand the world around. A teacher doesn't give}
answer, but asks a question in such a way, that the child finds answer independently. / ¥ |
ST ST ) T B e B Y g W e e 31 U g SR T ot
A T Uy 39 G < Yl § b w1 add T IR gedl o -
4." Problem Solving Method / FHTT HTUTT fafar

'+ 'When a teacher gives a genuine problem to a child, and motivates the child to find soluti"
independently and learner becomes pro-active or independent controller of the situation./}

_- 9 U e T ) ) U IR T 2 8, IR 95 o W Y & WA g ¢
o S e 8, oA fRvendf Rufd o e 1 s e o i @1
5. - Project Method / UfXaer fafty |
o In the early 20th Century, William Heard Kilpatrick developed the project method into ?}
philosophy of education. / 208 T P T H, ﬁﬁlﬂﬂ?@‘ﬁﬂﬁ@ﬁe{ fdirerT TS
e & o= A sty fovan)
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, Hisdevice is child - centered and based in progressive sduction. / TSI SISO SRS S
> gyl RIST R STRa 1 TR

5 Discussion Method /=i
In this method, views one taken on various situztion or problams by the studsrts. Taad
provides open-ended questions and director to indute and o) JRRITTEIN
P R 1 Sl R Rig e P 1 R SR o SR AT SR S R O
- . L04 e
23 T 3R FaT® UeH SXar sl

;. pemonstration Method / We=i R

If a leaning task is risky or complex to leam, teacher demonstretss and SiErs SIS

2nd dears doubt of students, if any. / IR SR S T SR SR TGS S RIERT

;,%ﬁ?aauﬂamﬁmﬁam% IR SRSE S S SRS . IR
|

g. Field Trip / Bies feW
« Field trip or excursion is a joumey by students o gst direct exparisnce and oliect 7t fand
data. / BicS U a1 YHUI BHEI gR1 TTE ﬁﬁmw&mm@ﬁ%}

9. Heuristic or Discovery Method / -?alﬁFIFﬂ LIRS TR TIE]
« The term "Heuristic™ refers to Armstrong who was the exponent of this sty =S
3 fafr - Eﬁ%'maﬁ@ﬂﬁmmﬁﬁmmﬁﬁ%mﬁa
e Logical and imaginative thinking are perquisites for his type of teaching stet=gy / S
ST O ST UK o RIuIUR & oY S E!
10. Play-way Method / B fai
¢ According to Frobel, children explore and understand their surounding through Varioss
play-way activities. According to him schools should be Fike play ground for childen. 2
named it kindergarten. / uﬁ%ﬁ%aﬂ{ﬁﬁﬁa@anﬁﬁ%ﬁ%mﬂ%aﬁ@%mﬁ
TR § SRS T B ST SR R T S [ 80 & e 91 6% o0 W
61 39! M SISt Il
11. Montessori Method / FeHl U&id

e This method is based on self-leaming hand on activity and collsborztve plaw A taachar
provides appropriate activities and children. / 75 R TRAR SR TR SE RERST

TR e &1 U e SUgE Tiaiardl i e

12. Dalton Method / 3Tee fafd
The American teacher Helen parkhurst developed at the beginning of the twentisth cantuny

the Dalton Plan to reform the then current pedagogic and the then usus! mannsr of
classroom management. / AR RIu® goH Use< 1 ol e Wﬁ:&i?ﬁ
mﬁmwmmmmmaw@m@a@am

o fasfa faar i
13. Role Play and Dramatization Method / Ja @ R Eﬂm@ﬁqﬁﬁ
e Role playing, socio drama or creative dramas are used to present 3 spadic ststion for
study and discussion. There is n0 prepared script. It is unrehearsed, spazking parts are nat
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— memorized and minimum properties are used. / 3T&IT Gﬂ?ﬂﬁﬁimq&;%w ]
aﬁ%ﬁq@mﬁuﬂ,mwmwmmmﬂmmmﬁﬁq :
amﬂi?félW@m#ﬁ%mm%,aaﬁmﬁuﬁﬂmﬁmm%m%f

O T IGANT T el & |

14. Brainstorming Method / frar-wy= faf : %
e Brainstorming is a group creativity technique by which efforts are made to find a con duSm |

for a specific problem by gathering a list of ideas spontaneously contributed by its membé}i- :
/ﬁaﬁ-ﬁmwwmﬁéﬁ%ﬁﬁmwmﬂm%mwm-
FrepTer 1 W foba STl & | - P

e The term was popularized by Alex Faickney Osborn in the 1953 book Applied lmaginaﬁmg
1953 ) T TIES SRR & el et Sfiai g1 4 e B b id 71 mapy

15. Activity Method / TTfafaftr fafer

e Activity method is a technique adopted by a teacher to emphasize _his or her method%}"
teaching through activity in which the students participate. rigorqusly"ahd-«'bring:‘-aboﬁ
efficient learning experiences. It is a child-centered approach. / fafafe ggfa w Ries W
STFTE ST aTeh debftep &, St IRy & wrerd & Rigor 3 S+ Ul W SR &6 v
O H e & HIT A ¢ R P TG F A T §1 T8 TP T A e

e

R el G

S

[ Ry R A

P e
*Zl,nsmlc‘tl bt il (L i o e L M i Yl 2
L B it s i e S R S R e R R g

e Planning of curricular activities in a particular subject for a particular class, in detail, thereby
spreading the same over the week, month and the whole session is referred to as the fSche_niféf
of Lessons. / fardt faiy e %ﬁnmﬁﬁﬂﬁw&ﬂmnﬁrﬁﬁﬁaﬂmmaﬁ |
PR TETE, Fo SR R o A 3 Ueumn P Qe g ASFI Sl ¢ f
. _ ; L peede el G fx

-Lesson Plan / UTS TieHT : L g -
A lesson plan is a predetermined plan according to a teacher present before the students thrbugf:j:
new methods and teaching ads in a definite way. / UI6 T QEFH\& fAuifa aer E’I?ﬂ?., Eﬁlﬁ
Rierep % AR TS R 3R Riewr et & merm & ve Afd 7% & ol & ame Suika e |
“e " The lesson plan is a means of achieving the objective of teaching work successfully. / maﬁ’lﬁ’ﬂ |
fRreyor S & I2LU P! YHAAYED W FA PICH WGl - 0 0 |
e Lesson planning is an essential paft of the teacher's work. / UI6 Zﬁﬁ"ﬁ ﬁ?&ﬁ?a‘? mﬁwﬁ
- A good lesson plan characteristics are / U 3331 TS IS Pt faduame & 2
e It makes teaching systematic and well organized. / T fRI&fUr I iy 3R Tfed e &l
s [t helps teachers-in identifying adequate content and its -propei' sequencing for teaching
lesson. / T RIE ) T TS UgT & g afe areeht ol S Sferd g0l 1 6 74
o " It helps teachers to learn to foresee and tackle the learning difficulties of children. / 7 R
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Teaching Aptitude / 1RT&0T1 3fHear

 ortan method / ST R

preparation: It refers to the process of activating previous knowledge of

the learners to receive the new one. / O T T T U S fom

Ruenfifdl e T & 9l B 3 vt ) dafifa svar

2. presentation: It refers to present the concept using concrete objects for a
quality experience / TRIADRT: g Ueh T[Urae & 3Ha & foru 3 aegai
1 AT PP SHAURUT DI Tgd B & g dehfaswargl

3. Association: It refers to the process of comparing new knowledge with
the previous knowledge to be familiar with the differences in order to assimilate the new one. /
[rgad: T8 U TH B go1 6 & I fadl 3 & 91y 10 4 Bt g1 33 a1 ufspan 1 Faffa
1§ A T T P S a1 o1 G |

4. Generalization: it refers to arrive at general ideas or necessary conclusion by comparing
learning materials presented by the teacher. / ATATRIYHRUT: T8 R gRT IR Rigon LiEpical
T PR WA Al sirawyes ey R uges &) gefifd sxare '

5. Application: It refers to use of acquired knowledge by the learners in real-life for a better
understanding and meaningful learning. / \?vlﬂ'ﬂtﬁ'lT: g aia‘?ﬂ R 3R g draa & feorg
arefad offa | el gry sffg M T s s s om0

‘Curriculum / UTagTar,

1.

P

The curriculum is the sum total of all the activities and experiences provided by the schools to the

learners for achieving the desired objectives. / TTaTad! difdd 35l & T A & fore Rienffai &1
el gR1 WeH &t oA arelt gt nfafafirt oiR srgudl s pa A Rl ' -

The curriculum is derived from the Latin language currere which means to run or race course. /
TGt Qe uTeT & Y | feran man & forwat o § e a1 v S|

* A curriculum means a cause to be run for reaching a certain goal. / UreTEd] &1 3t FAfda
A& qh UgTA & foTT e ST arel $RUT g

Objectives of Constructing Curriculum / YTdU®HH ¥ fafu & forg 3%@

* Nurture learner's holistic development. / Rremdf & ww fawma &1 diwor|

* Improve the totality of a student's experience. / 914 & 3{q4Hd D gHUA | JUR|

* Ensure teachers' professional development. / gl & U fawra #i ghfEa &=

¢ Make learning a flexible and integrated process. / U Telcil 3R TPHIpd Wighan e

* Provide ample opportunities for all-round development. / qafiir faerg & fo Tof| s
T BT

Principle of Curriculum Development / ureuedl fde™ &1 ﬁl@ﬁl

The curriculum has to change by the change in social class relationships due to industrial growth,
scientific process, and social advancement. / e fasr, dfe ufean 3R e . 3Afd &
PR GEIRYG q Weil & uRad- @ Ureuadi B URadT ST Usd g |

1. Principle of future orientation / Hfa® a:_gdlaszm a1 Rgid
2. Principle of correlation / FguaY 1 g
3. Principle of utility / IuAifiran &1 R
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4. Principle of including all the activities / Fi TRIAfRrdl 1 il - 1 Ry \
5. Principle of Flexibility / TEQUH &1 f&Td o

Types of Curriculum / qrou=dl & YHR |
Learner Centred Curriculum / 3RTH®al $fsd Uredsd B

1.

The child and not the teacher is the focus of the entire process of teaching-learning. / a{mqm

3R ST R B G W 1 % fiig Rer el afeep e Bl & : _
The child is an active participant in the classroom process. / T Haf Uik | ufhy ifen

Qg

Subject-centered curriculum / fI¥g-HTd wreTHH

Life-centered Curriculum/ Saq-Sigd qredsd

The focus is on the delivery of the subject contents by the teacher for students to ac_qtjire e,
importance is laid on topics/concepts included in the subject, around which all the teaching
and learning activities revolve. / faurRonsif IR Hed f&ar S &, foras =R \31:'? it ﬁi&m
IR 3iftr @t wfafafar g g1 | |

The International Commission on Education (1999) emphasized the concept of lifelon'g
learning. Education throughout life is based on four major principles or pillars: / e m
S(RTPT AT (1999) 7 3efia HFITH F S@URUN W SR feart Sia 2R Riem IR v
Triall a1 Wl W smenRa Bt B, S i e 8

(i) Learning.to know / STHSR GRa- :

(i) Learning:to do / <& HRa-l

(iii) Learning to be / 816X WREAl

(iv) Learning to live together / T JghR G

Core Curriculum / ¥{<l UT6U$HH

Core curriculum is defined as essential or key aspect of a subject or discipline covered in
the curriculum for the study and mastery by all groups of students with the same level
of learning. Core curriculum is about the competencies required of all students ;nd here
students study an area in-depth. / %Waﬁ@rﬁ %mﬁaqa‘fm O TR & AT
& WY 3G R HERd b forg ursusha & Snfivet el v an Sr=imee & anraxad 1 e

e & w0 § aRiir e T §1 e T it BT & Ry st gaol & v
& 3R 751 BT et & &1 TevTE A e Ha B

Spiral curriculum / S{AT®R YTSTIYT:

o - In spiral curriculum learning is spread over time rather than being concentrated in short¥

Integrated curriculum / U&igd Ureg=l

e In this type of curriculum subjects are related to each other in such a way that there is ™

Bruner proposed the spiral curriculum, in which each subject or skill area is revisited at intervals

at a more sophisticated level each time. / TR %aﬁmmumaufa U9 34, WW
i 1 lere & BT SfeRTeT TR &R TR 3ifile URepel TR R YRR farar S |

periods./WWﬁWﬁWﬂ%ﬁﬁ@ﬁ%WW%qﬂW _

; & N g I it eearent
interruption between them but there is unity in them. In this way, the knowledge of differ®

20677 « 4
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Teaching Aptitude / fRraror aifdrarmar

subjects is presented as a unit. / T8 UPR & Urgwaa # vy Us ot A 590 TR 92 2

¢ & I @ eraur €1 8 3ifg S wwer @t 31 2w yeR Al &
z@T4 & =9 7 ugd b S 1 3?! R

, Explicit curriculum / Overt / written / formal / Weqet/ fifR / sivwanfye/ wraw=df
o Itis simply that which is written as part of formal instruction of schooling experiences. / 98

2, St Tpelt 3Mdl & Sfuenie FiEw & Rl & w9 o Ry mar 2

o It may refer to a curriculum document, texts, films, and supportive teaching materials that
are overtly chosen to support the intentional instructional agenda of a school. Thus, the
overt curriculum is usually confined to those written understandings and directions formally
designated and reviewed by administrators, curriculum directors, and teachers, often
collectively, / Ug U@ UIGTHH Gxraw, Udl, fpedl], oik Gemae Rieor arht ) dehfa a%
Tl 8, S g & THGGHR MRS IR o1 I 3 & e srafies 1 o 21
$H USR, UG UIouaaf Ureasmd AR W 9 fifd gag ok Reamelt @ € difta g

©, Sl TR WP T  FRae], Uous P! iR Riew! gr1 sivaie = d Tifia
IR giiten PR

8. Hidden / covert / informal / Implicit Curriculum / W3 / SFU=TYS/3iaf-fed Ureadat
i » Ahidden Curriculum is an unintended or unnoticed curriculum that is often unwritten. / T&
: =57 UTueal U 31T 41 fndt 1 T Tl W aTen Urewshd §, Sit SR Sifeifd g 81

o Learners learn'appropriate’ ways to act at school is part of the hidden curriculum. / g

WA ¥ &1 B9 & Ifed i dEa 8, W USH Ursuadie i 2|
| 9. Excluded / zero / null curriculum / 9fg%$d UreTwdl / YT UraTaal

e It refers to the curricilum, which is not taught. This means curricular matters are not
i consciously but are taught by our silence. / 98 39 Ureueal &Y Yefifd &ar % o Yerdl
721 St g1 391 1Y § T et wrrht waa w0 @ 7, afer gardt guit ¥ Rram o §)

e That which we do not teach, thus giving students the message that these elements are not

important in their educational experiences or in our society. / fi'@'TrﬁB'HTEﬂUEI?f %', SHUPR
mﬁfﬁnaﬁ&arﬁam%%ﬁaam%ﬁ%w@mmwﬁwqﬁ%

Micro-teaching / ¥¢5 14001 -
“Micro teaching is a scaled down teaching encounter in class size and time" / "Y&H- TR0 HE &
SR IR T 7 U BreT a0 Ha 8 .

— D. W. Allen (1966) / 1. S&Y, TT (1966)

The term Micro-teaching was first introduced in 1963 by Dwight W. Allen of
Stanford University, USA. While in India, first attempt was made in 1974 to

spread micro teaching. / Y& fR1ey07 Treg Ugel! SR 1963 & WABIS ‘lﬁama
USA % gaTee S&, e g1 ORI T T Ul HRA H Teeht AR 1974 F geR

fesor & wrgR 1 T fésar Tl

Micro-teaching is a training technique (not a teaching technique) to prepare
the effective teachers. It is designed in such way which plays a significant role in




e v forg .
loveloning teaching skills among the teacher tralnees, / W i) {RrerenY @ Yty
;;:;f%,;uni? crsfr ) cqar fRrequr creseas <1y | R i ey <) Ryomget Rasar arar B, ol Rverar. gy M
1 Rreyor awrer RasRrer ) A mgeagul o)ffvar M - __
Micro-teaching Is a scaled down teaching (minlaturized teaching). / e e qw vy ﬁm

g Rraon §1 .
Cyclo.of Micro-Tenching./ 3763 Rraror wamw

Step: 1 Plan / TR 1 TG : Wre
e In this first step, teacher-trainee selects a toplc or concept and prepares short-lesson plan with
the use of components of the skill under practice. / WW’@TW B, e - wiRrg et Ry
SHUROT 31 T a1 § 3R 30T & gt el 5 Teep 3 Juai 3 WY TY-0r3 Do AR
Gag kdl | ¢ e :
Step: 2 Teaching / 9X0T: 2 fRreor | o ;
After preparing lesson plan, teacher-trainee attempts to teach the group of students as per the

planned activities within stipulated time, / T8 GIOFT GUR B & FTE R/ - niRre Pruffia T
& iR BT & g @) P TRRRE & R R e A )

W;"Step: 3 Feedback / ©RT; 3 wfaffar

e Itrefers to providing information about trainee's performance in the classroom. The information
is comprised of strength and weakness of trainee's performance during practice session, / &t

o Uiy & weR & TR A THER e B @) wehiy &
S it TR §| TSR & g w & GRA

Step 4 Re-plan / ¥RV1-4 7: QST g7y

o At this. time, teacher-trainee re-plans his lesson incorporating the given feedbacks by the
supervisors. Here, the trainee again prepares a micro-lesson on the same topic or a topic whi;ﬂh
suite trainee for practicing particular skill, / T Y, ﬁl&ﬁ-uﬁ@ e g g e wfgl
SIHAET 3t G S0 018 1 T o1 a1 1 gt v v 2 i ey a1 o el 7 0 G0
TG R X 8, W gy e @ NI FRA & R Ry S e awardl
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step -6 Re

Teachlﬁg Aptitude. / Raror Sf¥grrar

/P‘.-s’;:;ach/ TROT-5 : UGS

Here, teacher-trainee teaches the micro lesson at another time. Trainee can teach on same topic
10 different group of students and another_ ':%Jic to ;&me group of students' vice-versa. It is done
to avoid the boredom of classroom. / TET RI&-SIRIEg T SR Y&A 16 UgTa &1 Wiy U @
o I ST T WE! B Ug1 Hehd ¢ IR G v W o & U € g ) ugl Id 3|
75 &l 3 S Y T I g fopar e ¢
-feedback / TRVT - 6 G%: wfefsbar

Again supervisors provide the feedbacks cn trainee's performance in his second attempt of skill

practice./faﬂﬁﬁﬁ 3T B W%WWﬁW@%WWWWm
gl -

"USA I L R e RN “['India (According To NCERT) = -
Teaching - 5 minutes / TRI&0T &ra : 5 fiFe 6 minutes / 6 THFC

Feedback- 10 minutes / Wi &Tel : 10 fiFe | 6 minutes / 6 e

Re-Plan- 15 minutes /WW - 15 foFe 12 minutes / 12 f&Fe

Re-Teaching- 5 minutes / T fRI&f01 &rel : 5 fie 6 minutes / 6 e

Re-feedback-10 minutes / 4. afaqf® &1 : 10 e 6 minutes / 6 AT

Total time- 45 minutes / P WHT : 45 e 36 minutes / 36 fAFE

Advantages of Microteaching / ¥]&H Rreror & aryH
o ltisareal teaching /q'ﬁ'Qﬂ?WﬁH?fﬂT&ﬂ%l

«  Accomplishment of specific task / fafRTg o 3t Rifg
e Increased control of practise / AT WR =0 8 gfi
s Expansion of normal knowledge / W I & [dR

Limitations of Microteachin R aﬁ U _

It is expensive procedure and to maiptain video recbrding eq.L.jipmen_tjust for microteaching. /
5w i 2 R Hae AEHIR & R difEd Rl Suemu s wa T &
Time consuming / T4 T arel _ T -

Scope is narrow / AR '-Haﬂ'uf%
Requires more skill / 3ifiIE PIIE BF SHARIHT ?

00000

Fogs et e 5
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CHAPTER

Three Components of ICT / ICT & dF urT 8

o Information and Communication Infrastructure (ICT) which includes physq
telecommunications systems, networks (cellular, broadcast, cable, satellite, postal) ang tp
services that utilize those (Internet, voice, mail, radio, and television). / ¥{[d-T MR 'ﬂiﬂ?gﬁ-qm
e (1CT): 39 il SheRFb e Red 3l 31 59 SfaRkdd Jeadh @ seay
g, Jearse, ded ) guT Tt o 35T STAT ARl § ($exe, A He, IS aur i)

« Information Technology (IT) that refers to the hardware and software of information collection,
storage, processing, and presentation / Wmﬁlﬁ (IT) HF—FH@T I TH AT X, ST A,
PraffId 3 7T TRl HRA H TS IR 3R VAW 3131 Heard &

e Communication Technology (CT) like telephones, e-mail, chatting etc. / mm (cn:
SI- Selii, 3-3a, =life anfe |

Classification of Tools / SUHERUN BT BT

¢ Informative Tools: Like Multimedia encyclopaedias or resources available on the World Wide

Web (www or Web). / JaATH® SUPRUN: SIF Hec IHSTT feI a1 9e8 a13S a9 (www T1d9)
R IUcisd 1| i e : ;

* Situating Tools: Like You Tubes, video clips, specially prepared DVDs etc. / TIRRIfd &= STP:
O g egg, difsal fdam, fadiy = u § dur SidiEh anfe

e Constructive Tools: Mind tools, which includes computer applications such as databases,
spreadsheets, semantic networking programs, expert systems, modelling tools, micro worlds.
/ TS JUSV: AES 7o, g $uer TR S Lery, Wede, R Jeald
v, fadg Rew, Afsfei o, AzH! o Wit € .

¢ Communicative tools: e-mail, electronic bulletin boards, chat, teleconferencing, and electronic

whiteboards. / SR ATEAT: €-34e), SIS QAR AN, e, TehiibRi SR seiae i BReas
Use of ICT Tools / ICT SUHRUN $T ITGRT

* (Can use the tools of ICT in different phases of pedagogical process i.e. during the introduction
presentation as well as in the assessment phase. In the classroom during your instructiond
process. / Qefdres fban & fafirr wruit & arft ufer, e & st Raor wfwar & A
& WIY-TY e TR0 H 31 ¢ & Suepol 1 I5h 1 GH Bl .

e ICT can provide the supportive or facilitative approaches in the classroom. / ICT Bl 3 7
U1 Hewdhdl & &Y & SURTH WM a3 Tod 2

e Also helps in assessment. / 3{TdeT ﬁmiﬂm%l

 Technology /g T& HoIw 1

| Information and Communication,
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A Information & COmmunlcntIon'Tncitnpl¢§y / e O e
tages of ICT / 1CT 3} Sy R e

y, Emerging Stage / SHTH SRIwT

. At the first stage, teachers and students need to discoy
- er ICT tools and their general
functions and uses. / AYH emﬂm&mwwmq.r 0 ic
T (]
) SIGRY GHTd B 9t o 1 SYAR, T T T I
2. Applying Stage / 3TAEH TRUT

» The second stage Involves learning how to usa ICT tools, and beginning to make use of

them in different disciplines. / TERI gy & ;
ﬁwﬁrﬁmmm%ﬁam ICT ST @1 & It g § aur Rl

3. Infusing Stage / Eﬂmﬁﬂ W
o At the third stage, there is an understanding of how and when to use ICT tools to achieve
a particular purpose, such as in completing a given project, / R} st # i SRR
T R ICT IUHR0N 1 B 3R gl ST e § ey R ey e &1 e & R
fw T Wilee & 1 & |
4. Transforming Stage / qﬁ'ﬂﬂqﬂﬁ WRoT

o The fourth stage is when the learning situation is transformed [through the use of ICT, / At
SR H ICT & WA GRT ST - Ao & wikaet ot e §1

Model of ICT in the Learning_Process / 3ifRrry wftrar & omé.3ft.& & nidw

(i) The ASSURE model / ASSURE WS
e Analyze learners / Ruggmeff 1 faewor
o State the objective / SaXd U
e Select method, media and materials / ¥, fafy #if¥ar siR Wl &1 g@
«  Utilize media and materials / T 3R wreht &1 Iud T
« Require learning participation / 3{fTTH FEHIRTaT B Srawaadl
e Evaluate and Revise / Ted®+ qul TRIGRI

(i) The ICARE model / ICARE AIST
¢ Introduction !Qﬂ?ﬂ
e Connect/ \'rhEFIT
o Activity / foar-semd
e Reflect/
Extend / AR

cpmpynLAstnng_mmmﬁm

Drill and Practice Session: This is the question-answer type program where the computer
generates large numbers of exercises, evaluates responses, gives immediate feedback as to the
correctness of the responses and sometimes hints on how to obtain the correct answers if the
responses are incorrect. / ahunumm:usw-mwmaﬁamgmmw
T 3 T I R €, RN @1 et S R, wiafeanel ot e & R § dor
PR ol - ug v e @ o A i T B O IR 9 v |

wi211
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+  Tutorial Mode: In this type of prograny, information and explanatory material is presented in
small segments followed by questions, If the students respond incorrectly, feedback according to
the nature of their mistake is given, If the answer is correct, another segment of the explanatory
material is generated, / TUENTE WIS: §0 WOR & HRimw | TEAT IR TS TRl @)
DR-BIR WY 3 wrgget R et & AR S s e i o 1 9f O e SR 39 €, @ 9
TR 0 WY 5 TR wd o ot &1 iy IR W §, A e el w1 ww ok g
SO

+ Data Analysis: This type of CAL allows experimental data to be analysed and the result is

rinted out either in numenical or graphical form, / 32T RARAWUL: §9 WHR & CA L WS
1 T RRor e it S e & 3R wivom s @ it w9 3 g g f

* Simulation: Computerised simulations are models or imitations of processes. Simulations
present life-like situations that allow students to learn through experience and to take risks
without suffering the consequences of poor choices. / RITRRM: HEiFHd Aigq
vl o e {1 R s Sl Ruferl 291 TR val , S STl 1 Sfva & e
et AR ST el ¥l it s & R Siew 88 9 sl 33 R

* Modelling: Modelling involves creating, adapting or choosing a theoretical model to correspond
with a natural phenomenon or a manmade system. This type of program is encountered more
often at the higher levels of education, / RISRIT: Wik & t& wipfaw wemn a1 ve AHe A
WOrrEht & ST T Jkifere Rise o (R, Se a1 e o) Wi £ e IE 'R W
T TOR ¥ STEHR B e SR SIHA S TS B

* A proper planning is necessary for the computer assisted learning in the classroom / ®&T §

WU Tt W e & R ve Sfa diemn smawas §

QQQQ0
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